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Intent
At Perranporth School, we value Art and Design as an important part of our children’s entitlement to a broad
and balanced curriculum. Our Art and Design curriculum provides children with the opportunities to develop
and extend their creative skills and an opportunity to express their individual interests, thoughts and ideas.
Art, craft and design embody some of the highest forms of human creativity. Children at Perranporth are
taught a high-quality art and design curriculum which engages, inspires and challenges pupils, equipping them
with the knowledge and skills to experiment, invent and create their own works of art, craft and design. As
pupils progress, they will be able to think critically and develop a more rigorous understanding of art and
design. They will also have an understanding of how art and design both reflect and shape our history, and
contribute to the culture, creativity and wealth of our nation.
Children will develop their understanding of the visual language of art with effective teaching and considered
sequences of lessons and experiences. Understanding of the visual elements of art and design (line, tone,
texture, colour, pattern, shape, 3D form) will be developed by providing a curriculum which will enable
children to explore and expand their creativity.
Aims
In line with the National Curriculum for Art and Design, at Perranporth School, our aims are to ensure that all
pupils:

» produce creative work, exploring their ideas and recording their experiences

» become proficient in drawing, painting, sculpture and other art, craft and design techniques
» evaluate and analyse creative works using the language of art, craft and design
» know about great artists, craft makers and designers, and understand the historical and cultural

development of their art forms.

SEND: At Perranporth School, all staff have a high level of training of SEND and are able to recognise and work
towards removing barriers to learning. Our SEN Curriculum Plan provides information on how children who have
SEND are supported at our school. In art, whilst promoting core skills, teachers ensure that children are able to
show their learning in a variety of ways, for example, being able to draw, not relying on writing if children have
difficulties in English, language or have aspects of dyslexia. We can also make supportive adaptations to tasks or
equipment when it comes to art, such as the use of pencil grips or enlarged images.

Cultural Capital: The National Curriculum requires children to ‘know about great artists, craft makers and
designers, and understand the historical and cultural development of their art forms’. At Perranporth, we have
mapped out the artists used in each year group so that there is a wide coverage and variety of great artists,




designers and craft makers. At Perranporth, we take inspiration from a diverse range of artists who vary from famous artists to more modern and
less well-known artists, as well as local Cornish artists.

Implementation

The teaching and implementation of the Art and Design Curriculum at Perranporth School is based on the National Curriculum as the foundation for
our own curriculm plans, ensuring a well structured and progressive approach to this creative subject. Children are taught Art as part of their topic
based learning, this helps to link learning together and provides cohesion which supports memory. The units of learning dedicated to art will
usually be in a sequence of 5 or 6 phases. During a unit, children will research and explore the works and techniques of a great artist and then use
this as inspiration for the development of their own skills towards the creation of an individual artwork. In addition to this, there are also
opportunities to strengthen art learning in other curriculum areas, for example in our World Religion Day and Cornwall Week.

Some of the many areas covered include natural transient art inspired by the works of Andy Goldsworthy and Tony Plant, Inuit printing, abstract
portraiture based on the works of Picasso, African pattern art inspired by Geoffree Mugwe, sculpture inspired by Giacometti, graffiti art by Shamsia
Hassani and painting flowers from the works of the Georgia O’Keeffe. More detail can be found in our schemes of work plans.

Art learning is recorded in sketchbooks from Year 1 and the class floor book in EYFS. Sketchbooks are used to record the children’s artistic journeys
and explore ideas and techniuges as they move up through a unit of learning. The sequence of learning is planned by the subject leader, with
specific substantive knowledge and vocabulary identified.

The recording of final outcomes can take many shapes or forms; however, the children will tend to create final pieces based on the skill and art form
they are learning (e.g. a painting unit will result in a painted final piece).




Early Years Foundation Stage
Pupils explore and use a variety of media and materials through a combination of child
initiated and adult directed activities. They have opportunities to learn to:

Explore the textures, movement, feel and look of different media and materials
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Respond to a range of media and materials, develop their understanding of them in order
to manipulate and create different effects.

Use different media and materials to express their own ideas

Explore colour and use for a particular purpose

Develop skills to use simple tools and techniques competently and appropriately
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Select appropriate media and techniques and adapt their work where necessary

Key stage 1
Pupils are taught:
to use a range of materials creatively to design and make products

>

> to use drawing, painting and sculpture to develop and share their ideas, experiences and imagination

» to develop a wide range of art and design techniques using colour, pattern, texture, line, shape, form and space
L_=_| > about the work of a range of artists, craft makers and designers, describing

the differences and similarities between different practices and disciplines, and

making links to their own work.

»  to create sketch books to record their observations and use them to review

and revisit ideas

Key stage 2

Pupils are taught to develop their techniques, including their control and their use
of materials, with creativity, experimentation and an increasing awareness of
different kinds of art, craft and design.

Pupils are taught:

»  to create sketch books to record their observations and use them to review and revisit ideas

»  to improve their mastery of art and design techniques, including drawing, painting and sculpture with a
range of materials [for example, pencil, charcoal, paint, clay]
> about great artists, architects and designers in history.



Impact

School displays reflect the children’s sense of pride in their artwork and this is also demonstrated by creative
outcomes across the wider curriculum. The school environment also celebrates children’s achievements in art
and demonstrates the subject’s high status in the school, with artistic outcomes enhancing the school
environment.

The Art curriculum at Perranporth contributes to children’s personal development in creativity, independence,
judgement and self-reflection.

We measure the impact of our curriculum through the following methods:

o Pupil discussions and interviewing the pupils about their learning (pupil voice).

Teacher assessment at the end of each unit.

Governor monitoring with our subject link governor.

Sketch books, photo evidence and images of the pupil’s practical learning and/or records of learning.

Learning walks and reflective staff feedback (teacher voice).
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National Curriculum

Key Stage 1 Key Stage 2
Pupils should be taught: Pupils should be taught to develop their techniques, including their control and their use of materials, with
To use a range of materials creatively to design and make products creativity, experimentation and an increasing awareness of different kinds of art, craft and design.

To use drawing, painting and sculpture to develop and share their ideas, experiences and imagination Pupils should be taught:

. . . . . . ¥ To create sketch books to record their observations and use them to review and revisit ideas
To develop a wide range of art and design techniques in using colour, pattern, texture, line, shape, form and

space ¥ To improve their mastery of art and design techniques, including drawing, painting and sculpture with a
range of materials, for example, pencil, charcoal, paint, clay
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About the work of a range of artists, craft makers and designers, describing the differences and similarities
between different practices and disciplines, and making links to their own work 7 About great artists, architects and designers in history.

(40,000 BC — 4000 BC) Prehistoric Art (1780 — 1850) Romanticism (1916 — 1950) Surrealism (1970 — present) Post Modernism
(4,000 BC — AD 400) Ancient Art (1848 — 1900) Realism (1940s — 1950s) Abstract Expressionism Feminist

(500 - 1,400 AD) Medieval Art (1865 — 1885) Impressionism (1950s — 1960s) Optical Art Neo-Expressionism
Chronology (1400 - 1600) Renaissance (1885 - 1910) Post-Impressionism (1950s — 1960s) Pop Art Street Art

. (1527 - 1540) Mannerism (1890 - 1910) Art Nouveau (1960s) Art Povera Pictures Generation
in Art (1600 - 1750) Baroque (1900 - 1935) Fauvism (1960s — 1970s) Minimalism Appropriation

(1699 - 1780) Rococo (1905 - 1920) Expressionism (1960s — 1970s) Conceptual Young British Artists
(1750 — 1850) Neoclassicism (1907 - 1914) Cubism (YBA)

Digital Art




Teaching
Sequence

A

Il lessons should begin with a ‘Big learn about
Picture’ discussion of related an artist and
learning in prior lessons and their work

discussion of where learning is (which may
heading. There should also be a include

‘Review’ of recent learning to aid independent

and check retention. research);

Perranporth Art Unit Teaching Sequence

critically
evaluating the
artists’ work to
help inform and
inspire children’s
own artwork;

learn new artistic skills and
techniques. Then
experimenting and
investigating different
skills, techniques and
media using sketchbooks to
record ideas.

creating own
artwork,
applying new

techniques, skills
and media to
own artwork;

Children taught how
to critically
evaluating their own
artwork and that of
others;

thinking about how

to improve work in
future after
evaluation.

Reflection and re-cap
of knowledge and
skills remembered

and understood

Artists to be
shared

Knowledge of Artists & Designers /Exploring Ideas/ Evaluating work

KS1: Year 1

KS1: Year 2

Knowledge of
Artists and
Designers

Exploring and
developing
ideas

Evaluating
and
developing
work

Frieda Kahlo » Andy Goldsworthy > Pablo Picasso

Cai Guo-Qiang >  Beatrix Potter » Megan Coyle
Vincent Van Gogh »  Wassily Kandinsky > Geofree Mugwe
Alfred Wallis »>  African Masks
Tony Plant »  African Pattern Art

» Give simple opinions about the work of a chosen A-Y1K1.1 | > Describe what they think and feel about the work of a chosen A-Y2K1.1 » Recognise the styles of artists, craft makers or designers
artist, craft maker or designer. artist, craft maker or designer. and use this to inform their own work.

A-Y1K1.2 > Beg.in to talk about the style of a chosen artist, craft maker or A-Y2K1.2 % Talk about the similarities and differences between
designer. A-Y2K1.3 different
» artists, craft makers or designers.

» Children use what they have learnt about A-Y1K1.3 | > Explore and record their own ideas through painting, A-Y2K1.4 » Develop and record their ideas through painting, drawing,
media and materials in original ways, drawing, sculpture, in response to first hand observations, sculpture in response to first hand observations, e.g. real
thinking about uses and purposes. e.g. real objects, pictures, artefacts, and experiences. objects, photographs, artefacts, and experiences.

> They represent their own ideas, thoughtsand | o.y1K1.4 | > Talk about their ideas and the choices they have made, A-Y2K1.5 » Talk about and answer questions about the starting point,
feelings through art. e.g. chosen tools, media, materials. and choices they have made, e.g. chosen tools, media,

A-Y1K1.5 | » Beginning to work creatively e.g. with a range of media on materials.
different scales. A-Y2K1.6 » Show confidence in working creatively e.g. with a range of
media on different scales.

» Children review how they have used what A-Y1K1.6 | > Describe some of the art and design techniques they have | A-Y2K1.7 » Talk about the techniques, materials and equipment used
they have learnt about media and materials used in their work, e.g. painting, collage, printing, drawing in their work and the work of others, e.g. ‘l have used a
in original ways, thinking about uses and and sculpture. cotton bud to add dots’.
purposes. Review how they have A-Y1K1.7 | » Talk about the features they like in their own work and in | A-Y2K1.8 » Describe what they like about their own work and the work
represented their own ideas, thoughts and the work of others. of others using appropriate language e.g. ‘I like the way a
feelings through art. A-Y1K1.8 | > Talk about what they might change in their own work. fine tip brush is used to add detail".

A-Y2K1.9 » Adapt and make changes to their work and the tools they
use as it develops.

A-Y2K1.10 » Describe how they have changed and adapted their work
for a specific purpose, e.g. use of specific tools to create
more texture.

Knowledge of Artists & Designers /Exploring Ideas/ Evaluating work

Artists to be
shared

>
>
>

KS2: Year 3

Ancient Cave Art
Alberto Giacometti
John Dyer

KS2: Year 4 KS2: Year 5
» Roman Architecture and Artwork » Andy Warhol
»  Kurt Jackson » Kate Simpson
> Anthony Gormley > Peter Thorpe
> Barbara Hepworth >  Keith Haring

KS2: Year 6
William Morris
Georgia O’Keeffe

Tamara Phillips
Traditional Inuit Art

YV VY




Knowledge of
Artists and
Designers

Exploring and
developing
ideas

Evaluating
and
developing
work

>  Katsushika Hokusai

» Shamsia Hassani

>  Banksy
Discuss the styles of artists, craft makers or A-Y4K1.1 Discuss and analyse the styles of | A-Y5K1.1 |» Critically analyse the styles of A-Y6K1.1 |» Critically analyse the styles of a
designers and use this to inform their own artists, craft makers or designers artists, craft makers or designers range of artists, craft makers or
work. and use this to inform their own and use this to inform their own designers and use this to inform
Begin to understand the historical and/or work. work. their own work.

L . A-Y4K1.2 . . A-Y5K1.2 . A-Y6K1.2 . .
cultural significance of a chosen artist /art Understand the historical and / or » Understand how a chosen artist or » Explain how a chosen artist or art
form. cultural significance of the work of art form has contributed to the form has contributed to the

a chosen artist / art form. culture and / or history of a culture and /or history of a
specific nation. specific nation.
Choose their own starting point from a A-Y4K1.3 Investigate different starting A-YS5K1.3 |» Investigate a range of starting A-Y6K1.3 |> Independently investigate a
range of ideas e.g. a visit to an art gallery, points for their work, and choose points for their work, and choose range of starting points for their
an artefact, digital images, experiences. which idea to develop further. which idea to develop further. work, and confidently develop
Begin to record their thoughts and Record their thoughts and A-YS5KL4 15 Record their thoughts and their ideas further.
experiences in a sketch book / ‘ideas prR experiences in a sketch book / experiences in a sketch book / AY6KLA |5 Record their thoughts and
journal’. ‘ideas journal’, and begin to ‘ideas journal’, and annotate these experiences in a sketch book /
Explain the reasons for their ideas, and annotate these. AVSKLS in order to aid the development of ‘ideas journal’, and review and
discuss and answer questions about how  |a-yak1.5 Explain how they are developing ' their ideas. A-Y6KLS revisit these ideas as their work
their ideas have developed. their ideas as they work, and are » Explain how they are developing develops.
Show confidence and independence when beginning to use language their ideas as they work, and use » Are confident to work creatively,
working creatively e.g. with a range of appropriate to the chosen style of A-Y5K1.6 language appropriate to the A-Y6K1.6 adapting ideas, and taking risks
media on different scales. art. chosen art form. when choosing tools, materials
Use creative thinking to begin to > Use creative thinking to adapt an and media.
RALE adapt an initial idea, e.g. initial idea, e.g. experiment with > Confidently use language
s, experiment with alternative alternative colour palette. appropriate to the chosen art
colour palette. form, to help them to explain
their ideas.
Compare ideas, methods and approaches |A-Y4K1.8 Compare ideas, methods and A-YS5K1.7 |» Use appropriate language when A-Y6K1.7 |» Use language specific to a range
in their own and others’ work, e.g. talk approaches in their own and comparing ideas, methods and of techniques to identify effective
about the features they like in a piece of others’ work, e.g. talk about the approaches in their own and and ineffective features and use
art work. features they like and the changes others’ work. this to inform and evaluate their
Use sketch book / ‘ideas journal’ to adapt they would make to a piece of art | AYSKL8 |5 pegeribe what they think and feel A-YEKL8 own work.
their work as their ideas develop, and work. about their own and others’ work » Use sketch book / ‘ideas journal’
discuss this with others. (PEIELE Use sketch book / ‘ideas journal’ and how this might influence their |  veiq o to adapt and critically evaluate
to adapt their work as their ideas AYEKLO designs. their work as their ideas develop.
develop; make annotations in » Use sketch book /‘ideas journal’ A-Y6K1.10 |» Annotations reflect their critical
their books to describe how they to evaluate and adapt their work evaluations and development of
might develop their work further. as their ideas develop; make ideas.
annotations in their books to » Reflect on the ways in which their

show their ongoing evaluations
and how they might develop their
work further.

imaginative work has developed
from a range of starting points.




Drawing

KS1: Year 1 KS1: Year 2
A-Y1D1.1 »  Use variety of tools, including: pencils, rubbers, | A-Y2D1.1 »  Layer different media, e.g. crayons, pastels, felt-tips, charcoal and
crayons, pastels, felt-tips, charcoal, ballpoints ballpoint.
>  safely use and explore a variety of materials, tools and other dry media A-Y2D1.2 »  Understand the basic use of a sketchbook and work out ideas for
A-EYD1.1 and techniques, experimenting with design, texture |A-Y1D1.2 | »  Usea sketchbook to gather and collect artwork. drawings.
and form »  Begin to explore the use of line, shape and A-Y2D1.3 »  Draw for a sustained period of time from the figure and real objects,
A-Y1D1.3 colour. including single and groups objects.
A-Y2D1.4 »  Experiment with the visual elements: line, shape, pattern and colour.

Drawing
KS2: Year 3 KS2: Year 4 KS2: Year 5 KS2: Year 6
A-Y3D1.1 > Experiment with different grades of pencil and A-Y4D1.1 |» Make informed choices in drawing A-Y5D1.1 | » Use a variety of source material A-Y6D1.1 | > Demonstrate a wide variety of ways to
other implements. including paper and media. for their work. make different marks with dry and
A-Y3D1.2 |»> Plan, refine and alter their drawings as necessary. | A-Y4D1.2 |» Alter and refine drawings and describe A-Y5D1.2 | » Workin a sustained and A-Y6D1.2 wet media.
» Use their sketchbook to collect and record visual changes using art vocabulary. independent way from » Identify artists who have worked in a
A-Y3D1.3 information from different sources. A-Y4D1.3 |» Collect images and information observation, experience and similar way to their own work.
> Draw for a sustained period of time at their own independently in a sketchbook. imagination. A-Y6D1.3 | > Develop ideas using different or mixed
A-Y3D1.4 level. A-Y4D1.4 |» Useresearch toinspire drawings from A-Y5D1.3 » Use a sketchbook to develop media, using a sketchbook.
» Use different media to achieve variations in line, memory and imagination. ideas. AY6D1.4 » Manipulate and experiment with the
IA-Y3D1.5 texture, tone, colour, shape and pattern. A-Y4D1.5 » Explore relationships between line and AY5D1.4 » Explore the potential properties of elements of art: line, tone, pattern,
tone, pattern and shape, line and texture. the visual elements: line, tone, texture, form, space, colour and
pattern, texture, colour and shape.
shape.

Painting
KS1: Year 1 KS1: Year 2
A-YIP1.1 [»> Use avariety of tools and techniques including the A-Y2P2.1 |» Mix arange of secondary colours, shades and tones.
use of different brush sizes and types. A-Y2P2.2 |> Experiment with tools and techniques, inc. layering, mixing media,
A-EYPL.1 |» safely use and explore a variety of materials, |A-Y1P1.2 |» Mixand match colours to artefacts and objects. scraping through etc.

tools and techniques, experimenting with A-Y1P1.3 |>» Work on different scales. A-Y2P2.3 | > Name different types of paint and their properties.
colour, design and texture A-Y1P1.4 |» Mixsecondary colours and shades using different A-Y2P2.4 |>» Workon arange of scales e.g.

types of paint. A-Y2P2.5 |» large brush on large paper etc.

A-Y2P2.6 |» Mix and match colours to artefacts and objects.




KS2: Year 3 KS2: Year 4 KS2: Year 5 KS2: Year 6

A-Y3P1.1 |[» Mixa variety of colours and know A-Y4P1.1 | > Make and match colours with A-Y5P1.1 |>» Demonstrate a secure knowledge about A-Y6P1.1 |> Create shades and tints using black and
which primary colours make increasing accuracy. primary and secondary, warm and cold, white.
secondary colours. A-Y4AP1.2 |> Use more specific colour language complementary and contrasting colours. A-Y6P1.2 | > Choose appropriate paint, paper and
A-Y3P1.2 |» Useadeveloped colour vocabulary. e.g. tint, tone, shade, hue. A-Y5P1.2 | > Workon preliminary studies to test media implements to adapt and extend their
A-Y3p1.3 |» Experiment with different effectsand | po.y4p1.3 |»> Choose paints and implements and materials. A-Y6P1.3 work.
textures inc. blocking in colour, A-YAPL.4 appropriately. A-ysp1.3 |» Create imaginative work from a variety of » Carry out preliminary studies, test media
washes, thickened paint etc. » Plan and create different effects and sources. AY6P1.4 and materials and mix appropriate
Ay3pla | > Workconfidently on arange of scales | A vapq 5 textures with paint according to what colours. . .
e.g. thin brush on small picture etc. they need for the task. A-YEPLS » Work from a variety of sources, inc.
> Show increasing independence and those researched independently.
creativity with the painting process. » Show an awareness of how paintings are
created (composition).

3D Form and Sculpture

KS1: Year 1 KS1: Year 2
A-YEF&S1.1 | » safely use and explore a variety of materials, tools | A-Y1F&S1.1 | > Manipulate clay in a variety of ways, e.g. A-Y2F&S1.1 » Manipulate clay for a variety of purposes, inc. thumb pots, simple coil
and techniques, experimenting with, design, rolling, kneading and shaping. pots and models.
texture, form and function. A-Y1F&S1.2 | » Explore sculpture with a range of malleable A-Y2F&S1.2 > Build a textured relief tile.
media, especially clay. A-Y2F&S1.3 » Understand the safety and basic care of materials and tools.
A-Y1F&S1.3 » Experiment with, construct and join recycled, |A-Y2F&S1.4 » Experiment with, construct and join recycled, natural and man-made
natural and manmade materials. materials more confidently.
A-Y1F&S1.4 | » Explore shape and form.

3D Form and Sculpture

KS2: Year 3 KS2: Year 4 KS2: Year 5 KS2: Year 6
A-Y3F&S1.1 | » Manipulate materials adequately and work A-YAF&S1.1 | » Make informed choices about the 3D A-Y5F&S1.1 | » Describe the different qualities A-Y6F&S1.1 | » Develop skills in using a
reasonably independently. technique chosen. involved in modelling, sculpture variety of different 3D
IA-Y3F&S1.2 | » Construct a simple base for extending and A-Y4F&S1.2 | » Show an understanding of shape, space and and construction. A-Y6F&S1.2 materials — e.g. clay,
modelling. form. A-YS5F&S1.2 | » Use recycled, natural and man- paper/card construction,
IA-Y3F&S1.3 | » Plan, design and make models. A-Y4F&S1.3 | » Plan, design, make and adapt models. made materials to create natural objects
A-Y4F&S1.4 | » Talk about their work understanding that it sculpture. » Create sculpture and
has been sculpted, modelled or A-YSF&S1.3 » Plan a sculpture through drawing constructions with increasing
constructed. and other preparatory work. independence.

Breadth of Study

KS1: Year 1 KS1: Year 2
A-YEB0S1.1 |» Work on their own and collaboratively with others |A-Y1BoS1.1 » Work on their own and collaboratively with A-Y2BoS1.1 » Work on their own and collaboratively with others on projects in 2 and 3
on projects. others on projects in 2 and 3 dimensions and dimensions and on different scales.

on different scales. » Use ICT




» Use ICT IA-Y2B0S1.2 » Investigate different kinds of art, craft and design.
IA-Y1BoS1.2 » Investigate different kinds of art, craft and IA-Y2B0S1.3
design.

A-Y1BoS1.3

Breadth of Study

KS2: Year 3 KS2: Year 4 KS2: Year 5 KS2: Year 6
A-Y3B0S1.1 » Work on their own and collaboratively A-Y4BoS1.1 » Work on their own and IA-Y5B0S1.1 » Work on their own and IA-Y6B0S1.1 » Work on their own and collaboratively
with others on projectsin 2 and 3 collaboratively with others on collaboratively with others on with others on projectsin 2 and 3
dimensions and on different scales. projects in 2 and 3 dimensions projects in 2 and 3 dimensions and dimensions and on different scales.
A-Y3B0S1.2 » UselCT and on different scales. on different scales. IA-Y6B0S1.2 > UselCT
A-Y3BoS1.3 | » Investigate art, craft and design in the AY4BoS1.2 | » UselCT IA-Y5B0S1.2 > UselCT IA-Y6B0S1.3 » Investigate art, craft and design in the
locality and in a variety of genres, styles A-Y4B0S1.3 > Investigate art, craft and design |y y5po51.3 > Investigate art, craft and design in locality and in a variety of genres,
and traditions. in the locality and in a variety of the locality and in a variety of styles and traditions.
genres, styles and traditions. genres, styles and traditions.

Optional Additional Skills (not required in National Curriculum)

Printing
KS1: Year 1 KS1: Year 2
A-Y1Pr1.1 » Make marks in print with a variety of objects, A-Y2Pr2.1 » Use a variety of techniques, inc. relief and resist printing, press and rubbings.
including natural and made objects. A-Y2Pr2.2 |> Design patterns of increasing complexity and repetition.
A-Y1Pr1.2 > Carry out different printing techniques e.g. > Print using a variety of materials, objects and techniques.
monoprint, block, relief and resist printing. A-Y2Pr2.3

A-Y1Pr1.3 » Make rubbings.
A-Y1Prl.4 » Build a repeating pattern and recognise pattern
in the environment.

KS2: Year 3 KS2: Year 4 KS2: Year 5 KS2: Year 6
A-Y3Pr3.1 | » Print using a variety of materials, A-Y4Prl.1 | > Research, create and refine a print  |A-Y5Pri1.1 » Explain a few techniques, inc’ the use of poly- A-Y6Pr1.1 » Describe varied techniques.
objects and techniques including using a variety of techniques. blocks, relief, mono and resist printing. A-Y6Pri.2 > Be familiar with layering
A-Y3Pr3.2 layering. » Select broadly the kinds of material  |A-Y5Pr1.2 » Choose the printing method appropriate to task. prints.
» Talk about the processes used to A-Y4Pr1.2 to print with in order to get the effect > Build up layers and colours/textures. A-Y6Pr1.3 » Be confident with printing
A-Y3Pr3.3 produce a simple print. they want A-YSPr1.3 | > Organise their work in terms of pattern, A-Y6Pr1.4 on paper and fabric.
» To explore pattern and shape, creating » Relief printing including use of A-YSPr1.4 repetition, symmetry or random printing styles. »  Alter and modify work.
designs for printing. A-Y4Pr13 polystyrene tiles » Choose inks and overlay colours. > Work relatively
A-Y5Pr1.5 A-Y6Pr1.5 independently.

Textiles & Collage

KS1: Year 1 KS1: Year 2



A-YET&C1.1 | > safely use and explore a variety of materials, tools | A-YIT&C1.1 | > Use a variety of techniques, e.g. A-Y2T&C1.1 » Use a variety of techniques, e.g. weaving, tie-dyeing, wax or oil resist,

and techniques, experimenting with colour, design | A-Y1T&C1.2 weaving, fabric crayons,. appliqué and embroidery.
and texture » How to, cut, glue and trim materials. A-Y2T&C1.2 » Create textured collages from a variety of media.
A-YIT&C1.3 | » Create collage images from imagination, A-Y2T&C1.3 | » Make a simple mosaic.
experience or observation. A-Y2T&C1.4 » Stitch, knot and use other manipulative skills.

A-Y1T&C1.4 | » Use a wide variety of media, e.g. photocopied
material, fabric, plastic, tissue, magazines,
crepe paper, etc.

Textiles & Collage

KS2: Year 3 KS2: Year 4 KS2: Year 5 KS2: Year 6

A-Y3T&C1.1 » Use a variety of techniques, inc. printing, |A-YAT&C1.1 » Match the tool to the material. A-Y5T&C1.1 » Join fabrics in different ways, | A-Y6T&C1.1 » Awareness of the
dying, quilting, weaving, embroidery, » Combine skills more readily. including stitching. potential of the uses of
paper and plastic trappings and appliqué. |A-y4T&C1.2 > Choose collage or textiles as a means | A-Y5T&C1.2 > Use different grades and uses | A-Y6T&C1.2 material.
A-Y3T&C1.2 » Name the tools and materials they have of extending work already achieved. of threads and needles. » Use different techniques,
A-Y3T&C1.3 used. A-YAT&C1.3 » Refine and alter ideas and explain A-Y5T&C1.3 » Extend their work within a colours and textures etc
A-Y3T&C1.4 > Develop skills in stitching. Cutting and choices using an art vocabulary. specified technique. when designing and
joining. AYATRCLA > Collect visual information from a A-Y5TRCL.4 > Use arange of media to A-Y6TRC1.3 making pieces of work.
> Experiment with a range of media e.g. variety of sources, describing with create collage. » To be expressive and
overlapping, layering etc. vocabulary based on the visual and A-YSTRCLS > Experiment with using batik analytical to adapt,
tactile elements. ’ safely. extel?d and justify their
work.

) Art & Design Scheme of Work d/é,,’

Perranporth C P School

COMMUNITY




EYFS Autumn Term

AUTUMN 1° Half Autumn 2" Half
Theme
Expressive Arts and Design Expressive Arts and Design
e ELG: Creating with Materials e ELG: Creating with Materials
e  Children at the expected level of development will: e Children at the expected level of development will:
Statutory e Safely use and explore a variety of materials, tools and techniques, e Safely use and explore a variety of materials, tools and techniques,
framework experimenting with colour, design, texture, form and function; e experimenting with colour, design, texture, form and function;
for EYFS e Share their creations, explaining the process they have used; e Share their creations, explaining the process they have used;
e  Make use of props and materials when role playing characters in e Make use of props and materials when role playing characters in narratives and
narratives and stories. stories
Knowledge of Artists & Designers /Exploring Ideas/ Evaluating  |Drawing, Painting, 3D Sculpture |Knowledge of Artists & Designers /Exploring Ideas/ Evaluating  |Drawing, Painting, 3D Sculpture
work work
e Give simple opinions about the work of a chosen artist, craft o safely use and explore a variety| e Give simple opinions about the work of a chosen artist, craft e safely use and explore a variety of
maker or designer. of materials, tools and maker or designer. materials, tools and techniques,
e Children use what they have learnt about media and materials techniques, experimenting o Children use what they have learnt about media and materials experimenting with design, texture and
Key EYFS in original ways, thinking about uses and purposes. with design, texture and form in original ways, thinking about uses and purposes. form
g e They represent their own ideas, thoughts and feelings through e They represent their own ideas, thoughts and feelings through
Art & Design art. Breadth of Study art. Breadth of Study
Skills o Children review how they have used what they have learnt * Work on their own and e Children review how they have used what they have learnt * Work on their own and collaboratively with

collaboratively with others on others on projects.

about media and materials in original ways, thinking about uses about media and materials in original ways, thinking about uses

and purposes. projects. and purposes.
e Review how they have represented their own ideas, thoughts e Review how they have represented their own ideas, thoughts

and feelings through art. and feelings through art.
Learning to be | Children in our Reception class develop a love of art through their imaginative play as Children in our Reception class develop a love of art through their imaginative play as well as
taught and well as through guided sessions. Children are encouraged to express themselves freely through guided sessions. Children are encouraged to express themselves freely by exploring and
experienced by exploring and creating with variety of materials, tools and techniques. They creating with variety of materials, tools and techniques. They experiment with colour, design,

experiment with colour, design, texture, form and function in order to create texture, form and function in order to create purposeful marks and they are taught the skills which

purposeful marks and they are taught the skills which enable them to do this safely. enable them to do this safely.

For example, during this term as part of their ‘Me and My Family’ topic, children learn to| During this topic, the children will safely use and explore a variety of materials, tools and
paint self-portraits, they observe their features closely using a mirror and select colour techniques, experimenting with colour, design, texture, form and function. For example, the

for a purpose. They will also have lots of opportunities to mark-make to express their children will:

ideas and thoughts and to record their learning (e.g. drawing a family portrait, drawing | »  Experiment with mixing media when they create fireworks pictures using the ‘wax- resist’

the people who live in their home, drawing how they can be a good friend, drawing technique.

different emotions). During this time, they will have opportunity to: >  They will explore colour-mixing when they experiment to create autumn colours using the 3
> Create closed shapes with continuous lines, and begin to use these shapes to primary colours (using paint brushes/ sponges/fingers/hands) and they explore different

represent objects.

effects when they print with autumn objects (apples, rolling conkers, leaf printing, fir cones).
> Draw with increasing complexity and detail, such as representing a face with a circle | j,

Learn about the artist Cai Guo-Qiang — firework artist. Not all art is created on paper!

and including details. >  Explore different ways of creating this effect using powder paint/ spray/ explosions/ melted
»  Show different emotions in their drawings and paintings, like happiness, sadness, crayon art
fear etc. >  Learn about and draw Rangoli patterns.




»  Learn what a ‘Self Portrait’ is. Look at different examples of ‘Self portraits’. Learn
about the artist Frida Kahlo, a Mexican female artist. Look at examples of her
paintings. Do you like them?

»  Learn about Frida’s Life

»  Bedtime Sleep Stories | ff) Frida Kahlo's Colorful Life §) | Biography Sleep Story for
Kids & Grown Ups - Bing video

»  Create own self portraits; selecting colours for a purpose.

End Points Children will have begun to develop: End Points [Children will have begun to develop:
> Artist study and research skills to inspire and support their own works and skills — > Artist study and research skills to inspire and support their own works and
through the work of Frida Kahlo skills — through the work of Cai Guo Qiang
> Skills of observational drawing techniques through self portraiture — > Skills of observational drawing techniques — composition, shape and form
composition, shape and form >  Experimentation of mark making with mixed media — (finger painting, wax
»  Use of colour for a purpose, to express ideas and feelings through painting resist, Rangoli pattern)
»  Use of colour for a purpose, to express ideas and feelings through painting
» Development of colour mixing techniques using primary colours.
.|
3
\ . [ . :
Vocabulary Self -portrait drawing Vocabulary s observational drawing Colour mixing

Frida Kahlo

Cai Guo-Qian

Primary colours




EYFS Spring Term

Spring 1% Half Spring 2" Half
Theme
Expressive Arts and Design Expressive Arts and Design
e ELG: Creating with Materials e ELG: Creating with Materials
e  Children at the expected level of development will: e Children at the expected level of development will:
Statutory e Safely use and explore a variety of materials, tools and techniques, e Safely use and explore a variety of materials, tools and techniques,
framework experimenting with colour, design, texture, form and function; e experimenting with colour, design, texture, form and function;
for EYFS e Share their creations, explaining the process they have used; e Share their creations, explaining the process they have used;
e Make use of props and materials when role playing characters in e  Make use of props and materials when role playing characters in narratives and
narratives and stories. stories
Knowledge of Artists & Designers /Exploring Ideas/ Evaluating work [Drawing, Painting, 3D Knowledge of Artists & Designers /Exploring Ideas/ Drawing, Painting, 3D Sculpture
e Give simple opinions about the work of a chosen artist, craft maker Sculpture Evaluating work
or designer. e Give simple opinions about the work of a chosen | e safely use and explore a variety of materials, tools and
e Children use what they have learnt about media and materials in e safely use and explore a artist, craft maker or designer. techniques, experimenting with design, texture and form
original ways, thinking about uses and purposes. variety of materials, tools | e Children use what they have learnt about media
e They represent their own ideas, thoughts and feelings through art. and techniques, and materials in original ways, thinking about uses [Breadth of Study
Key EYFS e Children review how they have used what they have learnt about experimenting with design, | and purposes. ® Work on their own and collaboratively with others on
Art & media and materials in original ways, thinking about uses and texture and form e They represent their own ideas, thoughts and projects
P H urposes. feelings through art.
Design Skills| P p ) ) Breadth of Study . & ) 8
e Review how they have represented their own ideas, thoughts and X e Children review how they have used what they
. ® Work on their own and ) T
feelings through art. . X have learnt about media and materials in original
collaboratively with others s
) ways, thinking about uses and purposes.
on projects. ) :
e Review how they have represented their own
ideas, thoughts and feelings through art.

Learning to [Children in our Reception class develop a love of art through their imaginative play as well (Children in our Reception class develop a love of art through their imaginative play as well as through
be taught s through guided sessions. Children are encouraged to express themselves freely by guided sessions. Children are encouraged to express themselves freely by exploring and creating with
exploring and creating with variety of materials, tools and techniques. They experiment variety of materials, tools and techniques. They experiment with colour, design, texture, form and

:)r::erienced with colour, design, texture, form and function in order to create purposeful marks and function in order to create purposeful marks and they are taught the skills which enable them to do
they are taught the skills which enable them to do this safely. this safely.
During this topic, the children will: During this topic, the children learn how to:
> safely use and explore a variety of materials, tools and techniques, experimenting > make ‘old paper’ and create their own pirate map.
with colour, design, texture and form as they learn how to correctly use »  They select the correct colours for a purpose.
watercolours, wax pastels and chalks to paint/ draw planets and space scenesand |» They design and make various items to use in their pirate role play (eye patch, maps, cutlass,
use a variety of media to make models of planets and rockets. telescope).
»  They workin 2D and 3D to create their artwork. » They learn about the artist Alfred Wallis and create artwork in this style. Artist Study- Alfred
> As part of this topic too, children will study Vincent Van Gogh’s ‘Starry Night’ and Wallis Who is Alfred Wallis? — Who Are They? | Tate Kids
learn to re-create it, experimenting with different brush strokes. »  Create paintings in the style of and inspired by Alfred Wallis

> Starry Night- Read the story ‘Katie and the Starry Night’ to introduce the idea of an
art gallery to the children.
» Talk about what it means to be a famous ‘artist’. Learn who Van Gogh was.




>

Use Starry Night as inspiration for the creation of their own oil pastel/wax resist
artworks

End Points [Children will have begun to develop: End Points [Children will have begun to develop:
> Artist study and research skills to inspire and support their own works and skills — > Artist study and research skills to inspire and support their own works and
through the work of Van Gogh skills — through the work of Alfred Wallis
»  Skills of observational drawing techniques — composition, shape and form »  Skills of observational drawing techniques — composition, shape and form
»  Use of colour for a purpose, to express ideas and feelings through painting »  Use of colour for a purpose, to express ideas and feelings through painting
»  Experimentation of mark making with mixed media — (painting Starry Night)
X X o)
- O 70
[ VTN /
Vocabulary Vocabulary

Vincent Van Gogh Starry Night

Art gallery

NS

Painting

Alfred Wallis — The Blue Ship

Alfred Wallis




EYFS Summer Term

Summer 1% Half

Summer 2" Half

purposes.
e Review how they have represented their own ideas, thoughts and
feelings through art.

collaboratively with others on
projects.

Theme
Expressive Arts and Design Expressive Arts and Design
e ELG: Creating with Materials e ELG: Creating with Materials
e  Children at the expected level of development will: e Children at the expected level of development will:
Statutory e Safely use and explore a variety of materials, tools and techniques, e Safely use and explore a variety of materials, tools and techniques,
framework experimenting with colour, design, texture, form and function; e experimenting with colour, design, texture, form and function;
for EYFS e Share their creations, explaining the process they have used; e Share their creations, explaining the process they have used;
e  Make use of props and materials when role playing characters in narratives e Make use of props and materials when role playing characters in narratives
and stories. and stories
Knowledge of Artists & Designers /Exploring Ideas/ Evaluating work [Drawing, Painting, 3D Sculpture Knowledge of Artists & Designers /Exploring Ideas/ Evaluating work Drawing, Painting, 3D
e Give simple opinions about the work of a chosen artist, craft maker e Give simple opinions about the work of a chosen artist, craft maker or Sculpture
or designer. o safely use and explore a variety of | designer.
e Children use what they have learnt about media and materials in materials, tools and techniques, o Children use what they have learnt about media and materials in original | ® safely use and explore a
original ways, thinking about uses and purposes. experimenting with design, texture| ways, thinking about uses and purposes. variety of materials, tools
Key EYFS e They represent their own ideas, thoughts and feelings through art. and form o They represent their own ideas, thoughts and feelings through art. and tejchnlq.ues, . )
Art & Design|*® Children review how they have used what they have learnt about e Children review how they have used what they have learnt about media experimenting with design,
skill media and materials in original ways, thinking about uses and Breadth of Study and materials in original ways, thinking about uses and purposes. texture and form
iis ® Work on their own and

e Review how they have represented their own ideas, thoughts and feelings

through art. Breadth of Study

® Work on their own and
collaboratively with others
on projects.

Learning to
be taught
and
experienced

Children in our Reception class develop a love of art through their imaginative play as well as
through guided sessions. Children are encouraged to express themselves freely by exploring
and creating with variety of materials, tools and techniques. They experiment with colour,
design, texture, form and function in order to create purposeful marks and they are taught the
skills which enable them to do this safely.

During this topic, the children:

» look closely at animal patterns when they learn about the African animals in ‘Handa’s
Surprise’,

»  they learn about the importance of thick and thin paintbrushes to create an effect.

»  They are encouraged to create observational drawings and paintings of fruit.

» They are also exposed to some forms of African art and have the opportunity to create
their own African hut designs and dot paintings.

» They look in detail at Vincent Van Gogh’s ‘Sunflowers’ and compare it to the Van Gogh
painting they learnt about already (‘Starry Night’).

»  They create their own observational painting in the style of Van Gogh’s ‘Sunflowers’.

Children in our Reception classes develop a love of art through their imaginative play as well as
through guided sessions. Children are encouraged to express themselves freely by exploring and
creating with variety of materials, tools and techniques. They experiment with colour, design,
texture, form and function in order to create purposeful marks and they are taught the skills
which enable them to do this safely.

During this topic, children have the opportunity to engage in many different art projects.

»  They use the wax-resist technique that they learnt previously (when painting
fireworks) to create ‘under the sea’ pictures.

»  They learn about the artist Tony Plant and the transient beach art that he creates.

»  They make their own Natural Art using sand and take photographs of it.

» They work in 3D when they create an ‘under the sea diorama’, making use of their
skills with clay, paint and using a variety of different media to create the effects that
they want.

»  They safely use tools when modelling and creating.

»  The children have the opportunity to share their creations with others, explaining the

processes that they have used, when their parents come in for our EYFS Graduation
Day.




»  Artist study- Vincent Van Gogh. We have already studied Starry Night, he also painted
‘Sunflowers’. Read ‘Katie and the Sunflowers’ to introduce the painting. Relate to reading
‘Katie and the Starry Night’. Compare the two Van Gogh paintings we have learnt about.

End Points [Children will have begun to develop: End Points [Children will have begun to develop:
»  Artist study and research skills to inspire and support their own works and skills — »  Artist study and research skills to inspire and support their own works
through the work of Van Gogh and skills — through the work of Tony Plant

> Skills of observational drawing techniques — composition, shape and form - Sunflowers

»  Use of colour to express ideas and feelings through painting

>  Experimentation of mark making with mixed media — (finger painting, sponge printing
techniques, wax resist)

Skills of observational drawing techniques — composition, shape and form
Use of colour to express ideas and feelings through painting

An understanding of transient art

Experimentation of mark making with mixed media — (sand art)

VV VYV

W@
3 N

Vocabulary Vocabulary @ @ @ |
Natural art Transient art

i 4 African art Tony Plant (working with n?tural (art that is not‘ fixed, t?

observational Vincent Van Gogh ] 75unf|8wers objects/media) create something that is

drawing not permanent).




Year 1 Autumn Term

AUTUMN 1* Half

Autumn 2" Half

Theme

British Key

What toys have British children played with

What does it mean to have a home in Britain? Is it more than a house/flat?

Question in the last 100 years? (what do children recognise as ‘home’ — explore the different types of homes, family set ups)
Addressing Should there be girl toys and boy toys? Or can . . . ) . ) ) .

. . . Does everyone in Cornwall enjoy pasties? (explore the history of pasties and why many Cornish people enjoy eating them)
Stereotypes  |we enjoy whichever toys we like?

British Values

Democracy — Children sharing their views on toys
they like and explaining why

Rule of Law — What rules should we have in caring
for our toys?

Individual Liberty — Is it okay to like toys that your
friends might not?

Mutual Respect and Tolerance — Children to
understand and respect the differing opinions of
others.

Democracy — What’s your favourite part of Perranporth? (children express their views)

Rule of Law — What are the safety rules on Perranporth Beach? Why are they there?

Individual Liberty — What do you like or dislike about living in Perranporth?

Mutual Respect and Tolerance — How does Perranporth change when the tourists arrive? Children to understand and respect the
differing opinions of others.

Art & Design
(All NC subject
content)

¢ (No content - Design Technology Unit)

to use a range of materials creatively to design and make products

to use drawing, painting and sculpture to develop and share their ideas, experiences and imagination

to develop a wide range of art and design techniques in using colour, pattern, texture, line, shape, form and space

about the work of a range of artists, craft makers and designers, describing the differences and similarities between different
practices and disciplines, and making links to their own work.

Prior Learning

Prior Learning

In EYFS Children learned:

In EYFS children were introduced to transient art with a study of Tony Plant who creates artworks in sand.

Children learned different techniques of mark making in natural media (sand), explored different materials, tools and
techniques,

Children were introduced to and experimented with colour and texture through painting, drawing mixed media (finger
painting, wax resist, sponge printing)

Children were introduced to drawing techniques — composition, shape, form, pattern (Rangoli patterns and beach art pattern),

Key Art &
Design Skills to
be Taught

Knowledge of Artists & Designers /Exploring Ideas/ Evaluating work (A-vik1.1, - [Drawing (A-Y1D1.1, A-Y1D12, A-Y1D13)

Y1K1.2, A-Y1K1.3, A-Y1K1.4, A-YIK1.5 A-Y1K1.6, A-Y1K1.7, A-Y1K1.8) > Use variety of tools, including: pencils, rubbers, crayons, pastels,

> Describe what they think and feel about the work of a chosen artist, craft felt-tips, charcoal, ballpoints, chalk and other dry media
maker or designer. > Use a sketchbook to gather and collect artwork.

> Begin to talk about the style of a chosen artist, craft maker or designer. > Begin to explore the use of line, shape and colour.

> Explore and record their own ideas through painting, drawing, sculpture,in  3p Form & Sculpture (A-Y1F&S1.1, A-YIFESL.2, A-YIFESL3, A-YIF&S14)
response to first hand observations, e.g. real objects, pictures, artefacts, and |y, Manipulate clay in a variety of ways, e.g. rolling, kneading and
experiences. shaping.

> Talk about their ideas and the choices they have made, e.g. chosen tools, >  Explore sculpture with a range of malleable media, especially clay.
media, materials. » Experiment with, construct and join recycled, natural and

» Beginning to work creatively e.g. with a range of media on different scales. manmade materials.

> Describe some of the art and design techniques they have used in their work, > Explore shape and form.
e.g. painting, collage, printing, drawing and sculpture. Breadth of Study:




> Talk about the features they like in their own work and in the work of others. Breadth of Study (A-y1Bos1.1, A-Y1B0s1.3)

> Talk about what they might change in their own work. > Work on their own and collaboratively with others on projects in 2
and 3 dimensions and on different scales.

> Investigate different kinds of art, craft and design.

Information
and knowledge
about the Art/
artist,
techniques art,
movement etc

(No content - Design Technology Unit)

IAndy Goldsworthy: Background Artist Information:
IAndy Goldsworthy is a British artist, known for his sculptures and photography. He
is an environmentalist, who wants to protect the environment him. Andy describes
his art as working “with nature as a whole”. His sculptures are often made up of
stones, twigs, flowers, mud, snow and icicles. Many of Andy’s sculptures are
created on the site where the objects are found. This is called land art or
environmental art. In 2000, he was given a special award called the OBE (Order of
the British Empire) by The Queen. Goldsworthy is inspired by all aspects of the
natural world, |nc|ud|ng snowflakes, twigs, icicles, reeds, tree roots, and rocks. He
o has said that his goal is to understand nature by becoming a part of it, and he considers his creations to be
transient or ephemeral because they, like any other part of nature, are destined to change over time. He
has said that "movement, change, light, growth, and decay" are the lifeblood of nature, and his work is
designed to reflect that as well as participate in it.

Phase 1

(No content - Design Technology Unit)

Phase 1 1. | can describe what I think and feel about the work of Andy Goldsworthy.
Children will learn about Andy Goldsworthy and his work. They will learn about the natural art and the techniques and
materials Andy uses through viewing and discussing several images and short videos of his work and him creating them.
Discuss with children the concept of ‘transient art’ — and how Goldsworthy creates pieces that he knows will not last,
sometimes longer than a few minutes! Explain how he knows from the beginning that nature will take the artwork back
again. The icy forms will melt. The leaves will blow away, the balanced rocks will fall. But this is all part of creating a
transient piece of artwork.

Children will use their acquired knowledge and information to create an ‘Artist Page’ about Andy Goldsworthy — noting

down useful information, sketches, and thoughts.

Phase 2

(No content - Design Technology Unit)

Phase 2 2. | can experiment with natural materials to create a piece of art inspired by Andy Goldsworthy — focused on colour
and shape.

[Take the children into the school’s Forest Classroom and introduce them to the
various natural art materials that are found in there — leaves of different
colours, stones, twigs, grasses, soil/mud. Model some possible ways of
working with the different types of natural materials in the environment
—and remind children of the differing forms that Goldsworthy uses e.g.
circles, colour, balance, intertwining, etc. Children can work individually,
paired or in groups. Colour focus: Explain that in this first session, you 9
would like the children to collect different natural materials of different colours.
Ask them to group the materials according to their colours so that they can be
used for an art work. Shape Focus: Next, ask the children to think of the
different shapes and forms that Goldsworthy often used in his pieces — spirals,
circles, holes, lines, surrounding objects like trees etc — show children some images from an
iPad to remind them. Ask the children to think of some shapes that they might like to create.
Set the children a challenge to create a Goldsworthy inspired art work using different the
different coloured materials in a planned shape/form. Ask them to think about the colours

they are using and how they can be utilised to create an artistic effect in their shape — e.g. maybe in similar way to how




Goldsworthy gradually transitions colours from dark to light, or how he used a vary bright colour against a dark
background.

Take video and photographic evidence of children’s creations to put in their sketchbooks. Remind children that transient
art is not supposed to last, and that nature will take it back when it rains and the wind blows etc.

Phase 3 (No content - Design Technology Unit) Phase 3 3. |can experiment with natural materials to create a piece of art inspired by Andy
Goldsworthy — focused on balance and stacking.
\Whilst in the classroom, review some of the images from the last session of the artworks
children created when focused on colour and shape. Now explain that in this session, children
will be experimenting with balancing and stacking. Show the children some of Goldsworthy’s
creations that use these two skills.
Balancing and Stacking: Take children into the Forest Classroom and model how simple
balancing of natural objects can be achieved. The objects can be a variety of materials — stones,
pebbles, twigs, sticks (not too big in case they fall). Give children the opportunity to experiment
and explore balancing with some different natural materials. Ask them to
feedback which parts of this artistic technique was most challenging and why?
\What skills helped? Can you use any natural materials to help (e.g. soft mud
might help with keeping an object fixed in place).
Next, demonstrate how sticks and twigs can be used to stack on top of one
another. Show how this stacking technique can be used to create a shape or form
of the twigs — carefully layering the sticks on top on one another so that they hold
a shape — e.g. a circular form. Give the children opportunity to experiment with
stacking twigs into a shape or form. Again, ask for feedback and discussion about
successful and challenging aspects of the technique.
Now that children have developed two further natural sculpture techniques, ask the children plan
their own artwork using Goldsworthy’s techniques or balancing and stacking. Children will need
to collect some materials that they could use, either working individually, paired or in groups to
create their own piece using balancing and stacking.
ITake video and photographic evidence of children’s creations to put in their sketchbooks. Remind S ;-\
children that transient art is not supposed to last, and that nature will take it back when it rains
and the wind blows etc.
Phase 4 (No content - Design Technology Unit) Phase 4 4. |can create a 3D transient sculpture inspired by the work and techniques of Andy Goldsworthy.
Review the images that have been taken over the last two sessions. Remind children that they have learned about natural
materials and their colours, how these can be used to create different effects. They have looked at different shapes and
forms and how natural materials can be used to create these. They have learned balancing and stacking techniques. Ask
the children to think about a final 3D transient sculpture that they would like to create using all of the different knowledge
and skills they have developed. Ask the children to use their sketchbooks to plan out their final piece using drawings and
notes, thinking about the materials they will look for, the shapes, colours and techniques they may utilise.
ITake the children into the school grounds (this could be the Forest Classroom, the field are, sand pit etc) and ask them to
gather the natural materials they will need and find a suitable location for their final piece. Provide children with enough
time to create their final piece using their Goldsworthy inspired skills and techniques.
Record the final transient artwork through photographs to be put in sketchbooks.
Phase 5 (No content - Design Technology Unit) Phase 5 6. | can reflect, evaluate, and provide feedback on my art work and that of other’s.

Children work in groups to share the images of their Goldsworthy inspired creations from the previous sessions. Ask
children to take it in turns to discuss their initial ideas, share their thoughts at the time and after making their artwork. Ask
children to share their development of ideas and the making of their pieces and material choices, colour choices etc with

their group reflecting on the process and using evaluative language: | really like the way | .......I wish I had.......I still need to work




on......This helped me understand....l am most proud of....The tricky part was... ...Next time | need to...... Group members should also
provide constructive feedback:
I really like how you...I think you have managed to ....Maybe next time you could...

END POINTS (No content - Design Technology Unit) END Children will develop:
POINTS > Artistic skills and techniques in the creation of 3D form/sculpture and the manipulation of different media

(natural materials)
VD
.6
PpBR :

natural art
(working with natural
objects/media)

(No content - Design Technology Unit)

3D sculpture
Vocabulary

D,
C

Transient art O = &
(art that is not meant to last, it is not permanent, lasting O - Andy Goldsworthy

only a short time). O

balancing

stacking




Year 1 Spring Term

Spring 1° Half

Spring 2" Half

Theme

British Key

What are Britain’s endangered animals?

Why do people enjoy visiting Perranporth and other places in

Question What can we do to help endangered animals in Britain? Cornwall?

Addressin

st s J Can vets and zoo keepers be men and women? Is Perranporth a multicultural town or is everybody Cornish?
ereotypes

British Values

Democracy — Vote to support an endangered animal (fundraiser?)

Rule of Law — Laws about keeping pets in the UK.

Individual Liberty — Children to talk about their endangered animal.

Mutual Respect and Tolerance — Children to understand and value the differing opinions of others.

Democracy — Can everyone use the beach?

Rule of Law — Should we allow visitors to come to Cornwall?
Individual Liberty — Would you like to live on the coast or in the
countryside?

Mutual Respect and Tolerance - Children to understand and value
the differing opinions of others.

Art & Design
(All NC subject
content
covered)

Pupils should be taught:

e  touse drawing, painting and sculpture to develop and share their ideas, experiences and imagination

e todevelop a wide range of art and design techniques in using colour, pattern, texture, line, shape, form and space

e about the work of a range of artists, craft makers and designers, describing the differences and similarities between
different practices and disciplines, and making links to their own work.

Prior Learning

Prior Learning
In EYFS Children learned:

» In EYFS children were introduced to different artists — Van Gogh, Frida Kahlo, Alfred Wallis, Cai Guo-Qiang, Tony Plant)
Children were introduced to drawing techniques — composition, shape, form, pattern (Rangoli patterns and animal
drawings, still life sunflowers and self-portraits),

»  Children were introduced to and experimented with colour and colouring mixing through painting, drawing mixed
media (finger painting, wax resist, sponge printing) in EYFS.

»  Children were introduced the three primary colours in EYFS

Key Art &

Design
Skills to be
Taught

Knowledge of Artists & Designers /Exploring Ideas/ Evaluating work (A-Y1K1.1, A-Y1K1.2, A-Y1K1.3, A-

Y1K1.4, A-Y1KL5 A-Y1K1.6, A-YIK1.7, A-Y1K1.8)

» Describe what they think and feel about the work of a chosen artist, craft maker or designer.
Begin to talk about the style of a chosen artist, craft maker or designer.

» Explore and record their own ideas through painting, drawing, sculpture, in response to first
hand observations, e.g. real objects, pictures, artefacts, and experiences.

» Talk about their ideas and the choices they have made, e.g. chosen tools, media, materials.
Beginning to work creatively e.g. with a range of media on different scales.
Describe some of the art and design techniques they have used in their work, e.g. painting,
collage, printing, drawing and sculpture.

» Talk about the features they like in their own work and in the work of others.

Talk about what they might change in their own work.

Drawing (A-Y1D1.1, A-Y1D1.2, A-Y1D1.3)

» Use variety of tools, including:
pencils, rubbers, crayons, pastels,
felt-tips, charcoal, ballpoints, chalk
and other dry media

» Use a sketchbook to gather and
collect artwork.

» Begin to explore the use of line,
shape and colour.




Information
and

\Watercolour Painting and Sketching inspired by the works of Beatrix Potter (1866-1943)
\Who was Beatrix Potter? Beatrix Potter was fascinated by the natural world from an early age. With her younger brother

(No content - Design Technology Unit)

Potter created. Compare these two images with one of Beatrix
Potter’s drawing of Peter Rabbit. With children, compare and ‘
contrast the images, working to discuss similarities and differences. Discuss how that, 7 8 9
although Potter could draw and paint accurately, the drawings of Peter and other

animals, were. Explain how it was important for Beatrix to have studied the real form of ‘ ‘
the rabbit to then be able to create fun, playful impressions of one like Peter. L

knowledge Bertram, she kept a menagerie of animals in the nursery - at various times they kept rabbits, mice, lizards, a bat, a frog and
about the a snake. The children studied their pets' behaviour, and Beatrix made many detailed drawings of them in a homemade
. sketchbook. She was a keen botanist, she collected fossils, and she became very good at drawing fungi. She was an avid
Art/ a'rtlst, reader and in her youth she was inspired by many books, including: Alice in Wonderland by Lewis Carroll and the Brer
techniques Rabbit stories by Joel Chandler Harris.
art, When she went on holiday to Scotland or the Lake District, Beatrix Potter used to i
movement send illustrated letters to the children of her former governess. Ly
etc In one letter Beatrix Potter tells a story of four rabbits called \} =
Flopsy, Mopsy, Cottontail and Peter. This letter formed the basis '%\-\:'
of The Tale of Peter Rabbit, published in 1902. L
Children to look at examples of her work. Look at her use of h
pencil techniques and shading. Develop drawing and sketching
techniques to create drawing of animals - rabbits. Draw their
own woodland animal using techniques and skills learned. 4
Between naturalism and fantasy: the art of Beatrix Potter | -
National Trust
Phase 1 1. Icandescribe what I think and feel about the artwork of Beatrix Potter. Phase|(No content - Design Technology Unit)
Begin by recapping on previous art lessons, reminding children of the artists they have looked at earlier in the year andin  |g
EYFS. Introduce children to the illustrations and watercolours of Beatrix Potter. Provide children with background
information about the artist and author, her interests, artistic motivations, the types of drawing and painting techniques
she used. Provide children with some cut out images of Potter’s work to use in their sketchbooks to help create an ‘Artist
Page’ about Beatrix Potter. Children can express what they like or dislike about the images, note down any useful
information, try out some of their own sketches, and thoughts.
Phase 2 2. I can sketch pencil lines and marks from observation. 1 9 3 Phase|(No content - Design Technology Unit)
| can sketch using lines of different thickness and tone. 2
{ Show children images (actual not drawn) of rabbits. Ask the children
to look very carefully at the shape, form, texture and detail of the
images. Next show the children the realistic drawing of rabbits that 4 5 6




Show the children a sketch of a rabbit. Model how this can be lightly ' Jﬁ
sketched using several layers of lines (not just one) to form the loose : ' b P 2
shapes of the rabbit’s body, head, ears etc. Demonstrate the simple shapes R o
that can been seen in the animal to help the children
see how the form can be drawn.

Provide the children with images of rabbits to try their
own careful observational sketches using pencil lines.
Encourage the children to look at the simple shape
and form of the rabbit and to use light touch layers of
lines — not just a single line. Ask children to

experiment with a number of different sketches on
the same page, using the whole space. Sketches can be of different sizes and of rabbits in different positions etc. Encourage
children to share their ideas and thoughts alongside their sketches — these could be recorded on Padlet instead of writing.

| can sketch using lines of different thickness and tone

Show children the images of rabbits and recap on the drawing
techniques learned. Next, model to the children how a pencil can be
used to create lines of different thickness and tones (light and dark).
Demonstrate by drawing the rabbit form again, but this time, use
the pencil to add different thickness of lines. Next model how pencil
lines can be use to create light and dark tones — this can be done by
pressing harder or softer — putting pressure on the pencil. It can also
be achieved through repeated lines like shading and cross hatching

and lines working in different directions.
Ask the children to work in their sketchbooks to create further drawings of rabbits, but this time they should focus on using
lines of different thickness and tones to show lighter and darker areas.

Phase 3

3. I can sketch using lines with a variety of drawing media.
Remind the children of the drawing skills and techniques developed in the previous session
and how they used their pencils to create different thickness of line and tone. Introduce the
children to some different drawing media. Model how different drawing media can be used
to achieve different drawing effects and how they can be used — ballpoint pen/biro, felt tip
pen and charcoal, drawing chalks on black paper, a single coloured pencil.
Look back at the images of rabbits used in the last session and show the children how they

can achieve different drawing effects by using the different media. Show the children how to draw using chalk on black
paper. Create some different work stations in the classroom for children to rota around e.g. 1 — biro/ballpoint pen, 2 —
charcoal, 3- chalk on black paper, 4 — coloured pencil etc. Ask the children to use the different media and apply the drawing
techniques learned in the previous session to build up a number of different experimental drawings of rabbits in the
sketchbooks. (Caution with charcoal — this can be messy and in a sketchbook may damage other drawings. Using a light
spray of hairspray can help to fix the charcoal).

After the children have completed drawing using the different media, ask them to discuss and feedback their thoughts of

using the different types of drawing material. This could be recorded in sketchbooks or on Padlet.

Phase
3

(No content - Design Technology Unit)




Phase 4

4. | can create my own animal drawing using different
drawing techniques inspired by Beatrix Potter.

Recap on the previous sessions and the skills learned in them —
sketching, tonal techniques and the use of different media. Review
the several of the different animals that Beatrix Potter created and
compare them to actual images of animals. Provide children with
some animal images to choose from and then ask them to use one to
create own drawing in their sketchbook. Children can try several
drawings, developing the idea further each time — recording notes on |
their thinking. In their ideas they can try out different poses or props. S
\When they have a final image, children can sketch this again on a larger scale. Children can then apply their tonal

techniques or try using different drawing media to achieve a different effect.

Phase
4

(No content - Design Technology Unit)

Phase 5

5. | can reflect, evaluate, and provide feedback on my art work and that of other’s.

Children work in groups to share the images of their Beatrix Potter creations from the previous sessions. Ask children to
take it in turns to discuss their initial ideas, share their thoughts at the time and after making their artwork. Ask children to
share their development of ideas and the making of their pieces and material choices, colour choices etc with their group
reflecting on the process and using evaluative language: I really like the way I .......I wish | had.......I still need to work on......This
helped me understand....| am most proud of....The tricky part was... ...Next time | need to...... Group members should also provide
constructive feedback: I really like how you...I think you have managed to ....Maybe next time you could...

Phase

(No content - Design Technology Unit)

END POINTS

Children will develop:
»  Skills of observational drawing/sketching techniques — lines, tone, thickness and form in sketchbook work

Vocabulary

illustrator

observational drawing

Tone (dark and light) Thin and thick lines




Year 1 Summer Term

Summer 1% Half Summer 2" Half

Theme

British Key . . . . .

Question How can the British community work together to prevent disasters? Where do British people go on holiday?

Addressing Can women play football?

Stereotypes ) e e ) Do you need to be rich to be successful? (discuss

Role of woman in today’s firefighting community. .

Brazilian footballers who came from the streets to
make it big — Robinho, Neymar, Dante)

British Values Democracy — Do you enjoys carnivals and festivals?

Democracy — Can you start a fire wherever you like?

Rule of Law — Are you allowed to burn anything?

Individual Liberty —-How do you like to keep warm?

Mutual Respect and Tolerance — Children to understand and value the differing opinions of
others.

Rule of Law —Are you allowed to travel to any
country?

Individual Liberty — Would you like to be in a carnival?
Mutual Respect and Tolerance — Children to
understand and value the differing opinions of others.

Art & Design e to use a range of materials creatively to design and make products
e to use drawing, painting and sculpture to develop and share their ideas, experiences and imagination

(A". NC e to develop a wide range of art and design techniques in using colour, pattern, texture, line, shape, form and space | (No content - Design Technology Unit)
subject e about the work of a range of artists, craft makers and designers, describing the differences and similarities between

content different practices and disciplines, and making links to their own work.

covered)

Prior Learning
In EYFS Children learned:
> In EYFS children were introduced to different artists — Van Gogh, Frida Kahlo, Alfred Wallis, Cai Guo-Qiang, Tony
Plant)

Prior Learning | > Children were introduced to drawing techniques — composition, shape, form, pattern (Rangoli patterns and animal
drawings, still life sunflowers and self-portraits),

»  Children were introduced to and experimented with colour and texture through painting, drawing mixed media
(finger painting, wax resist, sponge printing)

>  Children were introduced the three primary colours in EYFS

Knowledge of Artists & Designers /Exploring Ideas/ Evaluating work (a-vik1.1, [Drawing (A-y1D1.1, A-Y1D1.2, A-Y1D1.3)
A-Y1K1.2, A-YIK1.3, A-Y1K1.4, A-YIKL5 A-Y1K1.6, A-Y1K1.7, A-Y1K1.8 ) > Use variety of tools, including: pencils, rubbers,
» Describe what they think and feel about the work of a chosen artist, craft crayons, pastels, felt-tips, charcoal, ballpoints, chalk

Key Art& maker or designer. and other dry media
> Begin to talk about the style of a chosen artist, craft maker or designer. |5 Use a sketchbook to gather and collect artwork.

Design > Explore and record their own ideas through painting, drawing, sculpture, |5 Begin to explore the use of line, shape and colour.
Skills to be in response to first hand observations, e.g. real objects, pictures, artefacts, Painting (A-v1P1.1, A-Y1P12, A-Y1PL3)
Taught and experiences. A-Y1P1.4)
> Talk about their ideas and the choices they have made, e.g. chosen tools, |> Use a variety of tools and techniques including the

media, materials. use of different brush sizes and types.
» Beginning to work creatively e.g. with a range of media on different scales.| > Mix and match colours to artefacts and objects.




» Describe some of the art and design techniques they have used in their » Work on different scales.

work, e.g. painting, collage, printing, drawing and sculpture. » Mix secondary colours and shades using different
> Talk about the features they like in their own work and in the work of types of paint.
others.

» Talk about what they might change in their own work.

Information
and
knowledge
about the Art/
artist,
techniques
art,
movement etc

The Art of Colour!

Children will learn about the three primary colours (yellow, red and blue) and will begin to explore colour
mixing. children will develop knowledge and skills of how to mix primary colours to make various
secondary colours, for example, mixing red and yellow to make orange. The colours red, yellow and blue
are called primary colours in art because they cannot be made by mixing together any other colours.
When two primary colours are mixed together, the colour created is called a secondary colour. In art,
some colours can be used to create feelings of warmth (e.g. red, yellow or orange) or feelings of coldness
(blue, green or grey). In colour theory, a tint is the mixture of a colour with white, which increases lightness, and a shade is the mixture
of a colour with black, which reduces lightness. A tone is produced either by the mixture of a colour with grey, or by both tinting and
shading. Children will learn how feelings created by colour changes, perhaps starting as a warm colour but then becoming cooler can
change the view of an image.

\Wassily Kandinsky: Wassily Kandinsky was born in Odessa, Russia, in

1866. As a child, he studied drawing and learnt to play the piano and the Q;Ju! ST,
cello. At University, he studied Economics and Law and after had a i == N

S
successful career teaching law to other students. At the age of 30, he was i
appointed to the post of Professor of Law at Derpt University. Despite his !
success, he left his role as Professor and enrolled himself in art school. At
art school Kandinsky was exposed to many aspiring artists at an exciting
time in art history. There were lots of new ideas and new theories about
how painting should develop. Kandinsky became a prominent art theorist,
focusing particularly on theories of colour. He had new ideas about what
colours mean and how they make people feel. He believed that colours had
a soul. He was also very interested in the connection between colour and
sound, believing that music could be seen through colour, and colour heard 5‘
through music. Often he would listen to music while he painted and try to .p.:‘{::
paint what he heard. Many people believe that Kandinsky was the founder 'f;,
of abstract art, because he was the first painter to stop painting

representational pictures and instead paint pictures with no recognisable subjects. He believed that this let him be free to express
complex emotions. All the abstract artists that followed Kandinsky were heavily influenced by his work.

(No content - Design Technology Unit)

Phase 1

1. | can make secondary colours using primary colours.

See colour wheel explanation doc - for teacher subject knowledge

Introduce children to the three primary colours and explain why they are called ‘the

Primary Colours’. Discuss the colours in more depth, how they might make the children

feel, what things are these colours in nature in man-made. Move

on to secondary colours and explain to children that by mixing primary colours, secondary colours

can be made. Using paint, demonstrate how the mix the primary colours to create the secondary

colours — this could be done by completing a colour wheel. Be sure to show the children how to do

this gradually, with small amounts of paint so that colours are formed clearly. Next, give children

5 ‘ palettes with the primary colours only. Give them time to experiment and try to make the secondary
“ colours by mixing the primaries. Children can now create their own colour wheel of the six colours.

These should be put in sketchbooks for children to label and record which colours they had to mix to make the secondary

colour.

L] [ ]
E}
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Phase 2

2. I can mix different tints and shades using paint to express feelings (inspired by Kandinsky).




Introduce the children to the work of Kandinsky and share some
background information about the artist, his inspirations and
motivations. Discuss Kandinsky passion for colour, music and how
he could express his feelings through painting and colour. Share
some of his works and ask the children to discuss how the pieces
make them feel and what they think of them — (children could
record these thoughts in sketchbooks along with some of
Kandinsky’s images). Look at ‘Squares with Concentric Circles’ 1913.
IAsk children: What do you see when you look at this painting? How has
the painting been made? What kind of colours does Kandinsky use? How
would you describe these colours? What shapes can you see? What kind of
lines can you see? How do you think Kandinsky was feeling when he painted
this? How does the painting make you feel? Do you like it? Why?

In colour theory, a tint is a mixture of a colour with white, which increases lightness, while a shade is a mixture with black,
which increases darkness.

Bring the discussion around to tints and shades of colour and how they can change a colour from its starting point.
Demonstrate how tints and shades can be made by adding small amounts of white or black to colours. Talk about how

these tints and shades change the colours — identify this in Kandinsky’s work. Provide children with paints and some small
amounts of black and white paint. Ask them to create a single colour e.g. pink. Then, using tints and shades, ask children
to experiment with making the colour gradually lighter and then gradually darker (record in sketchbooks).

Next, children can apply their previous colour mixing skills and tinting and shading techniques to create a Kandinsky
inspired colour piece modelled on Concentric Circles. Children should express their feelings through colour, whilst
carefully mixing colours and adding tints and shades as they work. This could be achieved by:

* Painting a dot in each square surrounded by circles of increasing size.

e Filling in all the white space on each square.

* Remind children to clean the brush at each colour change

IAsk children to compare and evaluate their pieces with those of peers — Can children talk about the features they like in
their own work and in the work of others? Talk about what they might change in their own work?

Phase 3 3. I can mix colours to create a background image
Show children and image of a London city sunset. Ask
children to identify the different colours, lights, darks,
shades and which colours (primary) would have blended
together to form these. Discuss how the sunset looks a lot
like fire and how this would’ve been similar to the views
around London during the Great Fire. Show this by looking at the Great Fire 1666 by Granger. Demonstrate how colours
can be mixed and blend to create the image of fire. Show the children how to create a background scene of pure colour
that represents the intense colour of fire. Give children a limited palette of colours (primary colours, white and black) so
that they can use their colour mixing skills to create the colours of the great fire and build up a background scene.
Phase 4 4. | can show control over mark-making with a paint brush to create a foreground silhouette.

Refer back to the images of London at night and the burning buildings from the
previous session. Point out that in the images, even though it is at night and dark,
the outline of the buildings can still be seen and identified. Explain that this is
called a silhouette. Demonstrate how a silhouette of buildings in London during
the Great Fire can be created using black paint and a variety of different brush
strokes. Some strokes will need to be thicker and others thinner when detail is

required — show this with different thickness of brushes too.




Provide children with black paint to create their own skyline silhouette to apply to their fire background from the
previous session.

Phase 5

6. | can reflect, evaluate, and provide feedback on my art work and that of other’s.

Children work in groups to share the images of their Kandinsky inspired colour work and London fire silhouette creations
from the previous sessions. Ask children to take it in turns to discuss their initial ideas, share their thoughts at the time
and after making their artwork. Ask children to share their development of ideas and the making of their pieces and
material choices, colour choices etc with their group reflecting on the process and using evaluative language: I really like
the way I ....... I wish I had.......I still need to work on......This helped me understand....| am most proud of....The tricky part was... ...Next time
I need to...... Group members should also provide constructive feedback: I really like how you...I think you have managed to
....Maybe next time you could...

END POINTS

Children will develop:
> Use of colour and colour mixing techniques - including an understanding of primary and secondary colours.

Vocabulary

Primary colours
secondary colours

Wassily Kandinsky silhouette

foreground background




Year 2 Autumn Term

AUTUMN 1* Half

Autumn 2" Half

Theme

British Key

Who has shaped the world we live in?

Who sailed the seas?

Question

Addressing , . . Why were only men allowed onboard ships? - (explore and
Women'’s suffrage and segregation. Civil rights movement — Rosa Parks . .

Stereotypes challenge superstition that women were bad luck aboard a ship).

British Values

must never be fearful about what you are doing is right’ R Parks.

Democracy — What is democracy? — discuss when exploring Emmeline Pankhurst and Rosa Parks
Rule of Law — What Rosa Parks right to break the rule of law when sitting on the wrong part of the bus?
Individual Liberty — Explore the freedom to make our own choices about what we believe is right and wrong ‘You

Mutual Respect and Tolerance — Explore Rosa Parks and the civil rights movement — ‘everyone born equal’

Democracy — Was there democracy on board ships? How did the
hierarchy work?

Rule of Law — How was order kept on board ships? Why would
rules onboard ship be especially important? What could go wrong?
Individual Liberty —

Mutual Respect and Tolerance — Explore the diversity of sailors,
made up of multiple nationalities and religions.

Art & Design
(All NC subject
content
covered)

and making links to their own work.

e Children will be taught to use a range of materials creatively to design and make products,
to use drawing, painting to develop and share their ideas experiences and imagination.
They will begin to develop a wide range of art and design techniques in using colour, pattern, texture, line, shape,
form and space when paintings portraits of significant individuals and themselves. We will study the work of a
range of portrait painters, describing the differences and similarities between different practices and disciplines,

(No content - Design Technology Unit)

Prior Learning

Prior Learning:

warm/cold

e In EYFS children created a self-portrait using observational drawing and painting techniques

e InYear 1 children developed observational drawing techniques looking at shape, form and composition (especially
when studying the works of Beatrix Potter and her illustrations)

e InYear 1 children developed an understanding of primary and secondary colour and colour mixing

e InYear 1 children also developed painting techniques and a use of colour to convey feelings, emotions,

Key Art &
Design
Skills to be
Taught

Knowledge of Artists & Designers /Exploring Ideas/ Evaluating work (a-
Y2K1.1, A-Y2K1.2, A-Y2K1.3, A-Y2K1.4, A-Y2K1.5, A-Y2K1.6, A-Y2K1.7, A-Y2K1.8, A-Y2K1.9, A-Y2K1.10)

» Recognise the styles of artists, craft makers or designers and use this to inform
their own work.

» Talk about the similarities and differences between different artists, craft makers
or designers.

» Develop and record their ideas through painting, drawing, sculpture in response
to first hand observations, e.g. real objects, photographs, artefacts, and
experiences.

» Talk about and answer questions about the starting point, and choices they have
made, e.g. chosen tools, media, materials.

» Show confidence in working creatively e.g. with a range of media on different
scales.

» Talk about the techniques, materials and equipment used in their work and the
work of others, e.g. ‘I have used a cotton bud to add dots’.

» Describe what they like about their own work and the work of others using
appropriate language e.g. ‘I like the way a fine tip brush is used to add detail’.

» Adapt and make changes to their work and the tools they use as it develops.

Drawing (A-Y2D1.1, A-Y2D1.2, A-Y2D1.3, A-Y2D1.4)

> Layer different media, e.g. crayons, pastels, felt-tips, charcoal

and ballpoint.

> Understand the basic use of a sketchbook and work out ideas
for drawings.

> Draw for a sustained period of time from the figure and real
objects, including single and groups objects.

> Experiment with the visual elements: line, shape, pattern and
colour.

Painting (A-Y2P1.1, A-Y2P1.2, A-Y2P1.3, A-Y2P1.4, Y2P1.5)
» Mix a range of secondary colours, shades and tones.
» Experiment with tools and techniques, inc. layering, mixing

media, scraping through etc.

» Name different types of paint and their properties.
» Work on a range of scales e.g. large brush on large paper etc.
» Mix and match colours to artefacts and objects.




» Describe how they have changed and adapted their work for a specific purpose,
e.g. use of specific tools to create more texture.

Information
and knowledge
about the Art/
artist,
techniques art,
movement etc.

Portraiture — drawing and painting inspired by multiple works including:
Pablo Picasso Weeping Woman 1937

Begin by studying the different portraits of individuals we are learning about in
history (see list below). We are going to discuss how the portraits may be very
different from how the individuals look and why this might be the case. We
will explore the different media, paints and techniques used for these
portraits. The children will share their views on the pictures and evaluate each
one. : :
/A portrait is a painting or a photograph of a person's face and its expression. The purpose of a portrait is to show the
likeness, personality, and even the mood of the person. For this reason, in photography, a portrait is actually not a
snapshot, but a calm image of a person in a still position. A portrait normally shows a person looking directly at the
painter or photographer. Portraiture is a very old art form going back at least to ancient Egypt, where it flourished from
about 5,000 years ago. Before the invention of photography, a painted, sculpted, or drawn portrait was the only way to
record the appearance of someone.

Portraits have always been more than just a record. They have been used to show the power, importance, virtue,
beauty, wealth, taste, learning or other qualities of the sitter.

In more recent times, photography became the most important
medium of traditional portraiture, bringing what was formerly an
expensive luxury product affordable for almost everyone. Since
the 1990s artists have also used video to create living portraits.
But portrait painting continues to flourish.

Experiment and Investigate

We are then going to learn how to draw different facial features,
we will start with the eyes and nose, then learn how to draw a mouth and lips and ears, before finally learning how to
draw a face. How to draw a portrait - BBC Teach

The children will then use these skills to draw a picture of their own face. From this they
will then paint their portrait in a similar style to one of the portraits we have evaluated
earlier in the topic.

Look at the abstract, cubist portraits of Pablo Picasso and compare with the more
traditional. Explore the similarities and differences — why are they so different? Children
try to create their own abstract portraits inspired by Picasso. Experiments in Art
Education: Abstract Portraits

Information: Picasso was so experimental, and created so many different kinds of art. One
of his most famous periods is the cubist period. The painting below is one of his cubist
pictures. Cubism is when the artist paints an object, like a bottle, from lots of different
angles all in the same picture. So you see the front, the back and the sides of the bottle at
the same time. In a way, it’s a bit like having x-ray eyes! (Image - Pablo Picasso

Weeping Woman 1937 Tate) In 1937 the Spanish Civil War broke out. The picture above is called The Weeping Woman,
and it was painted in protest to the bombing of a town called Guernica in Spain. The woman is crying but her face is all
mixed up. This is because it is a cubist painting. If you look closely you can see that Picasso has painted both the front
of the woman’s face and the side of her face. Hold your hand up to the picture and cover the left side of her face. Can
lyou see that she is now in profile? Picasso was trying to show us what pain and unhappiness looks like. What do you

feel when you look at this painting?

(No content - Design Technology Unit)




Phase 1

I can understand what a portrait is and the
different ways it can be used to represent a
person.

Begin by asking children - What is a portrait?
Work with children in discussion to develop an
understanding of what a portrait is and the
history of portraits (information above). Show
different portraits of Significant People from the
topic and others too (suggested PPT in resource
folder). Discuss the images that are being 2 * z
represented and what, we as the audience, might see and what the artist wanted us to see or believe/understand
about the person/sitter/subject. Compare and contrast the images of Mary Anning, Henry VIl and Neil Armstrong.
Discuss the powerful stance of the king, his huge shoulders and fine clothing, his facial expression etc How do this
compare to Neil Armstrong or Mary Anning? What might the audience of these images want us to see? Provide
children with some small images of different portraits and ask them to stick them in their sketchbook to create a
Portrait Page. Children should record their thoughts and feelings about the different images - comparing what they
think, what the artist wanted them to see and what type of impression the subject wanted to portray.

(No content - Design Technology Unit)

Phase 2

| can draw detailed observational drawings of human features.

Using small mirrors, ask children to look carefully at their different facial features. Ask them to describe what they can
see to a partner. Share the video: How to draw a portrait - BBC Teach

and discuss. Demonstrate sketching and drawing techniques, showing children how
to achieve a detailed observational drawing of different parts of the face (eye,
mouth, nose). Teach children that ‘looking’ is the most important skill and that they
should ‘draw what they see — not what they think they know’. Discuss light and dark
areas and demonstrate how the pencil can be used to shade and show darker or
lighter areas. Ask children to begin sketching the different elements of the human
face learning how to draw through experimentation and investigation. They should ik
record their drawing in their sketchbooks, noting in words and pictures their ideas
as they work. Provide children with different media (biros, fine liners, pencil crayons). Ask them to explore the different
mark making effects that different tools can achieve. Again, ask children to record in words, ideas and pictures their
experiments.

JERRRGL

P

(No content - Design Technology Unit)

Phase 3

3. | can use drawing and sketching techniques to draw facial features. In this session,
children will develop their observational drawing skills further by drawing their own face —a
self portrait, well half of one! Prior to the session, take a photograph of each child’s face -
‘face on’ so that the child’s face is directly facing the camera. This should be printed off
(roughly A4 size and in black and white). Introduce the session by discussing the skills
learned in the last sessions, look over several of the detailed sketches and share aspects that
have been successful. Remind children that ‘looking’ is key to successful observational
drawing. Using the visualiser, demonstrate cutting a picture of face (it could be yours) in
half, then sticking down the half that is opposite to the hand used (e.g. a right handed child
with need to have the left hand side of the face stuck in the sketchbook — this means that
the drawing hand is not covering the image). Demonstrate marking feint lines across the image to the blank side where
the eyes, mouth and bottom of the nose would be — this helps to get proportions correct. Next teach children, using a
light touch sketching hand, how to carefully sketch the other side of the face. Carefully draw in the facial features and
remind children to keep looking at the image side so that a mirror image is created to make up the whole face. Look for
light areas and dark areas, tone and shadow. Show children how to develop their shading and tonal drawing skills.

Now provide each child with their half face image (it is easier if these are in sketchbooks prepared already) and ask
them to build upon their observational drawing techniques to sketch the remaining half of their face, by copying the

image side in reverse. Once complete ask children to compare and evaluate their portraits with those of peers — Can

(No content - Design Technology Unit)




children talk about the features they like in their own work and in the work of others? Talk about what they might
change in their own work? These could be recorded in sketchbooks.

Phase 4 4. | can develop my drawing techniques, inspired by the abstract cubist work of Picasso. (No content - Design Technology Unit)
Introduce the children to the work of Pablo Picasso and share some background
information about the artist, his inspirations and motivations. Discuss Picasso’s cubist
works and what cubism was (see above information above an PPT in resources folder).
Share some of his works and ask the children to discuss how the pieces make them feel
and what they think of them — (children could record these thoughts in sketchbooks along
with some of Picasso’s images). What do you see when you look at this painting? How has the
lbainting been made? What kind of images does Picasso use? How would you describe these colours?
What shapes can you see? What kind of lines can you see? How do you think Picasso was feeling when
he painted this? How does the painting make you feel? Do you like it? Why?
Next focus on the Weeping Woman and discuss the painting.
picasso Face Elements Ask children to look at the face and how it is different to the images we’ve seen of faces so
= 4 far in other portrait lessons? Discuss how the features are very different but still
" @ recognisable. In this painting, Picasso has painted the front and the side of the woman’s face
I ) & 4 in the same picture. Try covering up half of the picture with your hand or a piece of paper.
) Can you see which part of the painting shows the front of her face
. = and which part shows the side of her face?
= Demonstrate how we can draw facial features, but with a more
/.— < A simplified cubist approach, trying to draw from different angles and
using shapes and blocks of colour (see: Picasso Faces - Easy Art for
Kids - Arty Crafty Kids). Using mirrors, ask children to experiment in their sketchbooks, creating
cubist inspired facial features, recording their thinking and ideas. They can then begin to build
up an image of their own face, using coloured pencils or pens to bring colour to their parts.
Phase 5 5. 1 can draw and paint a self portrait using drawing techniques | have learned - (inspired by cubism and Picasso). | (No content - Design Technology Unit)
can use colour to reflect my personality and feelings.
In this session, children will use the influences and techniques
they have learned to create their own cubist inspired self portrait.
Begin by showing children some different examples of cubist self
portraits. Explain how an image like these can be created and how
the facial features can be changed in unusual
ways. Using larger sheets of paper,
demonstrate how a cubist portrait could be
created — follow: Experiments in Art
Education: Abstract Portraits for inspiration if - B
needed. Next, explore and demonstrate how colour could be used the represent the subject’s
personality or feelings (refer back to Y1 lesson on Kandinsky). Provide children with the necessary
resources — large paper, pencils, to draw out their cubist portrait. Children should then paint over
the sections of their portrait with black lines and allow to dry. Once dry, children can then use
paint and colour mixing techniques to create the right colours to reflect their feelings and
characters in their portrait. As an alternative, oil pastels could be used to colour and blend colours.
Phase 6 6. | can reflect, evaluate, and provide feedback on my art work and that of other’s. (No content - Design Technology Unit)

Children work in groups to share the images of their portrait artworks throughout their sketchbooks and their final
cubist inspired portraits from the previous sessions. Ask children to take it in turns to discuss their initial ideas, share
their thoughts at the time and after making their artwork. Ask children to share their development of ideas and the

making of their pieces and material choices, colour choices etc with their group reflecting on the process and using




evaluative language: | really like the way I ....... I wish | had.......I still need to work on......This helped me understand....| am most
proud of....The tricky part was... ...Next time | need to...... Group members should also provide constructive feedback:
I really like how you...I think you have managed to ....Maybe next time you could...

END POINTS [Children will develop:
»  Skills of observational drawing/sketching techniques - specifically portraiture— developing skills of tone,
composition, shape and form in sketchbook work (creation of illustrations)
Vocabulary N
Helpful Definitions: .
Cubism: Cubism is a style of art which aims to show all of the
possible viewpoints of a person or an object all at once. It is E
called Cubism because the items represented in the artworks
look like they are made out of cubes and other geometrical —
shapes. . portrait observational drawing tacial features
Abstract art: Abstract art is art that does not attempt to
represent an accurate depiction of a visual reality but instead
use shapes, colours, forms and gestural marks to achieve its
effect. Abstract art can take several forms, such as painting, o =
Vocabulary textiles and sculpture, and although the piece does not often .
look like something specific, it is almost always inspired by a ‘
real subject matter. A

abstract Cubism

Pablo Picasso

. shading




Year 2 Spring Term

Spring 1° Half

Spring 2" Half

Theme

British Key

Should we respect all animals like we should respect all people?

How has industry in Perranporth changed?

Democracy — What rights and responsibilities are there within the insect society?
Rule of Law — What rules exist to protect nature?

Individual Liberty —

Mutual Respect and Tolerance — Discuss the team work of bees — working together for a common goal.

Question

Addressing Did women help fishermen? What was the role of a fishwife?

Stereotypes Are insects disgusting or beautiful? — what is beauty? What do fishermen/women look like? Where are they from? Explore
that fishing is a global industry and need.

British Values Democracy — Who makes decisions in Perranporth? (broadly explore

Parish Council)

Rule of Law — What rules would help to make Perranporth better?
Individual Liberty — Who protects us in Perranporth?

Mutual Respect and Tolerance — Is it a good thing that Perranporth has
SO many visitors?

Art & Design
(All NC subject
content covered)

The children will begin to use a range of materials creatively to design and make products. They will use drawing,
painting and sculpture to develop and share their ideas, experiences and imagination. They will begin to develop a
wide range of art and design techniques in using colour, pattern, texture, line, shape, form and space when creating
prints. They will learn about the work of a range of artists, craft makers and designers, describing the differences
and similarities between different practices and disciplines, and making links to their own work.

(No content - Design Technology Unit)

Prior Learning

Prior Learning

» InYear 1 children developed moulding and sculpting skills when using clay to create 3D Andy Goldsworthy
inspired natural sculpture and a Beatrix Potter inspired model.

» InYear 1 children developed observational drawing techniques looking at shape, form and composition
(especially when studying the works of Beatrix Potter and her illustrations)

» InYear 1 children developed an understanding of primary and secondary colour and colour mixing

» InYear 1 children also developed painting techniques and a use of colour to convey feelings, emotions,
warm/cold

Key Art & Design
Skills to be Taught

Drawing (A-y2D1.1, A-
Y2D1.2, A-Y2D1.3, A-
V2D1.4)

D> Layer different
media, e.g. crayons,
pastels, felt-tips,
charcoal and
ballpoint.

> Understand the
basic use of a
sketchbook and
work out ideas for
drawings.

P> Draw for a
sustained period of
time from the
figure and real
objects, including

Knowledge of Artists & Designers /Exploring Ideas/ Evaluating work (a-
Y2K1.1, A-Y2K1.2, A-Y2K1.3, A-Y2K1.4, A-Y2K1.5, A-Y2K1.6, A-Y2K1.7, A-Y2K1.8, A-Y2K1.9, A-Y2K1.10)

» Recognise the styles of artists, craft makers or designers and use this to inform their
own work.

» Talk about the similarities and differences between different artists, craft makers or
designers.

» Develop and record their ideas through painting, drawing, sculpture in response to
first hand observations, e.g. real objects, photographs, artefacts, and experiences.

» Talk about and answer questions about the starting point, and choices they have
made, e.g. chosen tools, media, materials.

» Show confidence in working creatively e.g. with a range of media on different scales.

» Talk about the techniques, materials and equipment used in their work and the work
of others, e.g. ‘l have used a cotton bud to add dots’.

» Describe what they like about their own work and the work of others using
appropriate language e.g. ‘I like the way a fine tip brush is used to add detail’.

» Adapt and make changes to their work and the tools they use as it develops.

» Describe how they have changed and adapted their work for a specific purpose, e.g.

use of specific tools to create more texture.

Collage and Textiles A-Y2T&C1.2

» Create textured collages from a

variety of media.
Breadth of Study
(A-Y2B0S1.1, A-Y2B0S1.2, A-
Y2B0S1.3)

» Work on their own and
collaboratively with others on
projects in 2 and 3 dimensions
and on different scales.

» Use ICT Investigate different

kinds of art, craft and design




single and groups
objects.
Experiment with the
isual elements: line,
shape, pattern and
colour.

Information and
knowledge about
the Art/ artist,
techniques art,
movement etc

Collage: We will learn about the collage artworks of Megan Coyle. Megan Coyle is an artist and illustrator who
resides in Brooklyn. She creates collages entirely from magazine strips with a process that she calls “painting with
paper.” Find out more about Megan and her artwork: https: //megancovle com/about/artlst bIO/

IThere are also numerous YouTube videos of Megan
creating her collages step by step for children to view
and learn from: click here

Experiment and Investigate — sketchbook work

IThe children will create their own collage of a
minibeast or animal collage of their choice by cutting
out coloured paper from magazines and arranging it
with colours inspired by the work of Megan Coyle.

(No content - Design Technology Unit)

Phase 1

| can understand collage techniques, inspired by the work of Megan Coyle.

Introduce the children to the work of Megan Coyle and share some background information about the artist, her
inspirations and motivations. Discuss Coyle’s animal collage works
and what collage is and how it is created. Watch one her time
lapse videos of her creating an animal collage:
https://youtu.be/GotarHxT32| Share some of her works and ask
the children to discuss how the pieces make them feel and what
they think of them — (children could record these thoughts in
sketchbooks along with some of Coyle’s images). What do you see
when you look at this collage? How has the collage been made? What kind
of images does collage use? How would you describe these media that been
used? What shapes can you see? What kind of textures can you see? What
Imight’ve inspired Coyle to create this piece? Do you like it? Why?

lAsk children to create an artist research page about Megan Coyle in their sketchbooks. Children coukld stick in some of Megan’s
collages and express their views on them, how they were made, her use of colour etc.

Phase 2

| can using use collage techniques to create primary and secondary
colours and tones.

Remind children of the colour wheels first
seen in Year 1. Recap on the Primary and
Secondary colours and how colours are
mixed from primary to secondary. Explain
how Megan Coyle syas that when she
creates her collages, she is “painting with paper.”
Provide the children with a collection of magazines and coloured images
that can be torn up for collage. Ask the children to look back at the colours
in the colour wheel and then model how a colours can be made and tones
of colour can be made by tearing and sticking small pieces of colour paper.
Demonstrate how they can be gradually blended by using darker and lighter tones of the same colour and over
lapping and layering them. Show children how a collage colour wheel can be created — mixing the colours carefully

and gradually.




Children the children a blank colour wheel and ask them to create a collage colour wheel, trying to create their
colour segements with different tones of colour.

Phase 3

| can using drawing techniques to explore composition studies.

Share some different images of animals with children and then explain that in the next session children will be
creating their own collage like Coyle has. Firstly, it is important to explore the possible composition of the collage
and the subject. Demonstrate how to build up a series of sketches in the sketchbook, trying out different drawings
of animals, parts of their body, their patterns or form, shapes etc making notes to explain these. Look at how Coyle
varies her compositions — sometimes the whole animal, sometimes just a focal part (head and neck for example).
Provide children with a collection of different images of animals from which they should produce drawing studies in
their sketchbooks. In the same way that Coyle sometimes focuses her drawings on a certain part of the animal —it’s
head and neck for example, children should create a series of drawings of different animals, practising their drawing
and working towards a final image to be use later for a Coyle inspired collage. Ask the children to make notes
alongside their drawing, explaining their ideasm choices of composition and thoughts for their final collage.

Phase 4

| can use collage techniques, inspired by the &5 . Megan Coyle
work of Megan Coyle. S
Refer back to the composition studies that children
produced in the last session. Ask them to look back
through these and decide which animal drawing they
will choose as the basis for their final collage. Ask
them to note down in their sketchbook the reasons
for this choice.

Next, rewatch one of the Megan Coyle collage videos
and discuss the technquies and material she uses to e I - & Yoube 5]
create the collage. Demonstrate transfering a smaller  —
preliminary sketch into a large A3 sized sketch — drawing the imaged scaled up so that collage will be easier on a
larger scale. Then using a collection magazines etc, demonstrate how to search
for appropriate colours and images that will form the colours and textures of the
chosen animal (it maybe necessary to look back at the orginal image for the
colours). Demonstrate tearing techngiues and how to make small tears to get
more intricate edges or using scissors for straight cuts if that’s what is needed —
both techngiues achieve different effects! Demonstrate how to carefully glue a
background colour or image and the different aspects of the animal too.

Ask children scale up their chosen animal image to A3 size. Then children should
use the different collage techngiues — the search for appropriate colours,
patterns, images, tearing and cutting, glueing etc to build up their own animal
collage.

SUBSCRIBE  zine Cutouts

MORE VIDEOS

i ) s Ree 2 [

Phase 5

| can reflect, evaluate, and provide feedback on my artwork and that of other’s.

Children work in groups to share the images of their different art creations from the previous sessions — their
sketchbooks and collages. Ask children to take it in turns to discuss their initial ideas, share their thoughts at the
time and after making their artwork. Ask children to share their development of ideas and the making of their pieces
and material choices, colour choices etc with their group reflecting on the process and using evaluative language: /
really like the way I ....... I wish | had.......I still need to work on......This helped me understand....| am most proud of....The tricky part
was... ...Next time | need to...... Group members should also provide constructive feedback: /I really like how you...I think you
lhave managed to ....Maybe next time you could... An evaluation writing frame could be created to help children record their
levaluations, and those of their peers in their sketchbooks alongside images of their finished pieces.

END POINTS

Children will develop:




» Develop skills of collage techniques to create images and colour

Vocabulary

collage

tearing

Primary colours

secondary colours

=

composition

layers/layering

overlapping

Megan Coyle




Year 2 Summer Term

Summer 1% Half

Summer

2" Half

Theme

British Key

How have castles in Britain shaped our history?

\What are National Parks and why do we have them?

Question
Addressing Boudicca — barriers about being a female warrior
Stereotypes Queen Elizabeth | — barriers about being a female

monarch
Stephanie Frappart — European female football
referee to ref a male final

Do all people in Africa live in poverty?

British Values

Democracy — Is a king or Queen voted into power?
Rule of Law — What powers of rule do monarchs
have?

Individual Liberty — Would you like to be a
monarch (explore the pros/cons)

Mutual Respect and Tolerance — Children to
understand and value the differing opinions of
others.

Rule of Law — Are the rules for animals the same as people?
Individual Liberty — Should animals have their liberty restricted in

Democracy — Discussion based on the subject of zoos - should we have them?

Z00s?

Mutual Respect and Tolerance — Children understanding the different views within the class and respecting other’s views.

Art & Design
(All NC subject
content covered)

(No content - Design Technology Unit)

and disciplines, and making links to their own work.

Children will learn to use a range of materials creatively to design and make products, including Massia patterns. They will use
drawing, painting and sculpture to develop and share their ideas, experiences and imagination. They will also learn to develop a
wide range of art and design techniques in using colour, pattern, texture, line, shape, form and space. The children will learn about
the work of a range of artists, craft makers and designers, describing the differences and similarities between different practices

Prior Learning

Prior Learning

>
>
sculpture and a Beatrix Potter inspired model.
>
studying the works of Beatrix Potter and her illustrations)
>
>

In EYFS children explored pattern when drawing Rangoli patterns and looked at African art in the Summer 1
In Year 1 children developed moulding and sculpting skills when using clay to create 3D Andy Goldsworthy inspired natural

In Year 1 children developed observational drawing techniques looking at shape, form and composition (especially when

In Year 1 children developed an understanding of primary and secondary colour and colour mixing
In Year 1 children also developed painting techniques and a use of colour to convey feelings, emotions, warm/cold:

Key Art & Design
Skills to be Taught

Knowledge of Artists & Designers /Exploring Ideas/ Evaluating work (a-
Y2K1.1, A-Y2K1.2, A-Y2K1.3, A-Y2K1.4, A-Y2K1.5, A-Y2K1.6, A-Y2K1.7, A-Y2K1.8, A-Y2K1.9, A-
Y2K1.10)

» Recognise the styles of artists, craft makers or designers and use this to inform
their own work.

» Talk about the similarities and differences between different artists, craft makers
or designers.

» Develop and record their ideas through painting, drawing, sculpture in response
to first hand observations, e.g. real objects, photographs, artefacts, and
experiences.

» Talk about and answer questions about the starting point, and choices they have
made, e.g. chosen tools, media, materials.

» Show confidence in working creatively e.g. with a range of media on different
scales.

Drawing (A-Y2D1.1, A-Y2D1.2, A-Y2D1.3, A-
2D1.4)

> Layer different media, e.g. crayons,

pastels, felt-tips, charcoal and ballpoint.

> Understand the basic use of a sketchbook

and work out ideas for drawings.

> Draw for a sustained period of time from
the figure and real objects, including
single and groups objects.

Experiment with the visual elements: line,

shape, pattern and colour.

Form and Sculpture

(A-Y2F&S1.2)

Painting (A-v2P1.1, A-Y2pP1.2, A-Y2P1.3,
|A-Y2P1.4, Y2P1.5)

» Mix a range of secondary colours,
shades and tones.

» Experiment with tools and
techniques, inc. layering, mixing
media, scraping through etc.

» Name different types of paint and
their properties.

» Work on a range of scales e.g. large
brush on large paper etc.

Mix and match colours to artefacts
land objects.




» Talk about the techniques, materials and equipment used in their work and the > Understand the safety and basic care of [Breadth of Study
work of others, e.g. ‘l have used a cotton bud to add dots’. materials and tools. (A-Y2B0S1.1, A-Y2B0S1.2, A-Y2B0S1.3)
> Describe what they like about their own work and the work of others using » Experiment with, construct and join » Work on their own and
appropriate language e.g. ‘I like the way a fine tip brush is used to add detail’. recycled, natural and man-made collaboratively with others on
» Adapt and make changes to their work and the tools they use as it develops. materials more confidently. projects in 2 and 3 dimensions
» Describe how they have changed and adapted their work for a specific purpose, > and on different scales.
e.g. use of specific tools to create more texture. »  Use ICT Investigate different
kinds of art, craft and design

Information and
knowledge about
the Art/ artist,
techniques art,
movement etc
recalled

(No content - Design Technology Unit)

Repeating Pattern — Mark Making

Painting

[Experiment and Investigate

\We will start by studying the different patterns used by African people in their
decoration. We will be focusing on the colours and repeating patterns that feature
heavily in their fabrics, house painting and beads. The children will learn to recreate
the patterns by drawing and painting.

[They will try to recreate these patterns using colour mixing and painting skills.

\We will explore the work of Geoffree Mugwe an African artist. Mugwe is a
secretive artist and little is known about his life or who he is. His art
features in one gallery in Nairobi. It is vibrant and realistic paintings of
African landscapes and animals. Mugwe paintings with both fascinating
detail and a unique observation of both form and light. His compositions
lare unlike any other artist in that they are vibrantly coloured and dynamic
in the depiction of Africa. Cast in a rich warm light, the elements of the
paintings are fantastic to look at. The children will use Mugwe’s work as
inspiration to start sketching different African creatures and will then learn
to layer colour to show the depth and light in the pictures. They will then
create their own paintings.

3D Sculpture — children will research and learn about the African tribal culture of masks and their significance and uses. Children will explore the
different shapes, forms and patterns that are used in these masks. Children will craft their own African style mask and decorate it using the
influences from the African patterns they have learned about (both man made and animal inspired)

Phase 1 |l can create repeating patterns inspired by traditional African designs. Explore the widerange B @@ER@ G @ E
of different patterns used in African culture, clothing, decoration — even houses! Show children  AAAAAAAAAAA
IAfrican Pattern PowerPoint & Ndebele (Y2 resources folder) and talk through the different
types seen, the colours used, how many are based on geometirc designs and the variety of !A'Av{,ﬁ\m‘f@v/&@?@
patterns and images. Discuss how the patterns repeat themselves in different ways. Discuss the INUNINENENIN
\variety of colours that are used and the significance that some of these might have. Discuss IS R
how many colours are natural, earthy colours and why this might be. Demonstrate drawing and
creating some patterns of your own, showing children how different pattern can be created through thin and thick
lines, different shapes and colours — emphasize how all of the patterns repeat! Provide children with African Pattern
Resource Sheet - ask children to use their sketchbooks to try out some of the patterns of their own using the different
designs they have seen as inspiration. Ask them to record notes explaining their use of shapes, lines, pattern, colour
and what they have based them on. Children can use either coloured pencils, felt-tip pens, crayons or poster paint for
colour and colour mixing.

IAsk children to select a pattern design to ‘blow up’ onto larger paper. Children will need to draw out their design to fill
the entire sheet. They will then need to use paint colour mixing techniques to colour their pattern using the influences

from the African designs researched earlier.




Phase 2

| can mix colour to create an animal painting inspired by the work of
Geoffree Mugwe.

Explore the work of Geoffree Mugwe an African artist. Mugwe is a secretive
artist and little is known about his life or who he is. His art features in one
lgallery in Nairobi. His paintings are vibrant and realistic of African
landscapes and animals. Mugwe paintings with both fascinating detail and a
unique observation of both form and light. His compositions are unlike any
other artist in that they are vibrantly coloured and dynamic in the
depiction of Africa. Cast in a rich warm light, the elements of the paintings
are fantastic to look at. Ask children to use Mugwe’s work as inspiration to start sketching different African creatures
in their sketchbooks — noting down the composition, the colours that might be used and the positioning of the animal.
Demonstrate how children can transfer their sketches into a larger scale piece. Show children how paint their animals
and with layers of colour to show the depth and light in the pictures.

Children can then select their sketch to enlarge into a final Mugwe inspired piece.

Phase 3

| can use African animal influences to create mask design sketches.
3D Sculpture — Mask Making (prior to the session, ask children to start collecting junk modelling
materials suitable for animal mask making).
Begin by showing the children some examples of African masks that use animals as their
inspiration — see (PPT African Masks in resource folder). Discuss the different patterns, shapes
and forms the masks take and the materials they would be made from. Ask the children to
think through the different animals they have come across in their art and topic learning. Ask
them to recall the different colours and patterns they have seen. Explain that, using the

- influences from African pattern and the studies of animals from the
Mugwe paintings, children will be making their own 3D animal mask.
Ask the children to use their sketchbooks to create possible designs of
masks that they might want make in the next phase. They should use their combined knowledge
and skills learned from the previous studies to help direct their designs. Sketches should be
accompanied by notes explaining the children ideas, the colours they may use and the
influences they have taken from. Discuss with children how their mask designs do not have to
look exactly like any particlaur animal, they just have animal influences and inspiration. This
could be tusks from a wart hog, or patterns from a giraffe, not replicating the animal entirely.

Phase 4

| can use 3D model making skills to create my own African animal inspired mask. Making — using the designs from
the previous session, ask children to select a chosen design for their animal mask. Demonstrate how children can use
different papers, junk materials and methods of joining (using masking tape) to help form their 3D animal inspired
mask. Reind children that their masks do not have to look exactly like any particualr animal — they are just influenced
by them.

When children have finished their mask, they can paint them with a base colour — this should be something neutral so
that in the next session they can apply their African inspired colours and patterns.

Phase 5

| can use the influences of African colour and pattern to decorate my mask. Ask children to
look back through their sketchbooks at the different African patterns and animal skin patterns
they have studied. Ask them to look at their mask designs and think about their use of colour. It
might be a good idea to re-show children the African mask PPT from the previous session to
remind them of the colours and patterns used. Children should now children to paint their
masks using the African colours, patterns and forms they have learned about in previous
sessions.




Phase 6

| can reflect, evaluate, and provide feedback on my art work and that of other’s.

Children work in groups to show their masks from the previous sessions — their sketchbooks and Mugwe inspired
animal paintings. Ask children to take it in turns to discuss their initial ideas, share their thoughts at the time and after
making their artwork. Ask children to share their development of ideas and the making of their pieces and material
choices, colour choices etc with their group reflecting on the process and using evaluative language: | really like the
way | ....... wish | had.......I still need to work on......This helped me understand....| am most proud of....The tricky part
was... ...Next time | need to...... Group members should also provide constructive feedback: | really like how you...I
think you have managed to ....Maybe next time you could... An evaluation writing frame could be created to help
children record their evaluations, and those of their peers in their sketchbooks alongside images of their finished
pieces.

END
POINTS

Children will develop:
>  Use of colour and colour mixing and layering techniques - including an understanding of primary and
secondary colours to create appropriate colours for the subject — e.g. earthy colours for African pattern,
warmth and vibrant light when painting animals.

» Develop modelling skills in 3D form/sculpture and the manipulation of media (3d mask creations)

Vocabulary

Vocabulary

pattern geometric
Al
oS
Geoffree Mugwe ﬁ
e

T B

Q000

vibrant Earthy (tones/colours) layering (of colour)




Year 3 Autumn Term

Autumn 1% Half Autumn 2" Half

Theme
British Key _ L o .
Questi How has modern Britain been shaped by our Prehistoric ancestors? Why live in Natural Disaster Hotspots? Would you?

uestion
Addressing Satoshi Kitamura- looking at race, ethnicity and diversity Lila wants to become a firework-maker, like her father Lalchand, who
Stereotypes thinks this is an unsuitable job for girls.
British Values Democracy — Explore the differences in democracy through time — what’s changed? Democracy — Should | stay or go when a tremor strikes?

Rule of Law — Why are evacuations enforced?

Rule of Law — difference between Stone Age and now — what laws have changed?
Individual Liberty — Should evacuations be enforced even when

Individual Liberty — difference between then and now — why the change?

Mutual Respect & Tolerance — difference between then and now — why the change? people want to stay?
Mutual Respect & Tolerance — Is respecting authority a must?

Pupils should be taught to develop their techniques, including their control and their use of materials, with creativity, (No content - Design Technology Unit)

experimentation and an increasing awareness of different kinds of art, craft and design.

Pupils should be taught:

. Y% To create sketch books to record their observations and use them to review and revisit ideas

(All NC subject . . ) . . ) . - )
¢ To improve their mastery of art and design techniques, including drawing, painting and sculpture with a range of

content covered) materials, for example, pencil, charcoal, paint, clay.

¢ About great artists, architects and designers in history.

Art & Design

Prior Learning
» InYear 1 children developed observational drawing techniques looking at shape, form and composition

. . (especially when studying the works of Beatrix Potter and her illustrations)

rery [T » InYear 2 children furthered their drawing techniques with work on tone, shading and sketching of self
portraits and observational drawing of insects and animals.

» InYear 2 children learned about ‘earthy colours’ when mixing and using colour for African pattern making.

. . . Drawing (A-Y3D1.1, A-Y3D1.2, A-Y3D1.3, A-Y3D1.4, A-Y3DL5
Knowledge of Artists & Designers /Exploring Ideas/ g (. o ;i : .
N » Experiment with different grades of pencil and other implements.
Evaluating work A-y3k1.1, A-Y3K1.2, A-Y3K1.3, A-Y3K1.4, A-Y3KL.5, ) ) A
» Plan, refine and alter their drawings as necessary.

A-Y3K1.6, A-Y3K1.7, A-Y3K1.8)
» Discuss the styles of artists, craft makers or » Use their sketchbook to collect and record visual information from

designers and use this to inform their own work. different sources.
> Begin to understand the historical and/or cultural » Draw for a sustained period of time at their own level.
significance of a chosen artist /art form. » Use different media to achieve variations in line, texture, tone, colour,

. > i i i h d pattern.
Key Art & Design Fhoose thelr.o.wn starting point from a range o.f. s a.pe and pattern
. ideas e.g. a visit to an art gallery, an artefact, digital | Painting (A-y3r1.2, A-Y3P1.3, A-Y3P1.4)
Skills to be Taught images, experiences. » Use a developed colour vocabulary.
> Begin to record their thoughts and experiencesina | > Experiment with different effects and textures inc. blocking in colour,
sketch book / ‘ideas journal’. washes, thickened paint etc.
» Explain the reasons for their ideas, and discuss and | 3 Work confidently on a range of scales e.g. thin brush on small picture
answer questions about how their ideas have etc.
developed. Breadth of Study: A-Y3B0S1.1, A-Y3B0S1.2, A-Y3B0S1.3
show confidence and independence when working > Work on their own and collaboratively with others on projects in 2 and
creatively e.g. with a range of media on different scales. 3 dimensions and on different scales.

» Use ICT




» Investigate art, craft and design in the locality and in a variety of
genres, styles and traditions.

Information and
knowledge about
the Art/ artist,
techniques art,
movement etc

ICharcoal Sketching inspired by Cave Art and Stone Age Boy
Review cave art images from across the world — elicit the content of
the drawings — animals and human form and discuss the ways in which
they would have been created — through charcoal burnt from used
firewood. Elicit the story telling element of the pictures created in
those times, when language was very basic (if used at all).
Experimenting with different techniques: use charcoal to develop
subjects for their cave art. Experiment and Investigate — sketchbook
work
Shading
Shading is used in drawing to show the levels of light and darkness on an object. This makes it look more 3D and gives
in depth. There are lots of different types of shading. Some are achieved by adding layers of pencil whilst others are
created by smudging the pencil with your finger to create a softer look.

Hatching and Cross-Hatching

Hatching is a technique used to create depth, shade and texture in a
drawing.

It involves drawing closely spaced parallel lines. Cross-hatching involves
drawing further parallel lines at a different angle, which has the effect of
making the area look darker. The more lines you add, the darker the
appearance. Different effects can be created by experimenting with the thickness and spacing of the lines.

Pencil Types Grade DucrlFt(cn Use
Graphite scale - B (black, soft), H (hard) B Very saft and Sketching and drawing
(Black) easy to rub out
Fxe, : Blunts quickly.
4’//?/ “ % ” ‘ ’ ’ . Leaves a black
HB B 2B 3B 4B 5B 6B 78 8B ]
H Very hard and Technical drawing
i X v » (Hard) difftcult to rub
4 \\}: Y P j/’" out. Blunts
slowly. Leaves a
9H 8H TH 6H SH 4H 3H 2H H ligh &
g t mark.
HB Average pencil Writing
(Hard Black)
F Sharpens to a Technical drawing
Painting a back wash using spray paint: (Fine) fine potnt

Children to use an orange/brown tint of watered paint to create
@ backwash for their cave art drawing using hand prints. Experiment with the use of different colours and how adding
water lightens colour/adding paint darkens it.

Adding their subject once backwash is dry:
Once dry, children to add their subject(s) to their cave art backwash, using pastel/ charcoal techniques practised.
Share and review success and look for improvements:
[Through a class gallery, look at each other’s “first drafts.” Record likes and dislikes for their painting and compare to
original cave art. What would they change? How? Why?
Review skills learnt:
\We have learnt about shading, hatching and cross hatching and have learnt how to use watercolours to create a

backwash. We have learnt about cave art and the reasons and ways they were created in prehistoric times.




5. lcan use my sketchbook to collect and record information about cave paintings
Introduce the children to cave art (Cave Art ppt in resource folder). Discuss the subjects of the
cave art (human and animal forms) and what is being depicted (often hunting), Discuss the
colours used and how they are only limited earthy colours — why is this? Talk about the ways
in which they would have been created — through charcoal burnt from firewood, different
coloured muds and other natural materials. Elicit the story telling element of the pictures
created in those times, when language was very basic (if used at all). Create Cave Art ideas

Phase 1 page: Provide children with some small cave art
images to stick in sketchbooks and record thoughts
and ideas based on the pictures and their learning of
them. Children should use pencil crayons (earthy
colours) to created some cave images of their own
to accompany their notes and ideas.
2. | can use different grades of pencil and shading techniques to achieve variations in line, texture, tone, colour, shape and
‘E’atfernt hld th t th ” b t th R t . ) d R Graphite scale - B (black, soft), H (hard)
xplain to children that they will be creating their own cave art inspired piece
onrt. This piece will have aybackwash madi from handprints and fhen ap % “ t " ‘. ’ . . ‘
charcoal/pastel image scene in the foreground. To achieve the best effect, oo o e IR R R T e e
children will need to practise their drawing and shading techniques. . Y N B &
Demonstrate to the children how to use different grades of pencil (soft and RO S e T T A S e
hard) and the different shading tones that can be achieved. Ask the children to
use their sketchbooks to experiment with the pencils creating small ‘tone
Phase 2 patches’ using different grades of pencil and noting down which they used. Next,
demonstrate different shading techniques to create texture, light and dark and
the vocab used for them e.g. hatching, cross hatching, stippling, blending etc (see
Y3 Pencil Techniques page). Discuss pressure and how this can achieve different
effects. ask children to experiment in their sketchbooks with the different
techniques and different pencil grades.
Look back at some of the cave art images and scenes. Discuss how the composition of some of the scenes and what children
might see in the foreground and background. Using the scenes as inspiration and their pencil techniques - ask children to use
their sketchbooks to try drawing different cave art scenes. The scenes could be of animals, hunting, migration etc. Ask children to
record notes of their thinking, the techniques they use, their composition etc alongside their drawing.
3 -1 can use different painting techniques to create a backwash
- | can use charcoal/pastel to achieve variations in line, texture, tone, colour, shape and pattern
(Children to work in two sections — one using charcoal and one working with an adult to create a backwash)
P27, R Group 1 - Demonstrate to children how they can use charcoal or pastels to draw with
st g ﬁ # : similar to the images they have seen in cave art. Provide children with some cave art
o F images as stimulus so that they can experiment with different drawing techniques using
charcoal and pastels (use earthy colours only). Children should look back through their
sketchbooks to try out and refine the scenes they draw, but on a larger scale and with
different media (pastels). Hairspray can be used to fix’ the pastels to stop smudging. Either|
Phase 3 the experimental pieces or photographs could be taken to put in sketchbooks — again,

children should record notes alongside
these.

Group 2 — on large sugar paper (preferably brown/beige) show children how to
create backwash handprint patterns. Using spray bottle filled with watery paint
(earthy colours) children should place their hand on the sugar paper and then
lightly spray around it to create the effect. They could do this bordering the sheet
or covering. (this will need to dry ready for the next session)




4 - | can use different painting and drawing techniques to create a final piece.
Demonstrate to children how they can transfer their cave art scene on to their backwash
handprint paper. Discuss ‘scale’ and how it is important to enlarge the scene as this is on
larger paper like the cave art was on larger scales.

Provide children with a range of earthy coloured pastel/charcoal and ask them to use

Phase 4
their preliminary drawings to help them create their final piece (scaling up to fill the
page). Children could try carefully tearing the edges of the paper to make a more
authentic and aged look. Take a photograph of the child’s final piece for their sketchbook.
5. | can reflect, evaluate, and provide feedback on my art work and that of other’s.
Ask children to stick the photograph of their final cave art piece in their sketchbook. Ask children to record notes on their feelings
about their final piece — evaluating the strengths and any areas they would like to improve. Next children to work in groups to
share the images of their cave art creations and other work that supported it from the previous sessions in their sketchbooks. Ask
children to take it in turns to discuss their initial ideas, share their thoughts at the time and after making their artwork. Ask
Phase 5 children to share their development of ideas and the making of their pieces and material choices, colour choices etc with their
group reflecting on the process and using evaluative language: | really like the way I ....... I wish | had....... | still need to work
on......This helped me understand....| am most proud of....The tricky part was... ...Next time | need to...... Group members should
also provide constructive feedback: | really like how you...I think you have managed to ....Maybe next time you could...
END POINTS Children will develop:
» | can draw with pencil/charcoal/pastel to achieve variations in line and tone, colour,— shading, hatching,
cross hatching, stippling.
> | can use colour layering techniques - including an understanding of primary and secondary colours to
create appropriate colours for the subject — e.g. earthy colours for cave paintings,
»  Shading x %
»  hatching \
»  cross hatching &
> Stippling shading hatchi .
>  blending atching cross hatching
»  texture
Vocabulary > technique
»  pressure =
»  charcoal
»  pastels
»  earthy (colours e L [—]
> y(. i /)t cave art
ave painting/art, stippling Earthy (tones/colours)

Outdoor Learning

Environmental area as a base for recreating ‘Stone Age, Bronze Age and Iron Age’ drama and art. Create a class
piece of art - https://www.english-heritage.org.uk/visit/places/uffington-castle-white-horse-and-dragon-hill/




Year 3 Spring Term

Spring 1° Half

Spring 2" Half

Theme

British Key

Are (Britain’s) predators under threat?

What is charity and what can we do to help?

great work of Jane Goodall.

Question
i David Attenborough, Steve Backshall — where . . . .
Addressing € . Should charity begin at home? — Explore the need for charity and aid abroad as well as at home. What support do the people of Perranporth
Stereotypes are the female natural scientists? Look at the
need? Foodbanks etc

British Values

Democracy — Is the lion the king of the jungle
or should other animals have a say?

Rule of Law — Should we test on animals?
Individual liberty — Are zoos fair?

Mutual Respect and Tolerance — Are
dangerous dogs or owners to blame?

Democracy — Charity — should we give to the UK or elsewhere, who decides?

Rule of Law — Do we have a responsibility to share with others?
Individual Liberty — would you live near a natural disaster?
Mutual Respect & Tolerance - Give to the UK or elsewhere, who decides?

Art & Design
(All NC subject
content
covered)

(No content - Design Technology Unit)

Pupils should be taught to develop their techniques, including their control and their use of materials, with creativity, experimentation and an
increasing awareness of different kinds of art, craft and design.

Pupils should be taught:

¥ To create sketch books to record their observations and use them to review and revisit ideas
Y To improve their mastery of art and design techniques, including drawing, painting and sculpture with a range of materials, for example,

pencil, charcoal, paint, clay.

¥ About great artists, architects and designers in history.

Prior Learning

Prior Learning

to convey emotions and feelings (when studying Mark Rothko and Kandinsky.

>
>

and vibrant colour for animals.
>

drawing of insects and animals.
>
>

In Year 1 children were introduced to primary, secondary colours and colour mixing together with the use of warm and cold colours
In Year 2 children furthered their understanding of colour when learning about African pattern art and patterns with earthy colours
In Year 2 children furthered their drawing techniques with work on tone, shading and sketching of self portraits and observational

In Year 2 children learned about composition of an artwork when developing their own animal collage piece.
In Year 2 children explore alternative art themes when looking at abstract art and cubism with the work of Picasso

Key Art &

Design
Skills to be
Taught

(No content - Design Technology Unit)

Knowledge of Artists & Designers /Exploring
Ideas/ Evaluating work A-Y3k1.1, A-Y3K1.2, A-Y3K1.3, A-
Y3K1.4, A-Y3K1.5, A-Y3K1.6, A-Y3K1.7, A-Y3K1.8)

» Discuss the styles of artists, craft makers or
designers and use this to inform their own work.

» Begin to understand the historical and/or cultural
significance of a chosen artist /art form.

» Choose their own starting point from a range of
ideas e.g. a visit to an art gallery, an artefact,
digital images, experiences.

» Begin to record their thoughts and experiences in
a sketch book / ‘ideas journal’.

Drawing (A-Y3D1.1, A-Y3D1.2, A-Y3D1.3, A-Y3D1.4, A-Y3D1.5)

» Experiment with different grades of pencil and
other implements.

» Plan, refine and alter their drawings as
necessary.

» Use their sketchbook to collect and record visual
information from different sources.

» Draw for a sustained period of time at their own
level.

» Use different media to achieve variations in line,
texture, tone, colour, shape and pattern.

Breadth of Study: (A-Y3BoS1.1, A-Y3BoS1.2, A-Y3B0S1.3)

Painting ( A-Y3P1.1, A-Y3P1.2, A-Y3P1.3, A-Y3P1.4)
» Mix a variety of colours and know which primary
colours make secondary colours.

» Use a developed colour vocabulary.

» Experiment with different effects and textures
inc. blocking in colour, washes, thickened paint
etc.

» Work confidently on a range of scales e.g. thin
brush on small picture etc.




» Explain the reasons for their ideas and discuss » Work on their own and collaboratively with
and answer questions about how their ideas others on projects in 2 and 3 dimensions and on
have developed. different scales.

» Show confidence and independence when » Use ICT
working creatively e.g. with a range of mediaon | > Investigate art, craft and design in the locality
different scales. and in a variety of genres, styles and traditions.

Key questions |(No content - Design Technology Unit) Drawing - sketching a landscape; Painting — mixing colours.
/ knowledge Review of Primary and secondary colours, and introduce tertiary/complementary
and colours, the colour wheel.
understanding Research the artist — Focus on the work of John Dyer sketchbook work
to be Experimenting with colour mixing techniques: creating own colours - Experiment and
explained lInvestigate — sketchbook work
Key .
Uohn Dyer — Happy Holidays, Perranporth Beach
Knowledge 1. Research the artist - John Dyer and annotate an image of the focus painting, Happy
and facts to be Holidays, Perranporth Beach
recalled Uohn Dyer is Cornwall's best known and best loved contemporary artist. His work hangs in the

UK's national art collections with Falmouth Art Gallery, The Eden Project, Save the Children, the
National Trust and the NHS.

Uohn Dyer is one of Cornwall's best-known artists. His work has been widely published and is
available in poster and art card from all over the world. John Dyer was born near Taunton in 1968.
Uohn's paintings are bold both in terms of

Fucn(;nﬂ —Local artists

imagery and colour. His palette has a : — —
Mediterranean or Caribbean feel with ' ke
sunny yellows and deep turquoise sea
blues. The paintings are very optimistic | | | | s N s
. . Sponging: painting using | Stippling: creating a pattern | Sgraffite: (/taltan Impasto: refers to an area Blending: mixing twa or
and are full of fun and happmeSS with a plece of absorbent by ustng small dots. Such a | “scratched’), a technique used | of thick paint or texture, in mare colours to saften
h . hofh Col porous material, such as | pattern may occur tn (n painting, pettery, and a painting; a technique used | lines. To be an artist, its
more than just a touch of humour. Colours cellulose, plastic, or nature and these offects | glass, which cansists of by Van Gogh. important to practice blend
are placed in large areas creating a base rubber. are often copied by artists. | putting down base surface,
i covering it with another, and
pattern on which the other elements are then scratching the tap layer
of paint so that the pattern or
placed. shape that emerges (s of the
lower colour. Linked with
graffit
2- Painting techniques - experiment with
the techniques shown below: Which may be useful in recreating John Dyer’s works.
Painting Vocabulary - Texture The feel or look of a surface. Painters gften use to make their

’uumtmg thutmﬂ,
Landscape One of the principal types of subject tn Western art

(a) Sketching the |andscape —use Perranporth Beach phOtOS to support this Perspective. [ A way of showing objects on the flat surface of a picture so that
process. Using light pencil grip and a choice of pencil grades, children sketch they seem the correct size and distance from one another.
out their landscape and subjects within, using John Dyer’s painting as a Visual relative size, colour, texture, pattern, defall. form

elements The pleces that bring the plece of art together

jguide.




Phase 1

(No content - Design Technology Unit)

Phase 1

1. I can use secondary colours to create tertiary colours. lizw

See colour wheel explanation doc - for teacher subject knowledge ko o8 s
Remind children of the colour wheel (introduced in Year 1 and Year 2) recap children’s knowledge of the

primary and secondary colours and introduce tertiary and complementary colours. Tertiary colours are e e
created by mixing together one secondary colour with one primary colour. To find the complementary . -

colour of a tertiary colour, simply look for the tertiary colour directly across from it. Demonstrate how e i
children can mix the primary colours to create their own secondary colours and then tertiary colours.
ITry hard to keep colours ‘pure’ with careful mixing and only slow introduction of the second colour —
little by little. Provide children with a blank colour wheel and three daubs of paint - red, yellow and blue Bl Pl P~
(primary colours). Next, stick template in sketch book and ask children to complete the colour wheel Pt

(template in resource folder). They should use the three primary colours straight away before they alter

them. They will then need to experiment and use their colour mixing techniques to achieve
the secondary colours - remember to start with the lighter colour and
add very small amounts of the darker colour. It is best for children to use
a palette or scrap piece of paper to mix upon. They will also need to
clean their brush before putting back in the original primary colour or
else it will no longer be pure colour.

o TRl
Enr

,.\ /Mﬁ.,

— Tertiay

I\

Phase 2

(No content - Design Technology Unit)

Phase 2

2 | can begin to record my thoughts and experiences in a sketch book or ‘ideas journal’ about John Dyer
Introduce children to the art work of John Dyer — discuss his style of art and what inspires him and his works. Watch short video
https://www.youtube.com/watch?v=RXDMgq Ugbls&t=171s. As a class, view the John Dyer online gallery and discuss the works you see (John Dyer

Gallery. Buy Cornish Art, Paintings, Prints Online ). Look at Happy Holidays by John Dyer (from the gallery website) and read the information

provided. Ask the children about their thoughts and discuss what they can see and know of Perranporth beach. If there is time, the class could
\watch a live video of John Dyer painting at the Eden Project — this will help children to understand how Dyer uses paint and builds up layers of
colour (Webinar | KS2 class | Paint Environment | Last Chance To Paint). Provide children with some small printouts of John Dyer’s works
(especially Happy Holidays) and ask them to create an Artist research page in their sketchbooks. Children can record their thoughts on his works,

hat colours he uses, are they warm colours or cold colours, can they see any tertiary colours? What influences might he have had, where was he
\when he painted the work etc. Explain that in the coming sessions, children will be creating their own painting of Perranporth inspired by John
Dyer’s works.

Phase 3

Phase 3

3 | can sketch a landscape using a range of pencils.
Explain to children the difference between landscape and portrait orientation of paper or artworks. If
possible, make a trip to Perranporth Beach or a viewing point — (if this is not possible, use Perranporth
Beach photographs instead). Using light pencil grip and a choice of pencil grades or light and dark,
demonstrate to children how to sketch out a landscape and subjects within, using John Dyer’s painting
as a guide and the photographs of Perranporth Beach (or the real thing!). Children should try several
\versions of this (A5 paper could be used at this drafting stage), trying out different compositions and
then selecting one that they will use to add paint to in the next session. These preliminary sketches
should be stuck in sketchbooks and children should record their ideas, thought processes and
successes, areas for improvement etc next to them.

Phase 4

Phase 4

4 | can paint a landscape inspired by the work of John Dyer and use colour mixing techniques.
Remind children of the colour and painting techniques that John Dyer uses. Remind children of the
colour mixing they learnt in previous sessions.

Using an A3 sheet (ideally thick cartridge paper), demonstrate to children how they can ‘scale up’
their chosen preliminary sketch of Perranporth Beach. They may want to use very feint pencil to
map out the image or, as Dyer does, paint it straight away. Demonstrate how to create a
background wash/base colour and discuss the different painting brush techniques that can be used
lto create different effects (see above — sponging, stippling, impasto etc). Show children how they
can achieve different textures with the paint using thick and thin strokes and consistency of paint.
Children should now review their preliminary drawings and John Dyer images, then paint their own
Perranporth Beach landscape painting using the information and artistic techniques they have

learned.




Phase 5

5. | can reflect, evaluate, and provide feedback on my art work and that of other’s.

IAsk children to stick a photograph of their final John Dyer art piece in their sketchbook. Ask children to record notes on their feelings about their
final piece — evaluating the strengths and any areas they would like to improve. Next children to work in groups to share the images of their art
creations and other work that supported it from the previous sessions in their sketchbooks. Ask children to take it in turns to discuss their initial

LRSS ideas, share their thoughts at the time and after making their artwork. Ask children to share their development of ideas and the making of their
pieces and material choices, colour choices etc with their group reflecting on the process and using evaluative language: | really like the way I .......
ish I had....... I still need to work on......This helped me understand....| am most proud of....The tricky part was... ... Next time | need to...... Group
members should also provide constructive feedback: | really like how you...I think you have managed to ....Maybe next time you could...
END Children will develop:
POINTS > To develop skills of observational drawing/sketching techniques to create a landscape composition .
> To utilise colour mixing techniques to create artistic effects — e.g. beach landscape.
(No content - Design Technology Unit) > Abstract
»  Cubsim/cubist =
»  Piet Mondrian O ‘é
»  Geometric
»  Colour Wheel S
»  Primary colours (¥
»  Secondary colours
»  Tertiary colours abstract Piet Mondrian Cubism
Vv bular »  John Dyer
@ELUIET »  Landscape

»  Composition 0
»  Texture A
»  Perspective
»  Visual elements

Colour Wheel
Primary colours
landscape Secondary colours
Tertiary colours John Dyer




Theme

British Key

Year 3 Summer Term

Gods and Mortals

What impact did the Ancient Greeks have on modern democracy?

Rainforest

What could we all be doing to protect the rainforest?

(All NC subject
content covered)

Question
Addressing Universal suffrage/right to vote (his)
Stereotypes i?&:i;lsnfa:::/&g:ix ;ig{:&ﬁ?n " Are children too young to help stop climate change?
Democracy — How can people help to save the rainforest (Green
Party?)
Democracy — Were there equal rights for all? Rule of Law — Should laws protect endangered places and
British Values Rule of Law — Were slaves covered by the same laws as everyone else? animals?
Individual Liberty — Could a Spartan become a philosopher? Individual Liberty — What can | do to changed the future of our
Mutual Respect & Tolerance — What if a Spartan refuse to fight? planet?
Mutual Respect & Tolerance — Why might people damage the
rainforest?
Pupils should be taught to develop their techniques, including their control and their use of materials, with creativity,
experimentation and an increasing awareness of different kinds of art, craft and design.
iPupils should be taught:
Art & Design ¥¢  To create sketch books to record their observations and use them to review and revisit ideas (No content - Design Technology Unit)

¥ To improve their mastery of art and design techniques, including drawing, painting and sculpture with a range of
materials, for example, pencil, charcoal, paint, clay.

¥  About great artists, architects and designers in history.

Prior Learning

Prior Learning

» InYear 1and 2 children developed moulding and sculpting skills when using clay to create 3D models and mixed
materials for a natural artwork and an African mask.

» InYear 2 children furthered their drawing techniques with work on tone, shading and sketching of self portraits
and observational drawing of insects and animals.

» InYear 2 children learned about composition of an artwork when developing their own animal collage piece.

» InYear 2 children explore alternative art themes when looking at abstract art and cubism with the work of

Picasso

Key Art&
Design
Skills to be Taught

8d Form and Sculpture ( A-Y3F&s1.1, A-Y3F&S1.2, A,

3F&S1.3)

» Manipulate materials adequately and work
reasonably independently.

» Construct a simple base for extending and
modelling.

» Plan, design and make models.

Breadth of Study: (A-Y3B0s1.1, A-Y3BoS1.2, A-
Y3B0S1.3)

Drawing (A-Y3D1.1, A-Y3D1.2, A-Y3D1.3,
lA-Y3D1.4, A-Y3D1.5)
» Experiment with different

grades of pencil and other
implements.

» Plan, refine and alter their
drawings as necessary.

» Use their sketchbook to collect
and record visual information
from different sources.

Knowledge of Artists & Designers /Exploring Ideas/

Evaluating work a-y3K1.1, A-Y3K1.2, A-Y3K1.3, A-Y3K1.4, A-

Y3K1.5, A-Y3K1.6, A-Y3K1.7, A-Y3K1.8)

» Discuss the styles of artists, craft makers or
designers and use this to inform their own work.

» Begin to understand the historical and/or cultural
significance of a chosen artist /art form.

» Choose their own starting point from a range of
ideas e.g. a visit to an art gallery, an artefact,
digital images, experiences.




» Work on their own and collaboratively with
others on projects in 2 and 3 dimensions
and on different scales.

» Investigate art, craft and design in the
locality and in a variety of genres, styles
and traditions.

» Begin to record their thoughts and experiences in
a sketch book / ‘ideas journal’.

» Explain the reasons for their ideas and discuss and
answer questions about how their ideas have
developed.

» Show confidence and independence when
working creatively e.g. with a range of media on
different scales.

» Draw for a sustained period of
time at their own level.

» Use different media to achieve
variations in line, texture,
tone, colour, shape and
pattern.

Key questions /
knowledge and
understanding
to be explained
Key Knowledge
and facts to be

Create sculptures of Greek athletes using influences from Alberto Giacometti

Research artist — Alberto Giacometti

Alberto Giacometti was a Swiss sculptor, painter and printmaker.
Giacometti was one of the most important sculptors of the 20t
Century. His work was particularly influenced by artistic styles
such as Cubism and Surrealism. As his career progressed,
Giacometti began to use his characteristic style in both his

(No content - Design Technology Unit)

recalled ) . .
drawings and sculptors in which the human form became larger,
thinner and elongated. He once
. . Key Vocabulary
said that he was not trying to form Form Takes up BEAR WUIRREHEREFv con crests actual form by
working in three dimensions or implied form by making a 2D image
sculpt the human body, but the appear 30 (usually using value)
) sculpture A type of art that uses three dimensions
shadow that it cast. distortion A change made by the artist to the size, shape or visual character
. . . . . of a form to express an idea or change the visual impact.
Experimenting with different techniques medium/media | The substance(s) an arfist uses fo craate a piece of art wark
. . (medium = singular, media = plural)
Introduce children to clay and allow them to experiment
with using small portions to stretch and attach different parts to a wire form representing a Greek athlete.
\We have learnt about Giacometti and his ‘stretched’ sculptures that
imitate shadows. We have learnt a range of clay techniques. We have Clay Techniques to Try
learnt about a range of mythical beats from Ancient Greek mythology. @ @
Relling a ball of clay Rolling snakes with cioy. Squeezing the clay Pulling and pinching the
clay with yaar fingers
Carving details into  Smoothing ot the ciay _ Crecting holes or holiows  Joining plecés of
the tlay with tols with your fingers w It the elay with tools clay tagether
Phase 1 1 lcandiscuss the styles of artists, craft makers or designers and use this to

inform my own work.
Introduce children to the art work Alberto Giacometti and discuss his sculptures (see PPT in
resource folder). Discuss his works and how and why he might have decided to change the
form of the humans extremely elongated with rough craggy surfaces. Discuss how
Giacometti was influenced by cubism and surrealism - explain these terms. Watch short
\video about him and his work : Alberto Giacometti —'A New Way of Thinking About
Humanity' | TateShots - YouTube. Discuss the ‘distortion’ of the human form in his
sculptures.




Provide children with some small printouts of Giacometti’s sculpture works and ask them to create an Artist research page in their
sketchbooks. Children can record their thoughts on his works, what forms and materials he uses, what movement he was interested in
land why the sculptures look the way they do. Children could do some small sketches of their own and write notes about them.

Look at the Ancient Greek athlete sculptures and compare them to Giacometti’s — how are

they different? Why might this be? What might the different artists be trying to achieve?

Explain to children that in this project, they will be creating some 3D sculptures of athletes /ﬁ/
but inspired by the work of Giacometti. Ask a child to pose at the front of the room in an _

lathletic pose — discuss with them about the parts of the human form. In sketchbooks, ask P

children to do very quick stickman/simple drawing looking at the human shape and form.

IChange the poser and position until the children have around ten small studies in their

sketchbooks.

Phase 2 2 | can manipulate materials to create a 3D sculpture.
Look back at the figures and sculptures created by Giacometti.
Explain to the children that they are going to be using tin foil to
create some 3D sculptures of the athlete poses in the style of
Giacometti. Watch the following video:
https://youtu.be/GmKMhR55S-c Demonstrate doing this agin in
front of children and discuss the different techniques and form
lof the sculpture (it is harder than it looks!). Next ask children to
look back through their studies from the last session and choose
lone of the poses they wish to create as a 3D sculpture. Provide
children with the tine foil and ask them to use the influences from Giacometti to create their 3D Greek athlete sculptures. They can glue
them to a cardboard base (adult supervision and safety googles required!). Giacometti art lesson :: sculpture project for kids -
NurtureStore
Phase 3 3 |can manipulate clay to create a 3D sculpture.
Leading on from the last session. Explain to children that they will now create a
second 3D sculpture using different materials — wire and clay. Remind children of
Giacometti’s sculptures and those of the Greek athletes. Now explain that in this
session, children will use wire to create a human form which will then be covered by
clay. (see PPT in resource folder) Using florists wire (risk assessment required!!)
demonstrate how to bend and twist the wire to create a human form in one of the
athletic poses studied in the first session
Clay Techniques to Try but in the elongated style of
Giacometti’s sculptures. Using air drying
clay, push the wire form into a clay base to enable the wire form to stand upright. Next, use
small pieces of clay to carefully wrap around the wire. Demonstrate the techniques for
shaping the clay and joining it to the wire. You could try to roughen the surface of the clay
in a similar way to Giacometti.
Ask children to select their chosen form from the studies they completed in the first session
and then create a wire form in the style of Giacometti. Next they should create a clay base
and build the form in clay.
Phase 4 4 . | can reflect, evaluate, and provide feedback on my art work and that of other’s.

Ask children to stick a photograph of their final sculptures in their sketchbook. Ask children to record notes on their feelings about their
final pieces — evaluating the strengths and any areas they would like to improve. Next children to work in groups to share the images of
their art creations and other work that supported it from the previous sessions in their sketchbooks. Ask children to take it in turns to
discuss their initial ideas, share their thoughts at the time and after making their artwork. Ask children to share their development of
ideas and the making of their pieces and material choices, colour choices etc with their group reflecting on the process and using
levaluative language: | really like the way I ....... I wish I had....... | still need to work on......This helped me understand....| am most proud
of....The tricky part was... ...Next time | need to...... Group members should also provide constructive feedback: I really like how you...I

think you have managed to ....Maybe next time you could...




END POINTS » Develop knowledge of 3d form and modelling skills in 3D form/sculpture and the manipulation of different
media (3d human sculptures)

Giacometti [}
Cubism " |

. [ "
Surrealism ‘ P}

-]
3D Form .’ i O
Position/pose i \‘
Sculpture . ' '
Elongated ' '
Distorted/distortion ot 1 8
. ) . sculpture
Clay vocab - Overlapping Layering Joining Position/pose surrealism
Rolling, Squeezing, Pulling, Pinching,
Carving, Smoothing, stretching.
Vocabulary

4

elongated

/)

3D Form

Alberto Giacometti




Year 4 Autumn Term

Autumn 1°t Half Autumn 2"¢ Half
Theme
British Ke
. v How has modern Britain been shaped by other cultures? How does water shape our world?
Question
i Climbing is too dangerous for everyone to do it

Addressing Role of Women in battle — Boudicca & & . v
Stereotypes . . . https://www.theguardian.com/world/2019/oct/31/mount-

Role of women in the home in Roman period . . :

everest-lhakpa-sherpa-climbed-nine-times-world-record
iti Democracy — Should you pay to fish in the sea/river?
British Values Democracy — Were there equal rights for all? Upper class (Patricians) Lower Class (Plebeians) v 4 p y / .
Rule of Law — Should we limit the number of people who visit
Rule of Law — Were slaves covered by the same laws as everyone else? .
. . . . . . @ beach? (National Trust)
Individual Liberty — Did Boudicca make the right choices? . .
. , . Individual Liberty — Can water be stolen?
Mutual Respect & Tolerance — What if a boy doesn’t want to fight? .
Mutual Respect & Tolerance — Can you harm a river?
Pupils should be taught: to develop their techniques, including their control and their use of materials, with creativity, experimentation
and an increasing awareness of different kinds of art, craft and design.
Art & Design X to create sketch books to record their observations and use them to review and revisit ideas N tent - Design Technol Unit
ntent - ign n ni

(All NC subject * to improve their mastery of art and design techniques, including drawing, painting and sculpture with a range of materials [for (No conte esign fechnology )

content covered) example, pencil, charcoal, paint, clay]

% about great artists, architects and designers in history.

Prior Learning
» InYear 3 children developed their drawing skills with different grades of pencil and shading techniques to achieve
variations in line, texture, tone, colour, shape and pattern (their project on Cave Art)
» InYear 2 children were introduced to collage techniques when inspired by the works of Megan Coyle to create

Prior Learning and animal collage. Children also learned about composition in this project too.
» InYear 2 children furthered their drawing and painting skills in the creation of an abstract self portrait inspired by
Picasso.

» InYear 2 and 3 children explored alternative art themes when looking at abstract art and cubism with the work of
Picasso and Mondrian

Drawing: (A-v4D1.1, A-YAD1.2, A-YAD1.3, A-YAD1.4, A-YADL.5)
Knowle_dge of Artists & Designers /Exploring Ideas/ » Make informed choices in drawing including paper and media.
EvaluanEwork » Alter and refine drawings and describe changes using art vocabulary.
(A-YAK1.1, A-YAK1.2, A-Y1K1.3, A-YAK1.4, A-YAK1.5, A-YAKL.6, A-YAKL.7, A- ) ) o A
Y4K1.8, A-Y4K1.9) » Collect images and information independently in a sketchbook.
> Discuss the styles of artists, craft makers or designers and | > Use research to inspire drawings from memory and imagination.
use this to inform their own work. » Explore relationships between line and tone, pattern and shape, line and
. > Begin to understand the historical and/or cultural texture
Key Art & Design oL i .
significance of a chosen artist /art form. Textiles and Collage: (A-YAT&C1.1, A-YAT&C1.2, A-YAT&CL.3, A-YAT&C1.4) >
Skills to be Taught > Choose their own starting point from a range of idease.g. | »  Match the tool to the material.
a visit to an art gallery, an artefact, digital images, > Combine skills more readily.
experiences. » Choose collage or textiles as a means of extending work already
> Begin to record their thoughts and experiences in a sketch achieved.
bOOk_/ ideas journal’. . . » Refine and alter ideas and explain choices using an art vocabulary.
> Explain the reasons for their ideas, and discuss and X . X R o i
. " » Collect visual information from a variety of sources, describing with
answer questions about how their ideas have developed. ) '
vocabulary based on the visual and tactile elements.




> Show confidence and independence when working Breadth of Study: (A-v4BoS1.1, A-Y4BoS1.2
creatively e.g. with a range of media on different scales.  A-Y4BoS1.3)
B> Compare ideas, methods and approaches in their own and| » Work on their own and collaboratively with others on projects in 2 and

others’ work, e.g. talk about the features they like in a 3 dimensions and on different scales.

piece of art work. »> UselCT

Use sketch book / ‘ideas journal’ to adapt their work as » Investigate art, craft and design in the locality and in a variety of
their ideas develop, and discuss this with others. genres, styles and traditions.

Key information

about the Artist,

Movement,
Methods.

Drawing — Roman Architecture

IArchitecture of the Colosseum

IThe Colosseum is one of the greatest feats of Roman architecture ever built. It is
the largest Roman amphitheatre in the world and despite suffering multiple
fires, earthquakes, and other natural disasters —as well as substantial
mistreatment at the hands of men— it is still standing today.

IThe Colosseum was the name of the oval coliseum or amphitheatre in the
centre of the city of ancient Rome. The Colosseum is also known as the Flavian
IAmphitheatre. It was built in about 1 AD by Emperor Vespasian. It is still the
largest amphitheatre, or theatre in the round, in the world.

IThe Colosseum had seats for about 45,000 people, but if you were not lucky
enough to get a seat there was also a standing section. When full, and it often was, it would hold 70,000 people. Admission to the
Colosseum was free. Anyone could attend.

IThe Colosseum was about as tall as a 12-story building is today, and you could fit an entire modern football field inside. There were 80
entrances to keep traffic flowing. People would come and go as their day allowed. Some people just nipped in for a quick peek. Others
spent the day and brought lunch. Free food was sometimes served. To protect people from the sun, an awning could be pulled over some
of the seats. The Colosseum had many underground passages. This is where the animals and criminals were held. There were many traps
doors in the arena used for special affects. It was quite a place!

IThe Colosseum was the site of most of the gladiatorial contests. In these contests men fought other men or wild anlmals To the Romans
seeing someone killed in the Colosseum was entertaining. The Romans eagerly ; 3

\went to the Colosseum to watch bloody battles. The Romans sometimes filled
the Colosseum with water and held dangerous boat races.

The Colosseum
was built of
concrete and
stone. On the
different levels
it is built of
columns and
arches . The
ground floor
columns were done in the Tuscan style, a Roman variation on the Greek
Doric style.

The second floor featured slightly more elaborate lonic columns.

The third floor employed the more intricate and decorated Corinthian
style.

(No content - Design Technology Unit)




Phase 1

| c'an.use fiiff‘erent grades of pencil and shading techniques to achieve HB B 2B 3B 4B 5B 6B 7B 8B 9B
\variations in line, texture, tone, colour, shape and pattern ) f F b B ﬁ ’ !: F
Explain to children that in the coming sessions, they will be creating their " . y . i
own drawings of some Roman architecture in different artisic styles, but P
they will be developing their drawing techniuges to help this. To achieve the
best effect, children will need to practise their drawing and shading Smusgs test
techniques. There are 5 main types of lines in art: vertical
lines, horizontal lines, diagonal lines, zigzag lines, and curved lines. Other
types of lines are simply variations of the five main ones.
Remind children how to use different grades of pencil (soft and hard) and the
different shading tones that can be achieved. Ask the children to use their
sketchbooks to experiment with the pencils by drawing spheres showing the
light and dark areas with different shading techniques to create texture, light
land dark and the vocab used for them e.g. hatching, cross hatching, stippling,
blending etc. Discuss pressure and how this STIPPLING SGU\GGLE.
can achieve different effects. Ask children to
experiment in their sketchbooks with the
different techniques and different pencil
grades —recording written notes alongside to
explain their ideas and thoughts.
https://youtu.be/KRwCuhgBQz8 GECMERIC TRADECORG SIRARNTLNE

HATOHING CROSS HATCHING
\

SRR

As an additional challenge, children could try
their tonal drawing skills on some still life

objects — a piece of fruit, a flower, a pot of

pens and pencils etc. Remind them to look

for the light and dark areas, the direction of light.

Phase 2

2. Ican discuss the styles of artists, craft makers or designers and use this to inform
imy own work.
Introduce children to the incredible architecture of The Colosseum. Share the history of
the building, what it was used for, why it is shaped the way it is and how well built and
engineered it is. Draw the children’s attention to the design of the building and how it is
made up of arches and columns. Both of these constructions were very important to
Roman buildings. The Roman arch was the foundation of Rome's architectural mastery. It
allowed the Romans to make bigger buildings, longer roads, and better aqueducts. Share
images of some Roman arches in buildings and constructions. Move on to share
\with children how the Romans also used columns in the construction of buildings.
Explain that the Colosseum used three different styles of column which became
more decorative as the building went upwards. The ground floor columns were
done in the Tuscan style, a Roman
variation on the austere Greek
Doric style. The second floor
featured slightly more elaborate
lonic columns. The third floor
employed the more intricate and decorated Corinthian style.
Share images of the three different styles and ask children to discuss the differences they
can see between them. Using iPads, ask children to research Roman columns and arches,
creating a research page in their sketchbooks of different styles. Children should use
their drawing techniques from the previous session and label their drawing with notes
about their drawings and their thoughts. How to Draw a Corinthian Column Capital:
Detailed Pencil Drawing - YouTube

Phase 3

3 I can discuss the styles of artists, craft makers or designers and use this to inform my own work.




Explain to children that in this pahse we will find out about Roman mosaic art work. Watch Roman Mosaics | Kids History | Hands-On
Education - YouTube What are mosaics? Pictures and patterns made from tiny pieces of coloured stone or tile. Look together at the

some photos of Roman mosaics. (see ppt in resource file) and https://www.bbc.co. uk/h|story/anuent/romans/mosalcs gallery shtml
Discuss the images depicted in them and draw attention to the geometric designs and
images. Explain that over the next few sessions we will explore mosaics and make our own
designs. Ask children to use their sketchbooks and iPads to research different Roman
mosaics and create a research page in their sketchbook. Children should make visual and
\written notes of the different images they have seen. Provide some printed mosaic images
that children can cut and stick nto sketchbooks and record their thoughts and ideas about.
IAfter researching, demonstrate to children how they can draw a simple pencil outline that
could become a design for a mosaic. Explain how the designs need to be simple line for now
and that they will be using paper tiles (not ceramic), so they will need to consider this in
their thinking. Next, ask the children to create a Roman mosaic design of their own. This
could of an image — like a Roman gladiator or could be a geometric pattern. In their sketchbooks, children can try own different ideas of a
final design using pencil and pnecil crayons for colour (if the mosaic is to be coloured).

Phase 5 5 | can use a variety of materials to create a collage mosaic.
Remind the children of the different Roman mosaics shared in the last session. Demonstrate how they can
create their own Roman inspired mosaic by drawing out a simple design, then using coloured paper
sgaures to glue down to create the image.https://www.imagininghistory.co.uk/post/make-a-roman-mosaic
IAsk children to look back through their sketchbook designs and then scale up
their chosen line drawing to a larger sheet of paper (heavier paper will be better
as the glue will dampen the paper and cause itto Il =} ,
wrinkle). Children should then draw out their pndiBB BRIl !
design on the larger paper and then cut a number | /5%
of coloured paper tiles. They should then = ]
carefully glue down the individual tiles. il 1
Surrounding the image in black tiles can ~ -l g :
sometimes create a more bold effect. :
Photograph the final mosaic for use in the sketchbooks later.
Phase 6 6. I can reflect, evaluate, and provide feedback on my art work and that of other’s.
IAsk children to stick the photograph of their final mosaic art piece in their sketchbook. Ask children to record notes on their feelings about
their final piece — evaluating the strengths and any areas they would like to improve. Next children to work in groups to share the images
of their collage art creations and other work that supported it from the previous sessions in their sketchbooks. Ask children to take it in
lturns to discuss their initial ideas, share their thoughts at the time and after making their artwork. Ask children to share their
development of ideas and the making of their pieces and material choices, colour choices etc with their group reflecting on the process
and using evaluative language: | really like the way I ....... I wish | had....... I still need to work on......This helped me understand....| am most
proud of....The tricky part was... ...Next time | need to...... Group members should also provide constructive feedback: | really like how
lyou...I think you have managed to ....Maybe next time you could...
END POINTS Children will develop:
»  Artist study and research skills to inspire and support their own works and skills — through researching Roman
architecture and mosaics
> Skills of drawing/sketching techniques - developing drawing skills for light and dark (tone) using different
grades of pencil and shading techniques to achieve variations in line, texture, tone, colour, shape and pattern.
» Develop skills of collage techniques to create images.
> Skills in critical appreciation, evaluation and reflection
»  Shading
» Tone o0
»  Hatching " “‘ ;\\ \
) Cﬁll [NAAN\aeaag
Vocabulary »  cross hatching "' Q'.. nnonSs Aol
> Stippling ’ ' [nnnnnananannnn
»  5types of line— -" s
vertical, horizontal, Mosaic Column Architecture
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diagonal, zigzag,
curved
texture
technique
composition
architecture
mosaic

arch
column
Doric

lonic
Corinthian
Collage

Tone (dark to light)

collage




Year 4 Spring Term

Spring 2" Half

Spring 1°* Half

Theme

British Key

Are you what you eat?

Where would you go?

Rule of Law — Teeth care should be free for all, like the NHS
Individual Liberty — Everyone should alter their eating
habits to save the planet

Mutual Respect & Tolerance — Meat vs Vegetarian vs Vegan
\Which is preferable?

Question
Addressin My Dad makes the tastiest pasty!

e Boys don’t wash their hands! y Dad makes the as.|es pasty .
Stereotypes A Corfu/London pasty is as tasty as a Cornish pasty!
British Values Democracy — Teeth care should be free for all, like the NHS

Rule of Law — Why don’t we abolish passports?

Democracy — How could we choose which is the best place for a Summer holiday?

Individual Liberty — Freedom to travel where we wish — passports Second homes are an asset
Mutual Respect & Tolerance — Should we speech the language of the country we visit?

Art & Design
(All NC subject
content covered)

(No content - Design Technology Unit)

increasing awareness of different kinds of art, craft and design.

pencil, charcoal, paint, clay]
Y% about great artists, architects and designers in history.

Pupils should be taught: to develop their techniques, including their control and their use of materials, with creativity, experimentation and an

X to create sketch books to record their observations and use them to review and revisit ideas

Y% to improve their mastery of art and design techniques, including drawing, painting and sculpture with a range of materials [for example,

Prior Learning

Prior Learning
>

vibrancy to their landscapes.

In Year 3 children studied the work of John Dyer (landscape artist) and developed skills in drawing landscapes. Children
furthered their knowledge of the colour wheel, learning to mixed secondary and tertiary colours using paint to bring

In Year 3 children developed their drawing skills with different grades of pencil and shading techniques to achieve
variations in line, texture, tone, colour, shape and pattern (their project on Cave Art )

Key Art & Design
Skills to be Taught

Knowledge of Artists & Designers /Exploring Ideas/ Evaluating work
(A-Y4K1.1, A-YAK1.2, A-Y1K1.3, A-YAK1.4, A-YAKL.5, A-YAK1.6, A-YAK1.7, A-YAK1.8, A-Y4K1.9)

P> Discuss the styles of artists, craft makers or designers and use this to

inform their own work.

> Begin to understand the historical and/or cultural significance of a

chosen artist /art form.

> Choose their own starting point from a range of ideas e.g. a visit to

an art gallery, an artefact, digital images, experiences.

> Begin to record their thoughts and experiences in a sketch book /

‘ideas journal’.

P> Explain the reasons for their ideas, and discuss and answer questions

about how their ideas have developed.

> Show confidence and independence when working creatively e.g.

with a range of media on different scales.

> Compare ideas, methods and approaches in their own and others’
work, e.g. talk about the features they like in a piece of art work.

Use sketch book / ‘ideas journal’ to adapt their work as their ideas

develop, and discuss this with others.

Drawing: (A-Y4D1.1, A-Y4D1.2, A-Y4D1.3, A-YAD1.4, A-YAD1.5)

» Make informed choices in drawing including paper and media.

»  Alter and refine drawings and describe changes using art vocabulary.

» Collect images and information independently in a sketchbook.

» Use research to inspire drawings from memory and imagination.

» Explore relationships between line and tone, pattern and shape, line
and texture

Painting: A-Y4P1.1, A-Y4P1.2, A-Y1P1.3, A-Y4P1.4, A-Y4PL5)

» Make and match colours with increasing accuracy.

» Use more specific colour language e.g. tint, tone, shade, hue.

» Choose paints and implements appropriately.

> Plan and create different effects and textures with paint according to
what they need for the task.

» Show increasing independence and creativity with the painting process

Breadth of Study: (A-v4BoS1.1, A-Y4BoS1.2

A-Y4BoS1.3)

» Work on their own and collaboratively with others on projects in 2
and 3 dimensions and on different scales.




» UselCT
» Investigate art, craft and design in the locality and in a variety of
genres, styles and traditions.

Key questions /
knowledge and
understanding to
be explained

Key Knowledge
and facts to be
recalled

(No content - Design Technology Unit)

Painting — inspired by the work of Kurt Jackson
IStudy and Evaluate- Kurt Jackson
https://www.kurtjackson.com/

Kurt Jackson is in love with the landscapes of Cornwall.

Kurt made Cornwall his home in 1984 after he'd graduated from University and travelled
lextensively around the world. He studied Zoology, not art, but found that painting allowed him
to better express his love of the natural world. Some of Kurt Jackson's favourite subjects are
the valleys, moorland and coast near to his West Cornwall home which he returns to
repeatedly in his paintings.

lackson prefers the outdoor life to that of being cocooned in a studio. He explores the South
\West carrying his paints, sketchbooks and canvases. He has trekked St. Michaels Way, an
lancient pilgrim route running from Lelant in St lves bay to Marazion in Mounts Bay, resulting in
la series of 172 drawings. By painting outdoors and on location Kurt feels he can immerse himself in the landscape and water.
Kurt tries to capture through his work his feelings and sense of awareness of the particular environment
he is painting, rather than fleeting impressions.

[To get a real sense of place, he regularly paints large canvases of 3 metres x 2 metres out on the cliff
tops, weighted down by granite boulders.

\When working back in his studio, Kurt will produce hundreds of sketches of the location he wants to
paint. Kurt will also incorporate debris and found objects from the scene into his canvases - he feels that
it helps him to capture the essence of the location.

He is also not afraid to write directly onto his canvases. Words and phrases that spring to his mind whilst
painting find themselves incorporated into the piece.

As Jackson is so immersed in the landscape, he is sensitive to the threats it faces. Kurt is a committed
land active environmental campaigner, and often gives paintings to charities to help them raise funds to
protect the landscape he so loves.

(Experiment and Investigate — sketchbook work) Sketch, Colour wash, colour mixing,
sticks/spatulas/brushes
https://www.bbc.co.uk/teach/class-clips-video/art-and-design-painting-
techniques/z7h76v4

Creating and applying skills

Make ‘live” sketches at the beach/environmental area/amphitheatre — inspiration for class
paintings

Make ‘live’ paintings at the beach — incorporate sand/grasses/shell/driftwood/

Evaluate, improve and reflect
Uustify choices using keywords
\Write a short commentary/video to annotate, explain the process and feelings




Phase 1

1 | can discuss the styles of artists, craft makers or designers and use this to
inform my own work.
Introduce children to the artwork Kurt Jackson, watch the following video
https://youtu.be/ktMadM ubME (there are several videos also worth watching on

IYouTube about KJ). Discuss his studies in drawing first and how nature and the landscape

inspires his work. Review a series of his paintings and looks carefully at the composition
of them, the viewpoint he has decided upon and his use of colour. Provide children with
some small printouts of Kurt Jackson’s paintings and drawings. Ask them to create an
IArtist research page in their sketchbooks. Children can record their thoughts on his
\works, what forms and materials he uses, what inspires him, what he is interested in and why his paintings look the way they do.
Children could do some small sketches and colour studies of their own and write notes about them.

Phase 2

2 | can make preliminary landscape line drawing studies in my sketchbook.
Review some of the paintings by Kurt Jackson from the previous session and discuss
how they are all ‘landscapes’. Explore this term both in nature and in artistic terms.
Explain to children that they are going to be going on a field trip to draw their own
Kurt Jackson inspired landscape, but it is important to develop their skills first.
Demonstrate to children (or share this video: https://youtu.be/8E7fqg tDSWg)
showing them how a landscape can be draw, firstly in the form of simple lines, then
building up the detail as the image develops. Use a simple image to start with and
show the children step by step how to build up the composition.

Provide the children with several simple landscape images for them to stick in their
sketchbook and then try to draw simple line studies to develop their skills. Children should do several short studies (not too large
and not too complicated) and accompany these with notes on which parts they thought worked well or needed more attention,
how they built up the image etc. Ask them to share their drawings with others on their table to discuss areas that have worked well
or could be developed.

Phase 3

3 | can make observational drawing studies in my sketchbook.

With sketchbooks and clipboards, take children on a drawing field trip to Droskyn
Point. Remind children of what inspires Kurt Jackson and how he looks at the
landscapes to help him develop his paintings. As the landscape can be vast, it would
be sensible to take some simple ‘viewfinders’ (small card rectangles) and
demonstrate to children how they can be used to help them decide upon the
landscape composition they will choose.

IAsk the children to complete a number of landscape studies, looking at different
viewpoints. Using iPads, children should also be encouraged to take photographs of
their viewpoints to help them with the colours in their landscape when they return
lto school to create their final Kurt Jackson inspired painting. Children should record written notes anngS|de their drawing to help
remind them later of what they saw, felt and the process they are creating.

Phase 4

4 | can paint a landscape making and matching colours with increasing accuracy

ISee colour wheel explanation doc — to support teacher subject knowledge

Review the images that were collected on iPads on the field trip. Discuss with children to different colours, tones, tints, shades. And
hues they can see (explore this vocab further). Ask children to discuss the colours in detail - What colour is the sea? Is it really just
‘blue’? Or is it actually a much more complex colour? Can you describe it? Look closely! Provide children with a printed image of the
scene from Droskyn to stick in their sketchbook. Ask them to label the scene noting down and describing the colours they can see.

Provide children with a large A3 sheet of paper (ideally cartridge paper). Demonstrate how to scale up their sketchbook landscape

studies in pencil to ‘map out’ their composition scene. Next, remind children of the

Hue (pure color) colour wheel work covered in Y3 — primary colours, secondary colours and

Tint (hue + white) complementary and tertiary colours — if necessary, review slideshow (Y3 resource

Tone bugsyorey) folder). Discuss the warm colours, the cool colours, the shadows and how these are

shedethue bk Jarker shades of the colours, the reflections and the light etc. Provide children with a
selection of paints and a palette for mixing. Using the iPad scene, demonstrate to
children how they can mix colours in paint to match those of the scene. Show children
how to paint the scene using a series of different brush strokes to create texture
(https://www.bbc.co.uk/teach/class-clips-video/art-and-design-painting-

techniques/z7h76v4). You will need to start with a background wash from which to build up the other colours.




Now ask children to use their influences from Kurt Jackson and those of the field trip to create their own landscape paintings.

5. | can reflect, evaluate, and provide feedback on my art work and that of other’s.

IAsk children to stick a photograph of their final landscape painting in their sketchbook. Ask children to record notes on their
feelings about their final piece — evaluating the strengths and any areas they would like to improve. Next children to work in groups
to share the images of their landscape art creations and other work that supported it from the previous sessions in their

Phase 5 sketchbooks. Ask children to take it in turns to discuss their initial ideas, share their thoughts at the time and after making their
artwork. Ask children to share their development of ideas and the making of their pieces and material choices, colour choices etc
ith their group reflecting on the process and using evaluative language: | really like the way | ....... I wish | had....... I still need to
ork on......This helped me understand....| am most proud of....The tricky part was... ...Next time | need to...... Group members
should also provide constructive feedback: | really like how you...I think you have managed to ....Maybe next time you could...
Children will develop:
> Artist study and research skills to inspire and support their own works and skills — through the work of Kurt
Jackson
> Secure knowledge of primary and secondary colours and further understanding of colours and tertiary
END complimentary colours whilst developing an understanding of colour variation (hue, tint, shade, tone)
»  Utilise colour mixing techniques and understanding of colour creation with increasing accuracy to create
POINTS A
colours that match the scene or object.
> Further skills of observational drawing/sketching techniques - landscape composition, tone, shape and
form.
» Develop an understanding of different artistic themes — landscape art
> Skills in critical appreciation, evaluation and reflection
»  Line drawing e
»  Colour mixing - .
»  Warm colours l_ —I
»  Cold colours
»  Colour-wheel @)
»  Primary colours
»  Secondary colours | I
»  Tertiary/complementary
colours View finder landscape
»  Colour washing
»  Hue
Vocabulary > Tint
»  Shade
» Tone

observational drawing

Hue (pure color)
Tint (hue + white)
Tone (hue +grey)

Shade (hue + black)

Kurt Jackson




Year 4 Summer Term

Summer 1% Half

Summer 2" Half

Theme
British Key How did the Anglo-Saxon era end and what was their
) . e Do . 5
Question |mpact. on life .|n.Br|tt'—,1|n. . o Can Britain save the oceans?
How did the Vikings influence life in Britain?
Addressing ) o . )
You have to be loud and scary to win a battle! Where are the female natural scientists to rival Steve Backshall and David Attenborough?
Stereotypes

British Values

Democracy — The strong rule - Discussion is preferable to
force

Rule of Law — Let’s trade! Could we survive without
money?

Individual Liberty — We should be able to choose our
leaders

Mutual Respect & Tolerance — The strong rule -
Discussion is preferable to force

Democracy — What needs our support the most? (endangered species)

Rule of Law — The fish we catch belong to everyone (over fishing)

Individual Liberty — | can go to an aquarium if | wish! Sea creatures belong in the sea not in tanks
Mutual Respect & Tolerance — Sea creatures belong in the sea not in tanks

Art & Design
(All NC subject
content covered)

No Content — DT Unit

Pupils should be taught: to develop their techniques, including their control and their use of materials, with creativity, experimentation and an
increasing awareness of different kinds of art, craft and design.

¥ to create sketch books to record their observations and use them to review and revisit ideas

* to improve their mastery of art and design techniques, including drawing, painting and sculpture with a range of materials [for example,
pencil, charcoal, paint, clay]

¢

about great artists, architects and designers in history.

Prior Learning

Prior Learning

» InYear 3 children studied the work of Giacometti (sculptor) and developed skills in creating 3d human forms.

» InYear 2 and Year 1 children created 3d forms using clay and learned moulding techniques

» InYear 3 children developed their drawing skills with different grades of pencil and shading techniques to achieve
variations in line, texture, tone, colour, shape and pattern (their project on Cave Art)

Key Art & Design
Skills to be Taught

No Content — DT Unit

Knowledge of Artists & Designers /Exploring Ideas/ Evaluating |[Drawing: (A-v4p1.1, A-YAD1.2, A-YAD1.3, A-Y4D1.4, A-YAD1.5)

work Make informed choices in drawing including paper and media.
(A-YAK1.1, A-YAK1.2, A-Y1K1.3, A-YAKL.4, A-YAKLS, A-YAKL.6, A-YAK1.7, A-YAKL.8, A- Alter and refine drawings and describe changes using art vocabulary.
Y4K1.9)

Collect images and information independently in a sketchbook.

Use research to inspire drawings from memory and imagination.

Explore relationships between line and tone, pattern and shape, line and
texture

Form & Sculpture: (A-Y4F&S1.1, A-Y4 F&S 1.2, A-Y4 F&S 1.3, A-Y4 F&S 1.4)

Make informed choices about the 3D technique chosen.

> Discuss the styles of artists, craft makers or designers and use
this to inform their own work.

> Begin to understand the historical and/or cultural significance of
a chosen artist /art form.

B> Choose their own starting point from a range of ideas e.g. a visit
to an art gallery, an artefact, digital images, experiences.

> Begin to record their thoughts and experiences in a sketch book
/ ‘ideas journal’. >
> Explain the reasons for their ideas, and discuss and answer >
questions about how their ideas have developed.

> Show confidence and independence when working creatively

YV VYYVY

» Show an understanding of shape, space and form.

Plan, design, make and adapt models.

Talk about their work understanding that it has been sculpted, modelled or
constructed.

Printing: (A-Y4Pr1.1, A-Y4 Pr 1.2, A-Y4 Pr 1.3)

e.g. with a range of media on different scales. » Research, create and refine a print using a variety of techniques.




B> Compare ideas, methods and approaches in their own and » Select broadly the kinds of material to print with in order to get the effect

others’ work, e.g. talk about the features they like in a piece of they want.

art work. » Relief printing including use of polystyrene tiles
> Use sketch book / ‘ideas journal’ to adapt their work as their Breadth of Study: (A-v48051.1, A-Y4B051.2

ideas develop, and discuss this with others. A-Y4B0S1.3)

» Work on their own and collaboratively with others on projects in 2 and 3
dimensions and on different scales.

» UselCT

» Investigate art, craft and design in the locality and in a variety of genres, styles
and traditions.

Key questions /
knowledge and
understanding to
be explained

Key Knowledge
and facts to be
recalled

No Content — DT Unit

3 D Form and Sculpture — creating own Blue Abyss Inspired Sculpture
IStudy and Evaluate Anthony Gormley

https://www.antonygormley.com/

S G

AG Field (210,000 bodies)

IAntony Gormley (b. 1950) is a British sculptor. His work explores the relationship between the human body and its surroundings.
Best known for his ‘bodyform’ sculptures — based on casts of his own body — Gormley uses sculpture to present the body as a vessel
of feeling and experience. Ranging from small-scale works to larger installations, his projects are realised inside gallery spaces or in
outdoor locations. In 1994, Gormley was awarded the Turner Prize for his sculptural artwork called Field for the British Isles; and in
1998 he completed his best-known work, Angel of the North, which stands 20 metres high just outside the town of Gateshead in the
north of England.

Barbara Hepworth (1903-75) Instead of making art that looked
like people or things, Hepworth began to make sculptures and
drawings using abstract shapes. She was inspired by nature and
the world around her. She remembered driving through the
countryside with her family, and the shapes, bumps and ridges of
the roads, hills and fields. She wanted to capture how it felt to be
in both the ancient landscape and in the modern world. Some of

. Hepworth’s artworks and titles are about places she knew. Nanjizal
is the name of a cove in West Cornwall. As well as Cornwall, Hepworth was inspired by other
countries she visited, like Greece and Italy. She collected stones and postcards from her travels.
She was also inspired by ancient architecture and monuments, from Greek amphitheatres to the
bronze-age standing stones of Men-An-Tol in West Cornwall.

[Experiment and Investigate

Using clay — roll, pull, pinch, smooth, scratch, squeeze, add, holes, hollows
Class investigation — How can we make our own Field?

What is it trying to say? What do we want to say?

Creating and applying skills




Plan, design, make as a class, exhibit

[Evaluate, improve and reflect

\What was the reaction?

Did we achieve the impact and ‘message’we wanted?
\What would we do differently?

Relief Printing — The Great Wave, Hokusai

c. 1829-32

Great Wave off Kanagawa

Great Wave off Kanagawa is Hokusai's best-known print and quite possibly, the most famous
art-work from Japan, of all time. The print shows Mount Fuji, in the background, framed by the
rough seas off the region of Kanagawa, which roll and froth against a grey sky. The viewer is
presented beneath the largest wave, which masses toward the left side of the image and
breaks into claw-like foam toward the top of the print, scattering spray into the sky in front of
the mountain. The eye spirals outward from the mountain, at the centre, drawn along the line created by the broken wave, which moved down and
inward, toward the base of the mountain, before turning upward toward the right edge of the print, encouraging the viewer to move back into the
image, creating a sense of motion much akin to being caught on a rolling sea. The height of the waves is emphasized by three fishing skiffs within the
swell, each with a number of small figures onboard, that threaten to be submerged or overturned.

IThe moment which Hokusai has chosen to depict, when the wave is on the brink of breaking and of obscuring Mount Fuji, on the horizon and
consequently much smaller than the wave, heightens the tension in the image. Hokusai, instead of deploying the traditional bird's eye perspective
used in Japanese prints, as he had in earlier sketches of waves, uses mathematical perspective - in which objects that are further away are shown as
smaller - to create a sense of depth in the image and puts the viewer "inside" the scene. Hokusai had been experimenting with European approaches
lto perspective since encountering the work of Shiba Kokan, in the 1790s, who had studied Dutch works at Nagasaki in the 1790s, when it was the only
port open to foreigners. The wide range of blue tones deployed by Hokusai, also, was made possible by the introduction of Prussian blue to Japan
during Hokusai's lifetime.

1 I can discuss the styles of artists, craft makers or designers and use this to inform my own work.
Introduce children to the sculptures of Anthony Gormley and Barbara Hepworth, share the PowerPoint on
Gormley and fact file on Hepworth (in resource folder) and watch some YouTube videos to help children see the
works in context to get a sense of scale. Discuss Gormley’s inspirations and different techniques and materials
he uses in comparison to Hepworth. Provide children with some small printouts of Gormley’s sculptures and
those of Hepworth. Discuss the different inspirations — how Gormley seem to follow themes on the human form
whilst Hepworth'’s sculptures taken on many different forms. Ask them to create an Artist research page in their
sketchbooks. Children can record their thoughts on both artist’s works, what forms and materials they use, what
inspires them, what they are interested in and why the sculptures look the way they do. Children could do some
small sketches and studies of their own and write notes about them.

Phase 1

2. | can make informed choices about the 3D
technique and materials | wish to use.

Explain to children that in the next session they will have
the opportunity to make a 3D sculpture that represents
[The Blue Abyss in some way that they are interest or
passionate about. Share some possible ideas or examples,
itry to leave the children to think of their own ideas.
Phase 2 Discuss the various aspects of sea life or possibly the
conservation of the oceans. Ask children to use their
sketchbooks to create some preliminary designs and ideas
for what kind of 3D sculpture they might wish to create
land from what materials (provide children with some
ideas for materials that would be possible — clay, junk
modelling, tine foil, fabrics like art attack, paper and
cardboard etc). Ask children to work through several
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possible design ideas and to make notes alongside them for what inspired the idea, what materials would be used, how they might be
joined, what size the model would be etc.
IAsk them to work towards a final idea and to list the materials they will need to find for the next sessions.

3. Ican plan, design, make and adapt 3D models.
Use their previous drawings and design ideas, ask children to begin planning how they
will create their Blue Abyss sculpture. Demonstrate possible ways that they may wish
to use different material e.g. clay or junk. Allow children time to think through their
sculpture and to gather the items they might need to utilise. Next, using the ideas
from their Blue Abyss topic learning and the inspiration from Gormley and Hepworth,

AEESE support children to create their own 3D sculpture. Periodically stop children and ask
them to discuss their work with those around them —how is it developing? What
changes may need to be made? Is it still looking like your original studies or has the
plan changed?
\When complete, take photographs of the finished sculptures for use in the children’s
sketchbook.
4. | candiscuss the styles of artists, craft makers or designers and use this to inform my own work.
Share with children an image of The Great Wave by Hokusai. Discuss the background to the
image and how it was made (wood cut block and print) https://youtu.be/dbPHPfVw6zQ.
Share PPT from resource folder for background info on Hokusai. This link takes you to a
story that was inspired by Hokusai’s print — it also explains how wood block prints are
made: https://youtu.be/9dVXmN_UOhk Provide children a small print out of the image
Phase 4 and ask them to glue this into their sketchbooks and record notes on the piece and some
sketches etc.
Next, ask children to use their sketchbooks to create a drawing of a simple ‘Blue Abyss’
inspired image — using Hokusai’s Great Wave as inspiration. Children will be creating a relief
print, so the image will need to be relatively simple, without too much detail and transferable to the print material. Ask children to
lexperiment with several bold and eye-catching images and accompany them with notes to explain their thinking. Finally, ask children
to select their final image that they would like to print.
5. Ican create a relief print using suitable tools and materials.
Refer back to the Great Wave from the previous session and remind children
how it was created and the printing process. Explain that in this session children
will have a polystyrene tile to press and cut into to create their printing block.
Demonstrate how create an image onto the tile for printing (this video explains
land is part of a series showing how to include a second colour)
https://youtu.be/jEFhzylTgR4?list=PLnDWU6BBW6gBciNQ7sVOPz5QFlglfz0s
Phase 5 Ask children to look back at their final design of a Blue Abyss inspired print and
lensure that they are happy it can be printed (make any changes required now).
\When children are confident, provide them with a polystyrene tile and some
tools (pencil, the round end of a paint brush etc) to begin making their print
from. As an additional challenge, children could try to print a second colour
after making some secondary cuts/imprints.
\When the tile has been created, support children to roller their paint onto the tile and print! They may wish to make a series of print
like Hokusai did!
6 . I can reflect, evaluate, and provide feedback on my art work and that of other’s.
Ask children to stick a photograph of their final sculpture and prints in their sketchbook. Ask children to record notes on their feelings
labout their final piece — evaluating the strengths and any areas they would like to improve. Next children to work in groups to share
Phase 6 the images of their sculpture and other art creations and other work that supported it from the previous sessions in their sketchbooks.

Ask children to take it in turns to discuss their initial ideas, share their thoughts at the time and after making their artwork. Ask
children to share their development of ideas and the making of their pieces and material choices, colour choices etc with their group
reflecting on the process and using evaluative language: | really like the way I ....... I wish | had....... I still need to work on......This helped




me understand....| am most proud of....The tricky part was... ... Next time | need to...... Group members should also provide
constructive feedback: | really like how you...I think you have managed to ....Maybe next time you could...

Children will:
»  Artist study and research skills to inspire and support their own works and skills — through the work of
Barbara Hepworth, Anthony Gormley and Hokusai
> Develop understanding of 3d form and modelling skills in 3D form/sculpture and the manipulation of

Vocabulary

el different media to achieve different effects (3d ocean creations)

» Develop skills in printmaking and the use of materials to understand relief printing
» Develop an understanding of alternative art forms and movements — sculpture, printmaking
»  Skills in critical appreciation, evaluation and reflection

Content Specific: 4

»  Barbara Hepworth

»  Anthony Gormley

»  Katsushika Hokusai

»  Interpret

»  Abstract

»  Sculpture

»  sculptor

» form

»  Woodblock print

No Content — DT Unit > Relief printing Barbara Hepworth Katsushika Hokusai
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Woodblock Print Relief Printing




Year tumn Term

AUTUMN 1° Half

Autumn 2" Half

Democracy — Ancient Egyptian hierarchy — are there any similarities and difference to our government hierarchy?
Rule of Law — Are we within the law to have taken ancient Egyptian artefacts?
Individual Liberty — Did ancient Egyptians have individual liberty like we do? Slaves?

Mutual Respect & Tolerance — Differences in beliefs about the after life — discussion.

Theme
British Ke
) v Were the British grave robbers? Can Britain save the rainforest?
Question
Addressing Tribes — the role of men and women.
Stereotypes [Cleopatra —Powerful woman. What is wealth? Are the tribes people rich — (look at
Race — compare movie actresses to how Cleopatra would’ve looked. Why were white women cast in an Egyptian’s role? the environment they live in, the freedoms they have
etc compare to western perceptions of wealth).
British Values Democracy — Tribes hierarchy - are they democratic

like our voting systems?

Rule of Law — Deforestation what are the laws
regarding deforestation?

Individual Liberty — Should we be allowed to destroy
the rainforest for our own gains?

Mutual Respect & Tolerance — Does the World
respect the rainforest and its inhabitants?

Art & Design
(All NC subject
content
covered)

Pupils should be taught: to develop their techniques, including their control and their use of materials, with creativity, experimentation and an
increasing awareness of different kinds of art, craft and design.

Y¢ to create sketch books to record their observations and use them to review and revisit ideas

Y% to improve their mastery of art and design techniques, including drawing, painting and sculpture with a range of materials [for example, pencil,
charcoal, paint, clay]

Y% about great artists, architects and designers in history.

No content — DT Unit

Prior Learning

Prior Learning

» InYear 4 children further developed their knowledge and understanding of colour with work on the colour wheel — primary,
secondary and tertiary colours whilst also learning about light and dark of colour with hue, hint, tone and shade.

» InYear 2 children studied the work of alternative artists (abstract art) with work on Picasso and Mondrian

» InYear 2 and Year 1 children created 3d forms using clay and learned moulding techniques

» InYear 4 children developed their drawing skills with different grades of pencil and shading techniques to achieve

variations in line, texture, tone, colour, shape and pattern (their project on Boudicca )

Key Art &
Design

Skills &
Knowledge to
be Taught

Print Making ( A-Y5Pr1.2, A-Y5Pr1.3, A-Y5Pr1.4,A-Y5Pr1.5)
» Choose the printing method appropriate to task.
» Build up layers and colours/textures.
» Organise their work in terms of pattern, repetition, symmetry or random printing styles.
» Choose inks and overlay colours.
Drawing (A-Y5D1.1, A-Y5D1.2, A-Y5D1.3, A-Y5D1.4)
» Use a variety of source material for their work.
» Work in a sustained and independent way from observation, experience and imagination.
Use a sketchbook to develop ideas..
Painting A-v5P1.1, A-Y5P1.2, A-Y5P1.3

Knowledge of Artists & Designers /Exploring Ideas/ Evaluating
work (A-Y5K1.1, A-Y5K1.2A-Y5K1.4, A-Y5K1.6, A-Y5K1.7, A-YSK1.8, A-Y5K1.9)

» Critically analyse the styles of artists, craft makers or designers and use

this to inform their own work.

Understand how a chosen artist or art form has contributed to the

culture and / or history of a specific nation.

Investigate a range of starting points for their work and choose which

idea to develop further.

» Record their thoughts and experiences in a sketch book / ‘ideas journal’
and annotate these in order to aid the development of their ideas.

>

>

» Explain how they are developing their ideas as they work and use P> Demonstrate a secure knowledge about primary and secondary, warm and cold,
language appropriate to the chosen art form complementary and contrasting colours.

» Use creative thinking to adapt an initial idea, e.g. experiment with P> Work on preliminary studies to test media and materials.
alternative colour palette. B> Create imaginative work from a variety of sources.




> Use appropriate language when comparing ideas, methods and Breadth of Study:(A-Y5B0S1.1, A-Y5B0S1.2, A-Y5B0S1.3)

approaches in their own and others’ work. » Work on their own and collaboratively with others on projects in 2 and 3 dimensions and
» Describe what they think and feel about their own and others’ work on different scales.

and how this might influence their designs. » UselCT
» Use sketch book to evaluate and adapt their work as their ideas > Investigate art, craft and design in the locality and in a variety of genres, styles and

develop; make annotations in their books to show their ongoing
evaluations and how they might develop their work further.

traditions.

Key questions
& knowledge
and
understanding
to be explained

Drawing and Printmaking

IAncient Egyptian Pop Art

Andy Warhol (4 weeks)

Andy Warhol was part of the pop art movement. He was born Andrew Warhola in
1928 in Pennsylvania. His parents were from a part of Europe that is now part of
Slovakia. They moved to New York in the 1920s.

»  His first job was illustrating adverts in fashion magazines. Now is he known as one of
the most influential artists who ever lived! Warhol is recognised for his use of a
vibrant yet limited colour palette.

» Pop artis short for ‘popular art’.

»  Warhol was inspired mainly by American consumerism and celebrities hence why this
is highlighted so much in his work. He became obsessed by consumerism and wanted
to be a celebrity himself. He is also famous for exploring popular culture in his work.
Popular culture is anything from Coca Cola to pop stars to the clothes people like
to wear.

» He made a print of Campbell’s Soup — a popular brand of soup in the United
States. He said he ate Campbell’s tomato soup every day for lunch for 20 years!

»  Warhol liked to use bright colours and silk screening techniques. He liked using
screen printing to mass-produce artworks based on photographs of celebrities,
like this image of Marilyn Monroe. She was a movie star who was very famous in li=m il
the 1950s. A T L

Children will create a Warhol-inspired print of Ancient Egyptian gods or Ancient :
Egyptian symbolism using bright colours and a limited palette. We will look at Warhol’s
work and recognise particular styles and techniques of his art. Using sketchbooks to
develop ideas and themes, children will then create their our own pop art repetition
ideas. Children will create an Egyptian God or symbolism image to be cut into a
carboard stencil and repeated. They will then experiment with colour printing and
layering of colour.

Evaluate, improve and reflect

Have | been able to combine pop art with the Egyptian celebrity — modern and ancient?
Did the stencil printing work? If | were to do the project again, what would | change?

No content — DT Unit

Phase 1

1. Icandiscuss the styles of artists, craft makers or designers and use this to inform my own work.

2. | can create an artist research page about Andy Warhol.
Introduce children to the Pop Artist Andy Warhol — (see ppt and Artist fact sheet in Y5 Resource folder). Discuss with children all
about the Pop Art movement and Warhol’s place within it — looking at his influences and inspirations, famous works and use of
repeated images and bold colour.
Provide children with some images of Warhol’s work and then ask them to use their acquired knowledge and information to create
an ‘Artist Research Page’ about Andy Warhol — noting down useful information, sketches, and thoughts.
Helpful videos/background:
https://youtu.be/7rzgdEXnjlY

https://youtu.be/GeWTJ9UPIuQ




Phase 2 3. Icandesign and produce a stencil of an Ancient Egyptian God.
Revisit Warhol’s repeated print works — e.g. 'Four Marilyns’ and ‘Green Coca-Cola Bottles’.
Discuss the printing techniques used and why these types of image were important to Warhol.
Children will review a series of images of Ancient Egyptian gods and goddesses, learning about
their qualities and characteristics e.g. Anubis was a jackal-headed ancient Egyptian god of the
dead and of the transition between life and death. Explain that during the Ancient Egyptian
periods, gods and goddesses could be viewed as the celebrities of Warhol’s period. Discuss
similarities and differences. Children to use their sketchbooks to create simple drawings of a
selection of gods, making notes about their drawing choices and the ideas they have for their
colour choices etc . They should then select one image that will be repeated as a stencil.
Children will then transfer the images by tracing it. Then, by flipping the tracing paper over and
following the images lines with a pencil, this can then be printed again and again (ensuring the lines remain
‘leaded’). They will need to decide on the negative and positive spaces of the stencil (those areas to be removed
or remain). Children should then cut out their stencil ready for printing — (if there is time, children could create
more than one stencil to experiment with negative and positive spaces).
Phase 3 " 4. | can create different colours and make informed colour choices using the colour wheel
e e See colour wheel explanation doc — to support teacher subject knowledge
Review the children’s previous learning on the colour wheel,
ey Ry primary colours, secondary colours, warm and cold, complementary
: - colours and tertiary colours and colour variation — hue, tint, shade
e Py and tone.. Ensure children have a secure knowledge of colour and
- colour mixing. Children should look different Warhol prints and art
T works making note of the colour choices he has made. Focus
ey specifically on colour and the different ways colour is used. Share
with children the significance that different colours had to the
IAncient Egyptians and the meaning of these colours: Ancient Egypt: the Mythology - Colors (egyptianmyths.net)
Provide children with a blank colour wheel which includes primary, secondary and tertiary colour spaces. Starting with just the three
primary colours, ask children to practise their colour mixing techniques to complete the colour wheel.
Phase 4 5. | can organise my work thinking of pattern, repetition, symmetry or random printing styles
6. | can create a print using my stencil.
Review further works by Warhol and focus on his use of colour and combinations of colour. Look at
the image Queen Elizabeth Il and discuss Warhol’s choices of colour. Using the stencils made in the
previous session, children should experiment in sketchbooks with different colour combinations using
a limited palette. They should look at a colour wheel to see complimentary colours and understand
how these are opposite each other on the wheel. Children should record their findings, notes and
ideas as they work towards a final selection of colours.
With a final colour selection, children should use their stencil to create a final repeated pattern piece
in the style of Warhol but using their Ancient Egyptian inspired stencil image. In sketchbooks, ask
children to reflect and evaluate their finished pieces:
Have | been able to combine pop art with the Egyptian celebrity — modern and ancient?
Did the stencil printing work? If | were to do the project again, what would | change?
Phase 5 7. |can reflect, evaluate, and provide feedback on my final print and those of other’s.

Children should work in table groups to share their Warhol inspired print and making process. They should take it in turns to discuss
their initial design ideas, share their sketches and explain their thoughts at the time. They should share their development of ideas
and the making of their print and colour choices with their group reflecting on the process and using evaluative language: I really like
the way I .......l wish | had.......I still need to work on......This helped me understand....I am most proud of....The tricky part was... ...Next time | need to......
Group members should also provide constructive feedback:

I really like how you...I think you have managed to ....Maybe next time you could...




END POINTS

Children will develop:

»  Artist study and research skills to inspire and support their own works and skills — through the work of Andy Warhol

> Secure knowledge of primary and secondary colours and further develop understanding of tertiary and complimentary
colours whilst developing an understanding of colour variation (hue, tint, shade, tone)

»  Utilise colour mixing techniques and understanding of colour creation with increasing accuracy to create colours that

match the scene or object.

»  Further develop print making skills and understanding of types of printing — stencil printing with positive and negative

space

\ A%

Develop an understanding of different artistic movements and themes — Pop Art
Skills in critical appreciation, evaluation and reflection

Vocabulary

Pop Art

Andy Warhol

Repetition

Positive and Negative space
Stencil

Printing
Complementary colours
Tertiary colours
Warm/cool colours
Colour combination
Limited palette

Hue

Tint

Shade

Tone
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Andy Warhol
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Limited palette

Complementary
Colours
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. Tertiary Colors

Tertiary Colours

Stencil

Hue (pure color)
Tint (hue + white)
Tone (hue + grey)
Shade (hue + black)




Year 5 Spring Term

Spring 15t Half Spring 2" Half
Theme
British Key . . .
) Will the UK ever launch a rocket into space? Kernow Bys Viken?
Question
Addressing Women in farming - explore the roles of women in the farming industry.
Stereotypes | The Girl of Ink and Stars — gender inequality The Black Farmer — research Wilfred Emmanuel Jones and his journey from Jamaica into farming in
Britain: https://theblackfarmer.com/about-us/
British Democracy — Who owns space? Democracy — DEFRA — how does it work?
Values Rule of Law — Space Law — what are they? Rule of Law — RSPCA — safety for animals
Individual Liberty — Would you travel to Space? Individual Liberty — Vegetarian, vegan or meat eater — what’s your choice and why?
Mutual Respect & Tolerance — Should there be a flag on the Moon? Mutual Respect & Tolerance — Respect between humans and animals - how can we ensure the
planet is fit for us all?
Pupils should be taught: to develop their techniques, including their control and their use of materials,
P . L 9 . ) P . 4 . & . R Pupils should be taught: to develop their techniques, including their control and their use of materials, with
with creativity, experimentation and an increasing awareness of different kinds of art, craft and o K . . X i . .
Art & design creativity, experimentation and an increasing awareness of different kinds of art, craft and design.
Design Y  to create sketch books to record their observations and use them to review and revisit ideas A to create sketch books to record their observations and use them to review and revisit ideas
(AllNC 7 to improve their mastery of art and design techniques, including drawing, painting and sculpture to improve the.lr mastery of art and (.:Ie5|gn technlq.ues, including drawing, painting and sculpture with a
q . . . . range of materials [for example, pencil, charcoal, paint, clay]
sub]ect with a range of materials [for example, pencil, charcoal, paint, clay] A
content) 7 about great artists, architects and designers in history. about great artists, architects and designers in history.
Prior Learning Prior Learning
» InYear 4 children further developed their knowledge and understanding of colour » InYear 4 children further developed their knowledge and understanding of colour with
with work on the colour wheel — primary, secondary and tertiary colours whilst work on the colour wheel — primary, secondary and tertiary colours whilst also learning
also learning about light and dark of colour with hue, hint, tone and shade. about light and dark of colour with hue, hint, tone and shade.
» InYear 4 children developed creative drawing skills form imaged themes with » InYear 2 children studied African animal artist Geoffree Mugwe and animal collage artist
Prior collage of Boudicca. Megan Coyle
Learning » InYear 4 children developed their drawing skills with different grades of pencil » InYear 4 children developed their drawing skills with different grades of pencil and
and shading techniques to achieve variations in line, texture, tone, colour, shape shading techniques to achieve variations in line, texture, tone, colour, shape and pattern
and pattern (their project on Boudicca ) (their project on Boudicca )
»  Children have previously studied abstract artists with the work of Picasso and
Mondrian in Y2 and Giacometti in Y3 and Hepworth and Gormley in Y4.
Knowledge of Artists & Designers Drawing Painting (using oil pastels) Knowledge of Artists & Designers > Use sketch book /‘ideas journal’ to Painting
Exploring Ideas/ Evaluating IA-Y5D1.1, A-Y5D1.2, A-Y5D1.3, A-Y5D1.4 A-YSP1.1, A-Y5P1.2, A-YSP1.3, Exploring Ideas/ Evaluating work a- evaluate and adapt their work as their  |o-y5p1.1, A-Y5P1.2, A-Y5P1.3,
IWOFK A-YSK1.1, A-YSK1.6, A-YSK1.8, A- » Use a variety of source material for| > Demonstrate a secure knowledge |ysk1.3 A-Y5K1.4, A-Y5SK1.5 A-Y5K1.7, A-Y5KL.8, ideas develop; make annotations in » Demonstrate a secure knowledge
5K1.9 their work. about primary and secondary, IA-Y5K1.9 their books to show their ongoing about primary and secondary, warm
» Critically analyse the styles of » Work in a sustained and warm and cold, complementary > Investigate a range of starting points for | evaluations and how they might develop and cold, complementary and
Key Art& artists, craft makers or designers independent way from and contrasting colours. their work, and choose which idea to their work further. contrasting colours.
Design and use this to inform their own observation, experience and > Work on preliminary studies to develop further. Drawing > Work on preliminary studies to test
Skills to b work. imagination. test media and materials. > Record their thoughts and experiences s ysp1.1, A-v5D1.2, A-Y5D1.3, A-Y5D1.4 media and materials.
UBY9 I3 > Use creative thinking to adaptan | » Use a sketchbook to develop ideas.| > Create imaginative work from a in a sketch b°°k' / ‘ideas Joutjnal’, and » Use a variety of source material for » Create imaginative work from a
Taught initial idea, e.g. experiment with | > Explore the potential properties of variety of sources. annotate these in ordfer to aid the their work. variety of sources.
a“em'ati"e colour Pa'étt& the visual elements: line, tone,  |Breadth of Study:(A-Y5os1.1, A- devel?pment of their ideas. ) ) » Work in a sustained and independent |Breadth of Study:(a-v5Bos1.1, A-Y5Bos1.2,
> Describe what they think and feel pattern, texture, colour and shape. y5B0S1.2, A-Y5B0S1.3) >Fxp|a|n how they are developing their way from observation, experience and|A-Y5B0S1.3)
about thEII'-OWI"] anq others WO"'.( » Work on their own and ideas as}tf;e\{tw:hrk, ?d use Iljr;guage imagination.
Z”d‘hOW this might influence their collaboratively with others on appropriate to the chosen art form. » Use a sketchbook to develop ideas.
esigns.




projects in 2 and 3 dimensions and
on different scales.

» Use sketch book /‘ideas journal’ to
evaluate and adapt their work as
their ideas develop; make » UselCT
annotations in their books to show » Investigate art, craft and design in
their ongoing evaluations and how the locality and in a variety of
they might develop their work genres, styles and traditions.
further.

> Use appropriate language when
comparing ideas, methods and
approaches in their own and others’
work.

> Describe what they think and feel
about their own and others’ work and

how this might influence their designs.

» Explore the potential properties of the
visual elements: line, tone, pattern,
texture, colour and shape.

Work on their own and collaboratively
with others on projects in 2 and 3
dimensions and on different scales.
Use ICT

Investigate art, craft and design in the
locality and in a variety of genres,
styles and traditions.

Key Peter Thorpe Kate Simpson

questions & > Peter Thorpe was born in Portland, Oregon USA. He is an Kate Simpson is an English artist who was shortlisted

knowledge abstract artist. for the David Shepherd Wildlife Foundation’s wildlife

» Thorpe started rocket paintings in the 1980’s as a way to use artist of the year competition. Moving to a farm,

and paint that he would have thrown away. After he had finished helped Kate be inspired! Her drawings and paintings

understandi his commercial pictures, he had paint left over so instead of are mainly of farm animals and pets. Kate is often

ng to be binning it, he painted an abstract background. Thorpe is a big commissioned to create paintings of people’s pets.

explained 2 space fan so on these abstract
backgrounds, he started painting Using Simpson’s work as influence and inspiration,
rockets! children will build on their sketching skills and sketch
Pupils will use their sketchbooks from a photo of their pet in their sketchbooks. After trying
to develop different possible e out and experimenting different drawings and
themes and ideas for a Thorpe inspired final piece — compositions, pupils will be ‘commissioned’ to create a
these will be annotated to explain the thinking, ideas, painting of their pet. They will look at Simpson’s use of
colour choices etc. colour
Pupils will create their own Peter Thorpe inspired art and
work using paint to create bright vivid backgrounds. They careful »
will think about perspective and layering. Children will brushstrokes to create reaﬁstic looking im;g‘es of
then use other sheets of paper to create a spacecraft and animals.
a planet/meteor/star etc to layer on top of their
background once it has dried. These will be coloured
used oil pastels.

https://www.feedingstickfigures.com/post/peter-thorpe-inspired-space-art
Phase 1 1. Icandiscuss the styles of artists, craft makers or 1. Icandiscuss the styles of artists, craft makers or designers and use this to
designers and use this to inform my own work. inform my own work.
2. | cancreate an artist research page about Peter 2. lcancreate an artist research page about Kate Simpson

Thorpe.

Introduce children to the sci-fi futurist art of Peter Thorpe —
(see Artist fact sheet in Y5 Resource folder). Discuss with
children Peter’s style of art, his influences and inspirations,
and the methods he use. Discuss his use of bold colour and
how this makes the viewers feels and think of his work.
Discuss the backgrounds of his work and revisit the word
‘abstract’ - why would his images be described as abstract?

Provide children with some images of Thorpe’s work and
then ask them to use their acquired knowledge and information to create an ‘Artist
Research Page’ about Peter Thorpe — noting down useful information, sketches, and

thoughts.

Introduce children to the fine art of Kate Simpson — (see About Fine Artist Kate Simpson —

Kate Simpson | Farm Animal, Pet & Wildlife Artist (katesimpsonart.uk)). Discuss with children
what ‘fine art’ is and how her work has been very different from previous artists like
Andy Warhol and Peter Thorpe. Look carefully at some different artworks by Kate and
ask the children to describe the media and techniques she might’ve used? Look at
Simpson’s use of colour and careful brushstrokes to create realistic looking images of
animals — how might she do this when animals seldom stand still? Provide children
with some images of Simpson’s work and then ask them to use their acquired
knowledge and information to create an ‘Artist Research Page’ about her and her work
— noting down useful information, sketches, and thoughts.

In preparation for the next session — ask children to take a photograph of their pet or
to bring in an image of an animal they are fond of for their own Kate Simpson inspired
art work.




Phase 2 3. Ican develop preliminary studies to explore the potential properties of the Phase 2 3. Icandraw independently from observation, experience and imagination.
visual elements: line, tone, pattern, texture, colour and shape Review some Kate Simpson’s artwork seen in the - S
Refer back to images looked at in the last session created by Peter Thorpe. Discuss how his previous session and discuss how the drawings have been
images are made up of bright bold backgrounds and then a prominent foreground subject — created through careful and sustained observation —
e.g. a rocket taking off. Explain how the composition is created by drawing and painting the observational drawing. Using an image of an animal (and
background first, then painting the foreground subject on top (when dry!). Look at the ibly a view finder to hone in on one particualr area)
layering of these different parts of the image and explore the word perspective - ( is an art possiblY . ) . P , .
technique for creating an illusion of three-dimensions (depth and space) on a two- de.monstrate to c.hlldren how fl.rStly .map out the |mage . —
dimensional (flat) surface. Perspective is what makes a painting seem to have form, using loose penC|.I strokes and I|ght lines, repeatl.ng lines .untll the rough out||r.1e s .
distance, and look "real."). How has Thorpe used perspective in his paintings. formed. Show children how to build up the detail of the image carefully and lightly until
Show children several of Thorpe’s paintings again and discuss some similarities and they are happy with the composition. Once the composition is accurate, then
differences to help them build their ideas. Now ask children to use their sketchbooks to demonstrate how to slowly build up detail in the image. Remind children how important
create some preliminary sketches of their own futuristic abstract art using Thorpe as it is to ‘look’ at the image they are using - ‘Draw what you see, not what you know!’
inspiration. Ask them to think carefully about foreground and background — noting down on There should be an 80:20 ratio — 80% looking, 20% drawing.
sketches their ideas and possible colours and the use of perspective. IAllow children time in their sketchbooks to start working out the composition of their
animal artwork. They can try out several loose sketches first until they have found one
they are happy with. Then, provide children with larger paper to draw out their final
composition and then gradually build up detail.
Phase 3 4 | can use paint to create imaginative work inspired by the work of Peter Thorpe [Phase 3 4. | can mix colours and apply using paint to match my subject
Review the work in sketchbooks from the last session. Ask children to decide on a final Show the children some of Kate Simpson’s animal portraits again, but focus on her use
background design/image. Remind children about their knowledge of colour and Thorpe’s of colour and how realistic it is. Ask the children to look at the image of their pet that
use of bold, vivid colours. Provide children with a palette of primary colours, black and they are using and to identify the different colours they can see. Remind children of the
white. Ask children to use their colour mixing knowledge to create their background colour mixing techniques — both with paint and pencil crayons. Demonstrate how to
image. When dry, now children Will ”eed_ to draw their foreground image, thinking match a colour carefully by adding a little more of the respective colours needed.
carefully of perspective and again, applying bold and bright colours. IAsk children to use their colour mixing knowledge and skills to either paint or colour
using coloured pencil (or a combination of both — mixed media) their animal portrait —
carefully matching colours to the image to complete their Kate Simpson inspired animal
portrait.
Phase 4 5. Ican reflect, evaluate, and provide feedback on my sci-fi artwork and those of Phase 4 5. Icanreflect, evaluate, and provide feedback on my animal portrait and those of
other’s. other’s.
Children should work in table groups to share their futuristic artwork and making process. Children should work in table groups to share their animal artwork and making process.
IThey should take it in turns to discuss their initial design ideas, share their sketches and They should take it in turns to discuss their initial design ideas, share their sketches and
explain their thoughts at the time. They should share their development of ideas and the explain their thoughts at the time. They should share their development of ideas and
making of their amulet and colour choices with their group reflecting on the process and the making of their amulet and colour choices with their group reflecting on the process
using evaluative language: I really like the way | .......I wish I had.......I still need to work on......This and using evaluative language: | really like the way I ......I wish | had....... still need to work
lhelped me understand....I am most proud of....The tricky part was... ...Next time | need to.....Group on......This helped me understand....| am most proud of.... The tricky part was... ... Next time | need
members should also proyide constructive feedback: I really like how you...I think you have to.....Group members should also provide constructive feedback: / really like how you..
managed to....Maybe next time you could... think you have managed to ....Maybe next time you could...
END > Artist study and research skills to inspire and support their own works and skills— [END > Artist study and research skills to inspire and support their own works and
POINTS through the work of Peter Thorpe POINTS skills — through the work of Peter Thorpe

» Secure knowledge of primary and secondary colours and further develop
understanding of tertiary and complimentary colours whilst developing an
understanding of colour variation (hue, tint, shade, tone)

»  Utilise colour mixing techniques and understanding of colour creation with
increasing accuracy to create colours that match the scene or object.

»  Skills of drawing/sketching techniques - developing drawing techniques

understanding shape, form and composition.

» Secure knowledge of primary and secondary colours and further develop
understanding of tertiary and complimentary colours whilst developing an
understanding of colour variation (hue, tint, shade, tone)

>  Utilise colour mixing techniques and understanding of colour creation with
increasing accuracy to create colours that match the scene or object.

»  Skills of drawing/sketching techniques - developing drawing techniques

understanding shape, form and composition.




> Develop painting techniques to develop application of colour, brush strokes, > Develop painting techniques to develop application of colour, brush strokes,
texture and application of colour texture and application of colour
» Develop an understanding of different artistic movements and themes — Futuristic » Develop an understanding of different artistic movements and themes — Fine
Art Art
»  Skills in critical appreciation, evaluation and reflection »  Skills in critical appreciation, evaluation and reflection
»  Peter Thorpe »  Kate Simpson
»  Science Fiction/Sci- ‘ I >  Fine Art
i - ‘ (o) / 2 \ »  Media .
i Euturlstlc art ‘ Y »  Observational drawing
2 ;o - =3
! ¥ omposition \
> b'rl.ght colours “\ ' / ' H'\ »  Colour match S
> vivid colc.>urs Sci-Fi/Futuristic Art Vivid (colours) >  Detailed ' 2}
»  Perspective Peter Thorpe > Realistic =
> . . .
> ;‘;:(z:g::: »  Colour mix Kate Simpson Fine Art observational drawing
Vocabulary > abstract »  Warm colours
»  Cold colours

Perspective

abstract

=

composition




Year 5 Summer Term

Summer 1% Half

Summer 2" Half

Theme

British Key

\What did they mean by ‘Keep Calm and Carry On’?

Do the British make the best explorers?

Jewish people — why were they treated so badly?

Question https://london.ac.uk/about-us/history-university-
london/story-behind-keep-calm-and-carry
Addressing The role of women in WW2 - Land girls and
Stereotypes exploring stereotypes What does it mean to be foreign? — Foreign stereotypes

British Values

Democracy — What is a dictator?

Rule of Law — Should one person make the rules for
the whole country?

Individual Liberty — Evacuation - was it the right
thing to do?

Mutual Respect & Tolerance — The Holocaust - what
was it and why must it never happen again?

Democracy — G7 Summit - what does the G7 want to a

Mutual Respect & Tolerance — Freedom of travel durin

chieve?

Rule of Law — Different government systems — communism
Individual Liberty — Refugees — should you be allowed to live where is safe?

g Covid.

Art & Design
(All NC subject
content covered)

No content — DT Unit

Pupils should be taught:

A d
A d

charcoal, paint, clay]

e

about great artists, architects and designers in history.

to develop their techniques, including their control and their use of materials, with creativity, experimentation and an
increasing awareness of different kinds of art, craft and design.

to create sketch books to record their observations and use them to review and revisit ideas

to improve their mastery of art and design techniques, including drawing, painting and sculpture with a range of materials [for example, pencil,

Prior Learning

Prior Learning
>

>

Hepworth and Gormley in Y4.

>
relief in polystyrene.

In Year 4 children further developed their knowledge and understanding of colour with work on the colour wheel —
primary, secondary and tertiary colours whilst also learning about light and dark of colour with hue, hint, tone and shade.
Children have previously studied abstract artists with the work of Picasso and Mondrian in Y2 and Giacometti in Y3 and

In Year 4 children developed their drawing skills with different grades of pencil and shading techniques to achieve
variations in line, texture, tone, colour, shape and pattern (their project on Boudicca )
In Year 3 children created cave art works using spray paints and hand stencils and in Year 4 children created prints through

Key Art &
Design
Skills to be Taught

Knowledge of Artists & Designers /Exploring Ideas/

Evaluating work A-Y5K1.3 A-Y5K1.4, A-Y5K1.5 A-Y5K1.7, A-Y5K1.8, A-Y5K1.9

I> Critically analyse the styles of artists, craft makers or designers and

use this to inform their own work.

P> Understand how a chosen artist or art form has contributed to the
culture and / or history of a specific nation.

> Investigate a range of starting points for their work, and choose
which idea to develop further.

> Record their thoughts and experiences in a sketch book / ‘ideas
journal’, and annotate these in order to aid the development of their
ideas.

> Explain how they are developing their ideas as they work, and use
language appropriate to the chosen art form.

> Use creative thinking to adapt an initial idea, e.g. experiment with
alternative colour palette.

Drawing

IA-Y5D1.1, A-Y5D1.2, A-Y5D1.3, A-Y5D1.4

» Use a variety of source material for their
work.

Work in a sustained and independent way
from observation, experience and

>

imagination.

Use a sketchbook to develop ideas.
Explore the potential properties of the
visual elements: line, tone, pattern,
texture, colour and shape.

Painting

|A-Y5P1.1, A-Y5P1.2, A-Y5P1.3,

Print Making ( A-Y5Pr1.2, A-Y5Pr1.3, A-Y5Pr1.4,A-
5Prl.5)
» Choose the printing method appropriate to
task.
Build up layers and colours/textures.
Organise their work in terms of pattern,
repetition, symmetry or random printing
styles.
Choose inks and overlay colours.

>
>

>
Breadth of Study:(A-Y5BoS1.1, A-Y5B0S1.2, A-
5B0S1.3)
» Work on their own and collaboratively with
others on projects in 2 and 3 dimensions and
on different scales.




> Use appropriate language when comparing ideas, methods and
approaches in their own and others’ work.

» Describe what they think and feel about their own and others’

work and how this might influence their designs.
>

» Demonstrate a secure knowledge about
primary and secondary, warm and cold,
complementary and contrasting colours.

» Work on preliminary studies to test media
and materials.

» Create imaginative work from a variety of
sources.

Use ICT

Investigate art, craft and design in the locality
and in a variety of genres, styles and
traditions.

Key questions &
knowledge and
understanding to
be explained

» No content — DT Unit

Explore Street Art from Around the World

Children will look at street art and artists from around the world.
Influences and works will vary from the streets of Sao Paulo to
streets of Belfast and a multitude of places between. Children
the work of Keith Haring, Shamsia Hassani, and Banksy. They will
the different types, techniques and varieties of work, creativity
influences, making studies in their sketchbooks and trying out
techniques for themselves. This will build towards children

their own final piece of street art influenced work which will be

presented in an exhibition to an audience.

USA — Keith Haring

the
look at
explore
and

creating

Keith Haring was born in 1958, in Pennsylvania, USA. He loved drawing cartoons and visiting museums. Haring is known for
colourful, cartoon artworks and certain characters such as crawling babies, barking dogs and spaceships. When he was 20 years old
he moved to New York City. Keith Haring had relationships with men and was a part of the LGBTQ+ community in New York. Keith
Harlng V\LaS |nsp|red by graffiti artists. He drew hundreds of drawings on New York’s subway.

posters, games and T-Shirts.

He got in trouble sometimes for drawing on the subway, but many people loved his art. He carried
on drawing because he wanted everyone to experience art.
Keith Haring started becoming famous and had exhibitions in galleries. When the paintings were
sold, he often gave the money to children’s charities.
Haring, painted art with and for kids. He made murals in lots of children’s hospitals and schools. He
even painted a massive artwork of the Statue of Liberty with over 1000 kids!

He often listened to hip-hop music. Break-dancers used his pavement drawings as a surface for their
performances. Keith Haring’s art became very expensive to buy. However, he wanted everyone to
be able to buy his work. He opened a new shop called the Pop Shop to sell his art on badges,

In 1988, Haring became very sick with a disease called AIDS. Haring kept on drawing and he even made posters to tell people about
the sickness. Before he died, Haring set up The Keith Haring Foundation to fund AIDS research and to help kids who are in need.

IAfghanistan — Shamsia Hassani

Born April 1988, is the first female graffiti artist of Afghanistan. Through her
Shamsia portrays Afghan women in a male dominant society.

Her art gives Afghan women a different face, a face with power, ambitions, and
willingness to achieve goals. The woman character used in her artworks portrays
being who is proud, loud, and can bring positive changes to people’s lives. During

artworks,

a human
the last




decade of post-war era in Afghanistan, Shamsia’s works have brought in a huge wave of colour and appreciation to all the women
in the country.

Her artworks have inspired thousands of women around the world and has given a
new hope to female Afghan artists in the country. She has motivated hundreds of
Afghans to bring in their creativity through her graffiti festival, art classes, and
exhibitions in different countries around the world.

UK — Banksy
Banksy is a famous - but anonymous - British graffiti artist. He keeps his identity a
secret.

He produces pieces of work which pop up in public places, such as on the walls of
buildings.

A lot of his art is done in a particular style which people can easily recognise.

Who is Banksy?

He began spray-painting trains and walls in his home city of Bristol in the early 1990s.
Bristol is well known for its colourful street art and graffiti.

But in the 2000s, he expanded his work beyond Bristol and was soon leaving his
artistic mark all over the world.

‘Graffiti is one of the few tools you have if you have almost nothing.” Banksy, Artist
He quickly became well known as an artist who would poke fun at big companies and
send political messages through his work. Banksy was heavily influenced in his early
days by a French graffiti artist called Blek le Rat. Not only did this artist inspire Banksy
politically, but Banksy . s i a was also
inspired by his use of i stencils.
Banksy took on this visual style for himself and, to this day, uses stencils
to do a lot of his work. This allows him to create his paintings with great
detail in a short amount of time - and has also helped him to remain
anonymous.

\Why is Banksy controversial?

His artwork can be rebellious and is known for delivering political
messages. There are lots of people who love what he does, paying
thousands of pounds for it and considering it to be incredible art.

many

No content — DT Unit

Phase 1 1. Icandiscuss the styles of artists, craft makers or designers and use this to inform my own work.

2. |cancreate an artist research page about street Artists.
Introduce children to the Street Art — (see ppt History of Graffiti in Y5 Resource folder). Discuss with children about
the history of Street Art and the many different types. Pose the question — Is street art/graffiti really art or is it just
vandalism?
Explain to the children that in this art unit they will be studying the street art work of three very different street
artists (two feature in the ppt) — Keith Haring, Shamsia Hassani and Banksy. (WARNING — do not allow children to

internet search Keith Haring unsupervised as there can sometimes be images of a sexual content)




In this session focus on the work of Keith Haring (there is a short PPT in the resource folder and this video is also
good and suitable for children: https://youtu.be/t74HxOWyvo8). Look at how 5|mpIe his i |mages are, always
surrounded in a bold black line and coloured with bright colours.
Provide the children with some images of Haring’s work and ask
them to create an Artist Research page. Next ask the children to
use felt tip pens to create a Keith Haring style image in their
sketchbook. They could try to use the whole page — edge to edge,
as if they are graffitiing a wall, or produce an image that has a
particular message like Haring often did or theme.

Phase 2

3. I candiscuss the styles of artists, craft makers or designers and use this to inform my own work.
4. |can create an artist research page about street Artists.
Introduce children to the street art of Shamsia Hassani (the videos

below will be a helpful way to see her and understand her work. Look at a
variety of her images and see what themes children notice. Discuss the
images that she creates and how through painting them she is trying to
bring about social change for women in Afghanistan. Provide the
children with some pictures of Shamsia Hassani and ask children to create

an artist research page about her and her work.
https://youtu.be/Fs)c8li48Dc

https://youtu.be/1JhfcLDOJGw

Next, ask children what they would like to change in the world or the way it
works? Would they like free education for all children all over the world?
Would they like to ensure that no one ever goes without food? Would they like
to end wars like the one in Ukraine? Etc. Just like Shamsia Hassani, ask the
children to use their sketchbook to develop some visual ideas to support their
message for change. They may wish to adopt a similar style to Hassani or
create a new one of their own. Alongside their sketches, encourage children to
record notes explaining their ideas and what they have represented in their
street art message. Children can use different media to colour their image —
pencils, felt tips, paint etc




Phase 3

5. I candiscuss the styles of artists, craft makers or designers and use this to inform my own work.

6. |can create an artist research page about street Artists.
Introduce children to the street art of Banksy (see ppt — this is also a very good video about
Banksy and his work: https://youtu.be/45P9c7pRueo Warning - it must be stopped and
skipped at 3.19 as there is an unfortunate swear word).
As before, provide children with some images of Banksy’s work and
ask them to create an Artist Research page. Do children recognise the
influence of Banksy’s image to the right?
Next, demonstrate how to draw (or print out) a simple a stencil or
silhouette. Discuss with the children about negative and positive space —
positive space being the section that will be painted, negative the section
that won’t. Draw a simple image and shade the sections that will be
removed. This could be something like this simple penguin or tiger image (clip art is useful here).
Cut the black parts away using scissors (it can help to make a small hole using a pencil into soft
blu tac). Next tape down the stencil using masking tape to a sheet of paper then demonstrate

: REE g how to use a spray bottle (like
used for gardening or a toothbrush loaded with

watery paint) to spray paint over the stencil. Remove
the stencil to leave behind the image. Children could
experiment with different techniques. They could try
an ombre effect (ombre: Stripes of colour that
gradually blend from one colour to another.)
If possible, allow children time to develop different
stencils to try out. If possible take pictures of the
Banksy style images to record in sketchbooks
alongside notes from children on the effects they
were trying to create.

Fe
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Phase 4

7. 1 can work with others to plan a piece of street art.

Remind children of the different styles of street art they have learned about, the different styles, use of colour and
techniques. Discuss how often street art has been a way to share a message for some sort of change and how
audiences are meant to engage with it and hear a message. Explain to children that in the next session, they will
working with others to create their own large scale piece of street art. In this session, ask children to use their
sketchbooks (in pictures and words) to explore different ideas for a group street art creation. Ask children to think
about and note down what their image will be, what message they want to convey, what colours they will use, how
they will create their image? Will it be painted? Sprayed with a stencil? Draw with bold black lines like Haring? Ask
them to work collaboratively to plan their street art composition. Children will need to work together to create a
planned image for their final piece and work out the different media to be used.




Phase 5

8. Work on collaboratively with others to produce a piece of street art using influences from different
artists.

[Take children outside onto the playground, using large sheets of
wallpaper, roll the plain side of the paper out and pin it to the backs
of the climbing walls, or weight it down on the playground floor.
Encourage children to use their sketchbooks and their final designs
to recreate their street art on a larger scale. Explain to children that
they will need to ‘scale up’ their image and use the space provided
lto convey their message in their street art. They will need to use the
media they have decided upon — paint? Spray bottles? Stencils?
Chalks? Etc
[Take plenty of photographs along the way and of the final images
for children sketchbooks. When complete, invite parents to see the
images either at the end of the day or at an exhibition in the school hall.

Phase 6

9. I canreflect, evaluate, and provide feedback on my animal portrait and those of other’s.
Children should work in table groups to share their animal artwork and making process. They should take it in
turns to discuss their initial design ideas, share their sketches and explain their thoughts at the time. They
should share their development of ideas and the making of their amulet and colour choices with their group
reflecting on the process and using evaluative language: I really like the way I .......I wish | had.......1 still need to work
on......This helped me understand....I am most proud of....The tricky part was... ...Next time | need to.....Group members

should also provide constructive feedback: / really like how you...I think you have managed to ....Maybe next time you
could...

END POINTS

Children will develop:

> Artist study and research skills to inspire and support their own works and skills — through the work of
Banksy, Keith Haring and Shamsia Hassani

>  Further develop print making skills and understanding of types of printing — stencil printing with positive
and negative space

> Skills of drawing/sketching techniques - developing drawing techniques understanding shape, form and
composition.

»  Develop an understanding of different artistic movements and themes — Street Art, graffiti

»  Skills in critical appreciation, evaluation and reflection




Vocabulary

VVYVVVYYYVYVYYY

Street art
Graffiti

Banksy

Keith Haring
Shamsia Hassani
Vandalism
Stencil
Silhouette
Positive space
Negative space
Ombre

Street Art

Banksy

Keith Haring

Shamsia Hassani

Ombre




Year 6 Autumn Term

AUTUMN 1°t Half Autumn 2" Half
Theme
Britisl'! Key How did the Victorians change Britain? Ho.w did get he!’e? — exploring Darwin’s theory of evolution and the context around his
Question claims, the feelings of others.

Enhancements | Stage an exhibition to showcase the artwork that they have produced throughout the project.
Create signage for their work, describing how it was made and giving each piece a title. Invite

others to view their Great Exhibition. FOPS Christmas decorations and games creation
Visit to Lanhydrock
Mrs Swift to visit — Victorian servants talk Christmas play fund raiser

Local work to see Victorian legacies (railway)
Victorian classroom

Books Under the Hawthorn Tree by Marita Conlon- McKenna Darwin’s Dragons By Lindsay Galvin
Addressing Role of Women (Queen Victoria) . I
Mary Anning — women scientists
Stereotypes Are poor people lazy?
British Values | Democracy - Women’s suffrage and the right to vote Democracy — The right to protest. Why did Darwin decide to voice his controversial
opinions?
_ - i ieve?
Rule of Law — Robert Peel - who was he and what did he achieve? Rule of Law — What are the conservation laws on the Galapagos Islands and why are they so
Individual Liberty — Women'’s suffrage — why should everyone have to right to vote? important?

Individual Liberty — Explore Darwin’s right to share his ideas.

Mutual Respect & Tolerance — Explore the life and work of Dr Barnardo. i )
Mutual Respect & Tolerance — What should the reaction to Darwin’s theory have been?

Pupils should be taught: to develop their techniques, including their control and their use of materials,
with creativity, experimentation and an increasing awareness of different kinds of art, craft and
design.

Pupils should be taught: to develop their techniques, including their control and their use of materials, with
creativity, experimentation and an increasing awareness of different kinds of art, craft and design.

Art & Design

(AIINC subject * to improve their mastery of art and design techniques, including drawing, painting and sculpture
content with a range of materials [for example, pencil, charcoal, paint, clay]

7% to create sketch books to record their observations and use them to review and revisit ideas
X to create sketch books to record their observations and use them to review and revisit ideas

X to improve their mastery of art and design techniques, including drawing, painting and

d) ~ sculpture with a range of materials [for example, pencil, charcoal, paint, clay]
covere about great artists, architects and designers in history. . . . -
& & ¥ Y% about great artists, architects and designers in history.

Prior Learning

» InYear 5 children further developed their knowledge and understanding of colour
with work on the colour wheel — primary, secondary and tertiary colours whilst also
learning about light and dark of colour with hue, hint, tone and shade.

» InYear 4 and 5 children developed their drawing skills with different grades of

Prior Learning

» InYear 5 children further developed their knowledge and understanding of colour with
work on the colour wheel — primary, secondary and tertiary colours whilst also learning
about light and dark of colour with hue, hint, tone and shade.

Prior Learning » InYear 4 and 5 children developed their drawing skills with different grades of pencil . . ) . o -
. . . L L pencil and shading techniques to achieve variations in line, texture, tone, colour,
and shading techniques to achieve variations in line, texture, tone, colour, shape and
pattern shape and pattern

» InYear 4 children created relief prints inspired by Hokusai using polystyrene squares.
In Year 5 children learned draw and paint in the style of fine art with work on animals
inspired by Kate Simpson.

» In Year 4 children created relief prints inspired by Hokusai using polystyrene squares. In
Year 5 children learned how to stencil print with studies on Warhol and street art.

Knowledge of Artists & Designers /Exploring Ideas/ Knowledge of Artists & Designers /Exploring Ideas/  |Drawing (A-v6D1.1, A-Y6D1.2, A-Y6D1.3, A-Y6D1.4, A-
Key Art& Evaluating work (A-v6K1.1, A-Y6K1.2, A-Y6K1.3, A-Y6K1.4, A- Drawing (A-Y6D1.1, A-Y6D1.2, A-Y6D1.3, A-Y6D1.4, A-Y6Pr1.1) Evaluating work (A-v6K1.1, A-Y6K1.2, A-Y6K1.3, A-Y6K1.4, A-Y6K1.5, [Y6Prl.1)
. 6K1.5, A-Y6K1.6, A-Y6K1.7, A-Y6K1.8, A-Y6K1.9, A-Y6K1.10) » Demonstrate a wide variety of ways to make A-Y6K1.6, A-YEK1.7, A-Y6K1.8, A-Y6K1.9, A-Y6K1.10) > Demonstrate a wide variety of ways to
Design different marks with dry and wet media. make different marks with dry and wet
media.




e William Morris lived and worked during the Victorian era.
He was born in 1834 and he died in 1896.

e He earned a degree from Exeter College, Oxford. After his
graduation he started to work as an architect.

Head back to the classroom and compare the

range of plant and flower species that the group

has drawn.
Explore the work of Georgia O’Keefe and

Skills to be > Critically analyse the styles of a range of artists, | > Identify artists who have worked in a similar way | > Critically analyse the styles of a range of artists, > Identify artists who have worked in a similar
Taught craft makers or designers and use this to inform to their own work. craft makers or designers and use this to inform way to their own work.
their own work. > Develop ideas using different or mixed media, their own work. > Develop ideas using different or mixed
» Explain how a chosen artist or art form has using a sketchbook. » Explain how a chosen artist or art form has media, using a sketchbook.
cont'rl.buted. to the culture and /or history of a > Manipulate and experiment with the elements of contl."l.buted. to the culture and /or history of a > Manipulate and experiment with the
specific nation. art: line, tone, pattern, texture, form, space, specific nation. elements of art: line, tone, pattern, texture,
> Inc!ependentIY investigate a rahge of starting colour and shape. > Indepe'ndently investiga.te arange of startirTg.points form, space, colour and shape.
pﬁlpt.sdfor t?elrhwork, and confidently develop Painting: (A-Y6P1.1, A-Y6P1.2, A-Y6P1.3, A-Y6P1.4, A-Y6PL.5) Ior thhelr work, and confidently develop their ideas Painting: (A-Y6P1.1, A-Y6P1.2, A-Y6P1.3, A-Y6P1.4, A-Y6PL.5)
their ideas . urther. . . Create shades and tints using black and white. urther. . . . Create shades and tints using black and
» Record their thoughts and experiences in a sketch . . . » Record their thoughts and experiences in a sketch R
b " K , . - » Choose appropriate paint, paper and implements o . , . - white.
ook / ‘ideas journal’, and review and revisit these . book / ‘ideas journal’, and review and revisit these . .
. X to adapt and extend their work. ) ) » Choose appropriate paint, paper and
ideas as their work develops. o ) . ideas as their work develops. imol p p dthei "
% Are confident to work creatively, adapting ideas, |~ Carry out prellm.lnary StUd"eS' test media and > Are confident to work creatively, adapting ideas, implements t? a aptan e.zxten their work.
and taking risks when choosing tools, materials materials and mix appropriate colours. and taking risks when choosing tools, materials and | > Carry out PrellmlnarY studies, test media
and media. » Work from a variety of sources, inc. those media. and materials and mix appropriate colours.
» Confidently use language appropriate to the researched independently. » Confidently use language appropriate to the chosen > Work from a variety of sources, inc. those
chosen art form, to help them to explain their » Show an awareness of how paintings are created art form, to help them to explain their ideas. researched independently.
ideas. (composition). » Use language specific to a range of techniques to »> Show an awareness of how paintings are
» Use language specific to a range of techniques to Breadth of Study: (A-v6B0s1.1, A-Y6B0S1.2, A-Y6B0S1.3) identify effective and ineffective features and use created (composition).
identify effective and ineffective features and use »  Work on their own and collaboratively with this to inform and evaluate their own work. Breadth of Study: (A-Y6BoS1.1, A-Y6BoS1.2, A-Y6B0S1.3)
this to inform and evaluate their own work. others on projects in 2 and 3 dimensions and on | > Use sketch book / ‘ideas journal’ to adapt and » Work on their own and collaboratively
» Use sketch book / ‘ideas journal’ to adapt and different scales. critically evaluate their work as their ideas develop. with others on projectsin 2 and 3
critically evaluate their work as their ideas > Investigate art, craft and design in the locality » Annotations refI(.ect their critical evaluations and dimensions and on different scales.
>deve|op: o ) and in a variety of genres, styles and traditions. 5 development of ideas. L > Investigate art, craft and design in the
Annotations refle.zct their critical evaluations and PrINtiNg: (A-Y6Pr1.1, A-Y6Pr1.2, A-Y6PrL3, A-Y6PrL.4, AYGPrLS) Reflect on the ways in which their |n'1ag|na.t|ve work locality and in a variety of genres, styles
development of ideas. . . K has developed from a range of starting points. .
. ) o > Describe varied techniques. and traditions.
> Reflect on the ways in which their imaginative > famili ith | R ; Printing: (A-Y6Pri1, AY6PrL.2, A-YEPrL3, AVEPrLA, A
work has developed from a range of starting Be familiar with layering prints. B: (A-VEPrL1, A-Y6PrL.2, A-YGPr13, AYEPrLA, A-
oints » Be confident with printing on paper and fabric. Y6Prl.5)
P : > Alter and modify work. » Describe varied techniques.
> Work relatively independently. » Be familiar with layering prints.
» Be confident with printing on paper and
fabric.
» Alter and modify work.
» Work relatively independently.
Key William Morris (1834-96). William Morris was an English e Work outdoors to sketch plants, flowers and trees,
information artist, poet and politician. He was incredibly creative and he looking carefully to accurately capture their shape,
about the produced decorative art in a range of different forms, form, pattern and colour. Work in oil
artist and art including: textiles, furniture, wallpaper, stained glass pastel/paint/coloured pencil and use a hand lens
windows, book design and tapestry. or digital microscope to examine very fine details.
movement

specifically her paintings of flowers as inspiration

for scale, detail and colour.

Georgia O’Keeffe: Born in 1887- died 1986, Georgia O'Keeffe was an American artist who
painted nature in a way that showed how it made her feel. She is best known for her
paintings of flowers and desert landscapes. She played an important part in the
development of modern art in America, becoming the first female painter to gain respect
in New York's art world in the 1920s. Her unique and new way of painting nature,
simplifying its shapes and forms meant that she was called a pioneer. Georgia knew from




William Morris was friends with the painters Edward Burne-Jones and Dante Gabriel Rossetti,
and he soon stopped being an architect in order to
become a painter.

In 1859 William Morris married Jane Burden. Soon
after they had a house built for them on Bexley
Heath. The house was called Red House and was
designed by Philip Webb. William and Jane
designed all of the interiors and decoration
themselves. They spent about two years getting the
house just right, doing much of the work
themselves. They were so happy with the results
that they decided to start their own fine art craft
work company.

In 1861 their company, called Morris, Marshall, Faulkner and Co., started to make furniture,
tableware, soft furnishings and wallpaper. All of the items produced were handcrafted.

By the mid-1860s, William Morris concentrated on designing wallpaper. His patterns were
inspired by the natural world, and these are some his best-known works of art.

In 1875 William Morris started a new company, Morris and Co.

William Morris wrote many poems during his lifetime. Most of his best work is heavily
influenced by the Icelandic sagas.

He set up the Kelmscott Press in the early 1890s. This company
published books which contained beautiful illustrations.

In 1883 Morris joined a political party called the Social
Democratic Federation. He also helped to start a new party
called the Socialist League.

When William Morris died in 1896, his doctor said that Morris
had carried out the work of ten men during his lifetime.

A famous William Morris quote is:

‘Have nothing in your house that you do not know to be useful, or believe to be beautiful.”
Children will look at and explore
the work of the designer and artist,
William Morris, making detailed
sketches of his wallpapers and
fabric prints. Paint or colour
delicately, with attention to detail,
using viewfinders or tracing paper
to copy intricate pattern work.
Make a detailed press print block.
Carve patterns into polystyrene
tiles using a pencil, then use a roller
to apply paint. Print carefully,
taking care not to overlap the
colours.

the age of 12 that she wanted to be an artist. She went to art school but what she was
taught there didn’t seem relevant to the way

she wanted to paint. Then in 1912 she |
discovered the revolutionary ideas of an artist K
and designer called Arthur Wesley Dow. He
emphasised the importance of composition —
which means how you arrange shapes and
colours.

As O’Keeffe explained: ‘His idea was, to put it
simply, fill a space in a beautiful way’. This was
a light-bulb moment for her and from then on
she began to experiment with shapes, colours and marks.

e Children select an aspect of their drawing to enlarge and retain the detail. They should use
their sketchbooks to explore different composition ideas and annotate their thinking.
Children to create a simple line drawing of in a square of
their selected composition. They will then create a
collagraph plate using cardboard, string, found objects
and pva ready for printing. Children will apply paint to
their plate to create prints of their image. If no printing
press is available, use the pressure a hand, or a clean
roller.

e Look at the shell paintings of Tamara Phillips and the
incredible studies
she has made of seashells. Ask children to identify
the light and dark areas and discuss how the artist
has achieved the effect of tone and depth. Use fine
ink pens to make detailed drawings in their
sketchbooks of different types of shells, including
barnacle shells. Use a hand lens or a digital
microscope to observe fine details of the shell,
including its many lines and shapes. Apply an ink
wash to their drawings to add shadow and tone and
then label them with the name of the shell or
animal that lived in it.




Phase 1

1. Icandiscuss the styles of artists, craft makers or designers and use this to inform my
own work.

2. lcancreate an artist research page about William Morris
Introduce children to the art and design work of
William Morris — (see ppt and Artist fact sheet in Y6
Resource folder). Explain how William Morris was
an artist, architect, furniture and fabric designer,
writer, translator and socialist who founded the
British Arts and Crafts Movement. Discuss how
Morris was part of the Pre-Raphaelite art
movement: William Morris and his friend Edward
Burne-Jones were inspired by the paintings of the
Pre-Raphaelites (a group of English artists
established in 1848). After leaving university, the
two friends began working for one of the leading
Pre-Raphaelite artists, Dante Gabriel Rossetti and
the three of them became good friends. The
following video is a good introduction to Morris too
: https://youtu.be/pI3EN4Q7rbs Discuss with
children all about the work of Morris, his influences
and inspirations, his enjoyment of nature, use of
repeated natural leafy images and colour.
Provide children with some images of Morris’s work and then ask them to use their acquired
knowledge and information to create an ‘Artist Research Page’ about all about William Morris
(the fact sheet could be helpful here but children may also wish to do some of their own
research using iPads etc) — Their artist page should be full of images, drawn sketches, notes of
useful information, sketches, and thoughts.

Phase 1

1. Icandiscuss the styles of artists, craft makers or designers and use

this to inform my own work.

2. lcancreate an artist research page about Georgia O’Keeffe
Introduce children to the floral artwork of Georgia O’Keeffe (see ppt and Artist
fact sheet in Y6 Resource folder).
Discuss her motivations and why
she wanted to paint flowers and
so enlarged and detailed images
of them. Look carefully at her use
of colour and the vibrant use of
it. Ask children what they think of
the images of flowers and how
the close-up painting make them
feel. Discuss how although the
image is really a ‘still life’ painting, because it is such a close-up image, it almost
\verges on being abstract art. Discuss how O’Keeffe was very proud of being

& American and of her country
too. She wanted to break
away from the European art
traditions and so by painting
flowers in this way, she
developed a unique style
and look. O’Keeffe was part
of the American Modernist
Art Movement and
sometimes called the
‘Mother of American
Modern Art’.

e - =3

=

1
https://youtu.be/C3iKpMOHG6EkK

Provide children with some images of O’Keeffe’s work and then ask them to use
their acquired knowledge and information to create an ‘Artist Research Page’
about all about her (the fact sheet could be helpful here but children may also
wish to do some of their own research using iPads etc) — Their artist page
should be full of images, drawn sketches, notes of useful information, sketches,
and thoughts.

Phase 2

3. lcancreate a William Morris inspired
wallpaper design

Revisit several of Morris’s wallpaper designs. Ask
children to look carefully at the images and
discuss what they notice — themes of nature,
floral pattern, birds, flowers, insects. Now
discuss the use of colour— natural colour, with
standout features. Look at his use of symmetry
and repeated pattern. Discuss how the patterns
\were made using block printing which is why the
repeating pattern is so thematic. (video link to tutorial might be a helpful resource: Link).

Phase 2

3. lcancreate a Georgia O’Keeffe inspired flower drawings and
sketches.
[Take the children into the school grounds to find and identify different flowers
(if few can be found due to the seaon, flowers may need to be bought and
brought into school). Demonstrate to children how to look closley at the flowers
and identify the different parts and colours within them. Either outside or in the
classroom, demonstrate to children how to draw close up detailed sketches of
the flowers. It might be helpful to use a viewfinder to help isolate particualr
parts of the flower. Encourage children to use a variety of graded pencils and
shading techniques to produce a number of sketches of the flowers they can
see. Children should be looking very carefully — remind them to ‘draw what they
see, not what they know’ with a 80:20 ratio of looking to drawing.




Demonstrate to children how to draw simple floral and animal designs inspired by Morris.
Experiment with symmetry and repeating pattern.

Next, ask children to use their sketchbooks to experiment with different possible wallpaper
designs using Morris as inspiration. Children should record notes next to their sketches explaining
their ideas and the techniques they are trying out. Ask children to work towards a final design
that can be repeated in the next session.

Children might wish to bring some colour to their sketches too using coloured
pencils. Show children how pencil crayons can be blended by overlaying the
colours. Again, remind them to look very carefully at the colours they can see
and the different tones and hues. Ask children to make notes alongside their
sketches, sharing their thoughts, the colours they can see.

**This would be a good time to take close up photographs of the flowers for
use in the next session to avoid pruchasing more flowers**

Phase 3 4. | can using a printing technique to create a repeating pattern. Phase 3 4. |can mix and blend colours to produce a Geogria O’Keeffe inspired
Review the wallpaper patterns that children created in the previous session. Demonstrate how to artwork.
use a square of tracing paper to trace over the design with pencil, then re-trace the same lines on iAsk children to look back at their sketches from the previous session and explain
the reverse of the paper. Show children how the . that in this session they will use colour to create their own O’Keeffe inspired
tracing paper can then be used to print with by artwork. Demonstrate to children on large A3 paper how to tranfer their
placing the square on a fresh page in their sketch sketched image, scaled up, onto the larger paper — using one of three media. It
book and then drawing back over the lines. will be necessary to show children how this can be done using oil pastels or
Underneath, a feint line will be printed for children paint. Show children how to use the oilo pastels to draw out the flower and the
to mark out more prominently. This can be repeated colour. Show them m g
over and over by simply relining the paper with how to dap a B - . \
pencil. Allow children to use the tracing paper Fotton WOO.I ball — )
techngiue to print out their design. into baby o.|I and
Colour — remind children of their previous learning carefully mix and
on the colour wheel. Discuss complimentary colours blend the colours.

. - . . . lAlso demonstrate

and discuss those used by William Morris. Now that children have created their repeated how to create an
wallpaper design, ask them to decide which media (pencil crayon, felt tip pens, paint, pastel etc) image using paint,
they think will achieve the colour they wish to convey — children may wish to used mixed media. mixing the colours -
IAllow children time to add colour to their designs, reminding them of the repeating nature of the on a palette. This will allow children to free choice of their own media — either
wallpaper. oil pastels or paint. (helpful demonstration video using oil pastel: link )

Phase 4 5. I can using a block printing technique to create a repeating pattern. Phase 4 5. Ican use collagraph printing techniques to create a Georgia O’Keefe

Review the wallpaper patterns that children created in the second session. Now explain that, like
Morris, in this session children will make a block
print of their design. Demonstrate how to
carefully press into a polystrene tile to create a
design. Show children how to ‘ink’ the tile by
rollering paint onto the tile and then press
down onto a sheet of paper and repeat to fill
the page. Next demonstrate to children how
they can cut away parts of their tile or make
further imprints with a pencil/blunt tool to
change the design for a second colour or even
third by overlayering— see this helpful tutorial:
Polystyrene Printing - YouTube

Now allow children time to look back at their wallpaper design, to use their sketchbooks to make
lany changes they wish to as the tile block printing techniques may require a more simple design.

Then give children their tile to begin designing and then printing!

Take photographs of children’s final wallpaper print and put in sketchbooks for children to record

their work and make notes on how they created it.

inspire print.
Ask children to select an aspect of
their previous flower drawings to
enlarge. They should use their
sketchbooks to explore different
composition ideas and annotate their
thinking. Demonstrate to children
how to create a simple line drawing
of their chosen flower image in a
square to be used for their string collagraph. Now
demonstrate to children how to create a
collagraph plate using cardboard, string, found
objects and pva in the outline of their flower
image. Show children how to apply paint to their
plate to create prints of their image. Show them
how to use the pressure a hand, or a clean roller
to transfer the image onto a new sheet.




Phase 5

6. lcanreflect, evaluate, and provide feedback on my art work and that of other’s.

IAsk children to stick a photograph of their final print and other designs in their sketchbook. Ask
children to record notes on their feelings about their final piece — evaluating the strengths and
any areas they would like to improve. Next children to work in groups to share the images of their
sculpture and other art creations and other work that supported it from the previous sessions in
their sketchbooks. Ask children to take it in turns to discuss their initial ideas, share their thoughts
at the time and after making their artwork. Ask children to share their development of ideas and
the making of their pieces and material choices, colour choices etc with their group reflecting on
the process and using evaluative language: | really like the way I ....... I wish | had.......I still need to
work on......This helped me understand....| am most proud of....The tricky part was... ...Next time |
need to...... Group members should also provide constructive feedback: | really like how you...I
think you have managed to ....Maybe next time you could...

Phase 5

6. | can create tonal sketches inspired the by work of Tamara Phillips.
Introduce children to the shell paintings of Tamara Phillips and the incredible
studies she has made of seashells. Ask children to identify the light and dark
areas and discuss how the artist has achieved the effect of tone and depth. Ask
children to make notes of some of Tamara Phillips artwork and share their
thoughts in their sketchbooks.

Next, provide children with a selection of shells to
look at in detail. Ask them to use their sketchbooks to
record notes and sketch studies of their shells.
Demonstrate how to use fine ink pens to make
detailed drawings in their sketchbooks of different
types of shells, including barnacle shells. Use a hand
lens or a digital microscope to observe fine details of
the shell, including its many lines and shapes. Apply an
ink wash to their drawings to add shadow and tone.

END POINTS:

Children will develop:

»  Artist/designer study and research skills to inspire and support their own works and
skills — through the work of William Morris

>  Further develop print making skills and understanding of types of printing — mono
printing and relief block printing with positive and negative space

»  Skills of drawing/sketching techniques - developing drawing techniques
understanding shape, form and composition.

>  Utilise colour mixing techniques and understanding of colour creation with increasing
accuracy to create colours that match the scene or object.

» Develop an understanding of different artistic movements and themes — British Arts
and Crafts Movement

»  Skills in critical appreciation, evaluation and reflection

Phase 6

7. lcanreflect, evaluate, and provide feedback on my art work and
that of other’s.
IAsk children to stick photographs of their prints and Georgia O’Keefe paintings
and other designs in their sketchbook. Ask children to record notes on their
feelings about their final pieces — evaluating the strengths and any areas they
would like to improve. Next children to work in groups to share the images of
their sculpture and other art creations and other work that supported it from
the previous sessions in their sketchbooks. Ask children to take it in turns to
discuss their initial ideas, share their thoughts at the time and after making their
artwork. Ask children to share their development of ideas and the making of
their pieces and material choices, colour choices etc with their group reflecting
on the process and using evaluative language: | really like the way | .......I wish |
had....... | still need to work on......This helped me understand....I am most proud
of....The tricky part was... ...Next time | need to...... Group members should also
provide constructive feedback: | really like how you...I think you have managed
to ....Maybe next time you could...

END POINTS:

Children will develop:

> Artist study and research skills to inspire and support their own works
and skills — through the work of Georgia O’Keeffe and Tamara Phillips

>  Further develop print making skills and understanding of types of
printing — collagraph printing with positive and negative space

»  Skills of drawing/sketching techniques - developing drawing
techniques understanding shape, form and composition.

>  Utilise colour mixing techniques and understanding of colour
creation with increasing accuracy to create colours that match the
scene or object.

> Develop painting techniques to develop application of colour, brush
strokes, texture and application of colour

» Develop an understanding of different artistic movements and
themes — American Modernist Art Movement, abstract art

> Skills in critical appreciation, evaluation and reflection




Vocabulary

Content Specific:
» William Morris
» Designer
» Arts and Crafts
Movement
» Repeated Pattern
» Block Printing
» Symmetry
» Floral

William Morris

Designer

AVAVAY
AR
AVIVAY

Repeated pattern

block Print

Symmetry

Floral

Content Specific:

Collagraph

>  Georgia O'Keeffe
Observational
Drawing

>  Detail

»  Close up

> Still life

»  Abstractart

>  Collagraph printing

Georgia O’'Keeffe

=

4 \4

American Modernist Art

Movement

Tamara Phillips

Collagraph printing

&
=}

still Life

abstract




Year 6 Spring Term

Spring 1% Half Spring 2" Half

Theme Blood Heart Fire, Damp and Davy Lamps
British Ke
. 4 Does your heart belong to Britain? What will Cornwall do when the tin is gone?
Question
G Visit
Enhancements No additional enhancements. ee."”, ! .
St Piran’s Day festival
Books Pig Heart Boy — Malorie Blackman The Giant’s necklace by Michael Morpurgo
Addressin M I
J ary Seac? N . Bal Maidens
Stereotypes Florence Nightingale

British Values

Democracy — explore the subject of genetic engineering — should this be allowed

Rule of Law — what are the laws on genetics?

Individual Liberty — Transplants — should it be a personal choice or an assumed choice?
Mutual Respect & Tolerance — What are some of the religious views on transplants?

Democracy — rights and responsibilities (mining disasters)

Rule of Law —safety of miners

Individual Liberty — Freedom of movement (Cousin Jack)

Mutual Respect & Tolerance — Different countries and cultures (Cousin Jack)

Art & Design
(All NC subject
content covered)

¥ No content — Design Technology Unit

No content — Design Technology Unit

Key Art & Design
Skills to be Taught

Key information
about the artist

and art movement

No content — Design Technology Unit

No content — Design Technology Unit

Vocabulary

»  No content — Design Technology Unit >

»  No content — Design Technology Unit >




Year 6 Summer Term

Summer 1% Half

Summer 2" Half

Theme

British Key

Why do we have tacos? (discuss the introduction of tacos

Question in the US in 1905 through the creation of the railroads
and Mexican migrant workers. Move discussion towards | Was the Titanic the greatest ship ever built?
other international foods and traditions that are part of
everyday Britain)
Enhancements
Mexican food tasting Miss Rowe’s friend who works at the research station
The Curse of the Maya
Books f 4 Non-fiction texts related to topic — Antarctic and Arctic & Brightstorm by Vashti Hardy
by Johnny Pearce and Andy Loneragan
Addressing Role of women in Mayan culture. Look at the stereotypes
. . . Are all great explorers men?
Stereotypes surrounding Mexicans in the US.

British Values

Democracy — Is Mexico really a democratic country?
Explore some of the controversies surrounding the
elections in Mexico and it’s Class 9 status.

Rule of Law — Mayan laws — what were some of the rules
that Mayans would follow?

Individual Liberty — Why do so many Mexicans try to
cross into the US every year?

Mutual Respect & Tolerance — What do
Americans/Mexicans feel about their bordering
neighbours?

Democracy — What responsibilities do we have towards the environmental issues occurring in Antarctica?
Rule of Law — Whaling — should Japan still legalise whaling?

Individual Liberty — Greta Thunberg — what can one individual achieve?

Mutual Respect & Tolerance — Does the human race respect our earth?

Art & Design
(All NC subject
content covered)

Pupils should be taught: to develop their techniques, including their control and their use of materials, with creativity, experimentation
and an increasing awareness of different kinds of art, craft and design.

Y%  to create sketch books to record their observations and use them to review and revisit ideas

* to improve their mastery of art and design techniques, including drawing, painting and sculpture with a range of materials [for
example, pencil, charcoal, paint, clay]

A e

about great artists, architects and designers in history.

Prior Learning

Prior Learning

» InYear 5 children further developed their knowledge and understanding of colour with work on the colour wheel —
primary, secondary and tertiary colours whilst also learning about light and dark of colour with hue, hint, tone and
shade.

» InYear 4 and 5 children developed their drawing skills with different grades of pencil and shading techniques to
achieve variations in line, texture, tone, colour, shape and pattern

> InYear 5 children learned to create and print with stencils when studying Andy Warhol prints and street art.

>  Children learned 3d sculpture moulding techniques in with clay in Y3 when studying the human form inspired by
Giacometti and in Y4 when creating sea creatures.

Key Art & Design
Skills to be Taught

Knowledge of Artists & Designers /Exploring Ideas/ Evaluating work a-vek1.1, A-vek1.2, A- Drawing (A-Y6D1.1, A-Y6D1.2, A-Y6D1.3, A-Y6D1.4, A-Y6Pr1.1)

6K1.3, A-Y6K1.4, A-Y6K1.5, A-Y6K1.6, A-Y6K1.7, A-Y6K1.8, A-Y6K1.9, A-Y6K1.10) »  Demonstrate a wide variety of ways to

» Critically analyse the styles of a range of artists, craft makers or designers and use make different marks with dry and wet
this to inform their own work. media.




» Explain how a chosen artist or art form has contributed to the culture and /or »  Identify artists who have worked in a

history of a specific nation. similar way to their own work.
» Independently investigate a range of starting points for their work, and confidently »  Develop ideas using different or mixed
develop their ideas further. media, using a sketchbook.
» Record their thoughts and experiences in a sketch book / ‘ideas journal’, and review >  Manipulate and experiment with the
and revisit these ideas as their work develops. elements of art: line, tone, pattern,
» Are confident to work creatively, adapting ideas, and taking risks when choosing texture, form, space, colour and shape.
tools, materials and media. Textiles and Collage: (A-Y6TandC1.1A-Y6TandC1.2, A-
» Confidently use language appropriate to the chosen art form, to help them to Y6TandC1.3)
explain their ideas. »  Awareness of the potential of the uses of
» Use language specific to a range of techniques to identify effective and ineffective material.
features and use this to inform and evaluate their own work. >  Use different techniques, colours and

» Use sketch book / ‘ideas journal’ to adapt and critically evaluate their work as their
ideas develop.
» Annotations reflect their critical evaluations and development of ideas . >

> Refle'ct on Fhe ways in which their imaginative work has developed from a range of extend and justify their work.
starting points.

Breadth of Study: (A-v68051.1, A-Y6B0S1.2) 3d Form and Sculpture (A-Y6F&51.1, A-Y6F&S1.2)

» Work on their own and collaboratively with others on projects in 2 and 3 > Develop S,k'”S in using a variety of different
3D materials — e.g. clay, paper/card

dimensions and on different scales. tructi toral obiect
. Lo . ) ) construction, natural objects
» Investigate art, craft and design in the locality and in a variety of genres, styles ) . .
. »  Create sculpture and constructions with
and traditions. ) T
— increasing independence.
Painting: (A-Y6P1.1, A-Y6P1.2, A-Y6P1.3, A-Y6P1.4, A-Y6PL.5)
» Create shades and tints using black and white.
» Choose appropriate paint, paper and implements to adapt and extend their work.
» Carry out preliminary studies, test media and materials and mix appropriate
colours.
» Work from a variety of sources, inc. those researched independently.
» Show an awareness of how paintings are created (composition).

textures etc when designing and making
pieces of work.
To be expressive and analytical to adapt,

Key questions /
knowledge and
understanding to
be explained

Key Knowledge
and facts to be
recalled

>  Discuss the technique of stencilling and its place in Inuit culture. Invite the children to
research examples online and discuss the themes and colours of the images they find.

>  Children will use their sketchbooks to experiment with different Inuit style drawing, simple
in form with little detail. They should annotate their drawing explaining their ideas and
subject.

»  Show the video Stencilling 101:
https://www.youtube.com/watch?v=7ReZvmQD890 How to paint with a stencil as a step-
by-step guide to the technique. To clarify the process, ask the children to describe the
stencilling technique in their own words in their sketchbooks. Children will then refer back
to their sketches and notes to select an animal or Inuit scene for their final choice of
stencil. They will need to consider the template in both negative and positive space. Create
a preparatory sketch of the template to ensure that cut lines and positive and negative
space have been established. Allow the children time to practise the technique before
developing a series of prints. Children can experiment with different types of printing to
create different effects and textures — daubing, blowing with straw, spraying, flicking etc.




»  Share some traditional Inuit stories/folktales e.g. The Eagle and the Whale. Ask the children to use their sketchbooks to
depict a scene from the story using the descriptions, the Inuit art
influences and their own imagination. The children should explore several
scenes in sketches and annotate their thinking and ideas.

> Ask children to select one

scene to develop into a stencil for

printing. As before, children should

-l create a preparatory sketch of the
g template to ensure that cut lines and
e positive and negative space have

‘) been established.
> Children can then create their
final stencil of their chosen scene and use a selected stencilling techniques to add
colour and texture.

2

3D Sculpture - investigating Inuit sculptures and 3D forms, then using air dry clay to create their own Inuit inspired
sculptures.

1. Icandiscuss the styles of artists, craft makers or designers and use this to inform my own work.

2. | can create an artist research page about Inuit stencil art
Introduce children to Inuit art and in particular their use of stencils and
prints in their art work. Discuss the technique of stencilling and its place
in Inuit culture. Invite the children to research examples online and
discuss the themes and colours of the images they find. Discuss with
children the different themes they see in the images — often hunting,
wildlife and sometimes scenes from stories too. Next, ask children to
create an Inuit Art research page. They can then also use their
sketchbooks to experiment with different Inuit style drawing, simplein i
form with little detail. They should annotate their drawing explaining their ideas and subject.

Phase 1

Phase 2 3. lcancreate an Inuit inspired stencil




Remind children of the stencilling they have learned in Year 5 when studying Banksy. Show the children
several images of Inuit stencilling and discuss how they are similar or different from the stencils the
children saw in their work on Street Art. Show the video Stencilling 101:
https://www.youtube.com/watch?v=7ReZvmQD890 demonstrate how to create a simple stencil. To

clarify the process, ask the children to describe the stencilling technique in their own words in their

sketchbooks. Children should then refer back to their sketches and notes from the previous session to
! — ’

select an animal or Inuit scene for their final | w4
choice of stencil. They will need to consider the |
template in both negative and positive space.
Next, children should create a preparatory
sketch of the template to ensure that cut lines
and positive and negative space have been
established. Provide children with thicker paper
or thin card to transfer their stencil to. They
should the use a sharp pencil and blu-tac behind
to puncture the paper so that they can cut out
their stencil using scissors ready for the next
session.

4. |can use a stencil to create an Inuit inspired artwork
ISee colour wheel explanation doc — to support teacher subject knowledge

e Using a stencil, demonstrate to children the different techniques that
Eloadaiie e B can be used to apply paint to the stencil to create different effects and
textures — daubing, blowing with straw, spraying, flicking etc. Next,
i B8 il demonstrate how children can achieve different colour effects by
changing the colour gradually
i e HE along the stencil in an ombre
gz e - effect. This would be good time
iy to remind children of their
T previous learning on the colour
wheel, primary, secondary and
tertiary colours so that they can confidently mix colours to achieve
the effects they wish.
Using their stnecils allow children time to practise the technique
before developing a series of prints using the different printing technquies. Children can experiment
with different types of printing and colours before selecting their final design to create.
Phase 4 5. lcaninvestigate art, craft and design in the locality and in a variety of genres, styles and

traditions.




Introduce children to Inuit sculptures. Show them a series of images and discuss
the forms seens and the subjects. Explain to children that they will be making
their own Inuit inspired sculputre in the next session, but first they must engage
in research to find out what they can about this
form of Inuit art. Ask children to do their own
research to investigate Inuit sculpture using iPads
etc and create an information/research page in
their sketchebooks. This page should contain
pictures, sketches and notes that will support
them in developing their own sclutpure idea.
Bring the class together and ask them to share their findings. Next, ask
children to use their research to develop their own idea for a sculpture. They
should try to draw this in their sketchbook making several studies and annotating to explain their reasons of
choice, how they will make it, the materials they will us etc.

Phase 5

6. Create sculpture and constructions with increasing independence.
Demonstrate to children how to use airdrying clay to form, mould and sculpt an Inuit inspired sculpture.
Show children how the clay can be shaped and rolled to achieve different forms. Show them how to use
simple tools to create markings, patterns or textures. Show children how water can be used in small
amounts to help create smoothed areas.
IAllow children time to look back at their previous studies for their sculpture from their sketchbooks. Ask
them to think through the forms they will need to create and the tools they may need too. Next, allow
children independence to use their sketchbook studies to create their own Inuit inspired 3D sculpture.
Take photographs of these in process and when finished to put in children’s sketchbooks.

Phase 6

7. |can reflect, evaluate, and provide feedback on my art work and that of other’s.

IAsk children to stick photographs of their sculptures and stencil art works and other designs in their
sketchbook. Ask children to record notes on their feelings about their final pieces — evaluating the strengths
and any areas they would like to improve. Next children to work in groups to share the images of their
sculpture and other art creations and other work that supported it from the previous sessions in their
sketchbooks. Ask children to take it in turns to discuss their initial ideas, share their thoughts at the time and
after making their artwork. Ask children to share their development of ideas and the making of their pieces
and material choices, colour choices etc with their group reflecting on the process and using evaluative
language: | really like the way | ....... I wish I had.......I still need to work on......This helped me understand....|
am most proud of....The tricky part was... ...Next time | need to...... Group members should also provide
constructive feedback: | really like how you...I think you have managed to ....Maybe next time you could...

END POINTS

Children will:

»  Artist study and research skills to inspire and support their own works and skills — through the
work of Barbara Hepworth, Anthony Gormley and Hokusai

»  Further develop print making skills and understanding of types of printing — stencil printing and
with positive and negative space

»  Skills of drawing/sketching techniques - developing drawing techniques understanding shape,
form and composition.

> Secure knowledge of primary and secondary colours and tertiary and complimentary colours

»  Utilise colour mixing techniques and understanding of colour creation with increasing accuracy
to create colours that match the scene or object.

» Develop understanding of 3d form and modelling skills in 3D form/sculpture and the
manipulation of different media to achieve different effects (3d ocean creations)




>

>

Develop an understanding of alternative art forms and movements — Inuit art sculpture,

printmaking

Skills in critical appreciation, evaluation and reflection

Vocabulary

Content Specific:
Inuit art
Stencil/stencilling
negative space
positive space
ombre
colour wheel —
primary colours
secondary colours
tertiary colours
daubing
sculpture
form
moulding
shaping
Texture
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Inuit Art

Stencil

Ombre

Form

sculpture

N

Texture




